Social Neglect of the Inequality of the Native American Peoples by Carroll, Loretta K.
SOCIETAL NEGLECT OF THE INEQUAL TIY OF THE 
NATIVE AMERJCAN PEOPLES 
A Thesis 
Presented to the 
Faculty of the College of Education and Behavioral Sciences 
Morehead State University 
In Partial Fulfillment of the 
Requirements for the Degree 
Master of Arts Sociology 
By 
Loretta K. Carroll 
January 19, 2000 
1•1:iu 1111-.J /;'.J 
305,897 
C 3 IC/'5 
Accepted by the faculty of the College of Education and Behavioral Sciences, 
Morehead State University, in partial fulfillment of the requirements for the Master of 
Arts degree. 
Master's Committee: 
. cPzo.,..€. f ./ cvtr,·Ji'f 




SOCIETAL NEGLECT OF THE INEQUALITY 
OF THE NATIVE AMERICAN PEOPLES 
Loretta K. Carroll, M. A. 
Morehead State University, 2000 
Directoc ofThesisc £,....,.,_ ~t'~ 
This thesis investigates the stereotyping of Native Americans and the 
influence of these stereotypes, upon the evolution ofNative American inequality. A 
theoretical framework that integrates various internal colonization theories into a 
stigmatization construct is presented in an effort to explain the relationship between 
stigmatization, societal perceptions and inequality. A three-tiered model of inequality 
is used to explain continued Native American inequality in today's society and the 
impact of various stereotypical media images on societal perceptions of this 
racial/ethnic group. In addition, it is being proposed that Native American inequality 
is often overlooked by society and that the perpetuation of stereotypes serves to 
reinforce societal neglect of the inequality experienced by members of this racial 
group. Therefore, this thesis argues that the continued adherence to Native American 
stereotypes, as evidenced by various media images, serves to influence individuals' 
perceptions of this racial group. 
In an effort to illustrate the neglect of Native American inequality, and to 
assess individual level perceptions of this group, two different methodologies were 
employed: the survey technique and manifest content analysis. Contending that 
Native Americans are often neglected in sociological research articles addressing 
inequality, a content analysis was performed on three more oft-cited sociological 
journals by examining article abstracts over a five year time period. The journals 
examined were the American Journal of Sociology, American Sociological Review, 
and Social Science Quarterly. An additional content analysis was conducted 
examining Introductory Sociological texts, and the relative representation ofNative 
Americans in these texts was compared to other groups. In an effort to access college 
students' perceptions of Native Americans in relation to their acceptance of 
stereotypes, a survey instrument was administered to 116 college students at 
Morehead State University in Morehead, Kentucky, during the spring semester of 
1998. 
This study revealed that Native Americans are, in fact, underrepresented in 
sociological journals addressing inequality. In regard to individuals' attitudes and 
perceptions of Native Americans, the survey respondents had a tendency to 
stereotypically perceive this racial group. This study found that media images serve to 
influence individuals' perceptions that Native American cultures are inferior and that 
all Native Americans practice the same culture. The majority of the respondents had 
a tendency to accept the "noble savage" genre of stereotypes as opposed to the 
"blood-thirsty savage" genre of stereotypes. A relationship was observed between the 
perceptions of Native inferiority, the acceptance of media portrayals of Native 
Americans and those respondents adhering to the more negative or "blood-thirsty 
savage" genre of stereotypes. Those respondents who perceived Native Americans to 
be inferior to whites also tended to accept media portrayals and to hold the perception 
that Native Americans are "blood-thirsty savages." 
This research illustrates the need for the re-examination of societal 
perceptions of this racial group and the perpetuation of stereotypes. Additional study 
examining the influence of media images and mascots upon the stigmatization of 
Native Americans also needs to be done. Lastly, education and cultural awareness 
may be necessary tools in the process of decreasing Native American inequality. 
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INTRODUCTION 
When Native Americans have not escaped Americans' social conscience 
altogether, there appears to be a dichotomy in the perceptions of them. On the one 
hand, there are those who think ofNative Americans as wise and noble elders, the 
protectors of nature and may even try to somehow make a connection with the group 
based upon this perception. In fact, in some realms of today's society it is actually 
"cool" to be an "Indian." It is based on this perception that certain individuals try to 
somehow connect themselves with the group and/or try to emulate what they think to 
be "native" or "Indian" characteristics. In some cases, these individuals may claim 
American Indian ancestry, while others may try to seek Native American spiritual 
enlightenment, or maybe even both. Based on my own experiences growing up in 
Eastern Kentucky there are countless people who lay claim to some "Cherokee 
Princess" in their ancestry. It is interesting to note however, that the Cherokee were 
in fact matrilineal and were governed by a clan mother, making these so-called 
"Cherokee Princesses" yet another myth perpetuated by our modem culture. Quite 
simply, "Cherokee Princesses" have never existed. 
Recent decades have given rise to a number of individuals seeking some sort 
of Native American spiritual enlightenment. In response to the anomie, inherent in 
modem society, people tend to seek out alternative cultures, religions, and lifestyles 
in an effort to regain a sense of meaning and purpose in their lives. This quest for 
"spiritual awakening" has led many such individuals to look to Native American 
cultures in an effort to escape the pressure, stress, and anomie of modem civilization. 
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(Durkheim 1995) As people wish to fulfill an emotional void with what they believe 
to be Native American culture and spirituality, there has been a commodification of 
native culture (Marx 1978) as "Indian" items and Native American culture have 
become mo_ney-making enterprises. Recent decades have given rise to everything 
from individuals paying to participate in vision quests and sweat lodges, to "medicine 
men" for hire. Ironically, there appears that the market is being flooded with 
countless items possessing some sort of Native American theme. This has functioned 
to create an influx of native items and pseudo-native, and even faux native items, 
everything from pastel colored dream catchers to "magic crystals," "native" tarot 
cards, and peace pipes. Numerous items, sola' under the guise of"Native American" 
can be found, which have been mass produced, all with little gold "made in China" 
stickers on the bottom. 
Every year, tourists flock to "Indian Country," otherwise known as Native 
American reservations, in an effort to quell their cultural curiosities or to fulfill their 
"spiritual destinies." To some, the American Indians are peculiar oddities, nai:ve and 
savage remnants of a bygone era. These individuals may come onto a Native 
American reservation, go into a store, and ask the Native American proprietors where 
they might find "Indians." To these individuals, Native Americans are somewhat of a 
spectacle, a sight to see, and they come to. see these odd specimens in their "natural 
habitat," much the same way that they would observe animals on exhibit at the zoo. 
At the same time, other tourists visit the reservation in hopes that they may somehow 
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connect with Native American spirituality, find answers to all of their problems, and 
uncover some kind of universal understanding. 
On the other hand, there are those individuals who tend to devalue the group 
and feel that Indians are somewhat inferior to the rest of society. These individuals 
may even point to the various social problems that plague the Native Americans, as 
justification of the stereotypes. They may come to the reservation in hopes that they 
may somehow establish their own superiority over the "Indians" by trying to degrade 
and harass the Native Americans. As a matter of fact, long before I started doing 
research for this project, for that matter, long before I had selected this research topic, 
in the course of a conversation a college student remarked upon the inferiority of 
Native Americans. This individual disparagingly described the race as being dirty, 
drunken, ignorant and lazy. The student went on to boast of friends and 
acquaintances that used to travel to various reservations, so that they could "knock 
over the Indians' shacks and beat the old Indians up." The student described this 
activity as a form of entertainment that was "more fun than cow-tipping." This 
discourse really struck a nerve, and I spent weeks replaying this conversation in my 
mind. Suddenly, I became deeply concerned about the macro-level malady that this 
attitude represented and I finally came to the realization that Native American 
inequality and whites perceptions needed to be addressed. Thus, the topic for this 
thesis was born. 
Therefore, it will be argued that a relationship exists between these Native 
American stereotypes and an individual's perceptions of this group. Say for instance, 
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one would assume that a person, who describes Native Americans as "noble," would 
have a more positive attitude toward the group than someone who refers to the group 
with terms such as '.'blood-thirsty" or "savage" would. More importantly, this study 
asks what degree of influence do stereotypes play in the formation of perceptions? In 
addition, how societal perceptions might affect the treatment of a given racial group 
such as Native Americans will be explored. In the following background chapter, the 
historical context for the evolution of Euro-American/Native American relations and 
the resulting inequality will be discussed along with the influence history has had 
upon present day definitions of Native Americans. It should be noted that many of the 
concepts which are utilized in describing Native American inequality in the theory 
chapter, that follows were first introduced in the background chapter that precedes it. 
Then in the theory chapter, a theoretical framework is presented whereby Native 
American inequality can be interpreted. Specifically, the impact of stigmatization 
will be examined and how this process serves to dehumanize the stigmatized group, 
possibly precipitating the group's neglect and mistreatment in society. The 
methodological component of this thesis utilized two different methodologies. 
Survey data was used to access individuals' attitudes, concerning Native Americans 
whereas, a content analysis was performed to determine the relative representation of 
Native Americans in sociological literature. In an effort to illustrate the continued 
influence of stereotypes upon the perceptions of Native Americans in today's society, 
a survey was administered examining individuals' adherence to Native American 
stereotypes and the impact that they may have upon ones' perception of this racial 
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group. A regression analysis was then performed to determine the relative strength of 
the relationship between the acceptance of stereotypes and the social distance 
between individuals and Native Americans. Lastly, based upon the observation that a 
great deal of sociological research articles, that address inequality and race 
perceptions, are in the context of "black, white, and other," often ignoring other racial 
and ethnic groups, a content analysis was performed using four different sociological 
journals to determine the representation of Native Americans in sociological research, 
those studies involving inequality in particular. 
What's in a name? 
In the sometimes-superficial nature of politically correctness climate of 
today's society, there has been a great deal of debate concerning the terminology of 
various racial and ethnic groups, including Native Americans. In fact, there has even 
been debate among the Native Americans themselves as to how they should be 
referred. On the one hand, the "Native American" classification serves to recognize 
the tribal groups as the first inhabitants of this continent, and subtly acknowledges the 
fact that their land was taken from them. On the other hand, a very wise, old 
"American Indian woman once stated that she preferred the term "Indian" because 
she liked to remind everyone of the mistake made by the "drunken sailor who got 
himself lost" and was still given credit for discovering a "new world that wasn't even 
new."1 I think what she was saying, was that people are just now getting around to 
correct a mistake that was made over five-hundred years ago but that she wasn't 
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going to let society just sweep it under the rug as if history had never happened. By 
and large, most of the individuals indigenous to the North American continent will 
tell you that they would prefer to be described in reference to their tribal group, such 
as Shawnee, Cheyenne, Cree, Pawnee, Lakota, and Cherokee, just to name a few. 
For the purposes of this thesis, Native American inequality as a whole will be 
examined in a fairly general synopsis touching upon the commonalties in the 
treatment of the various tribal groups. The theoretical model, that is being proposed, 
is being utilized to highlight the evolution of Native American inequality as a whole, 
but it is also applicable to the experiences of the individual tribal groups. The reader 
will notice that, during the course of this thesis, the people indigenous to the North 
American continent are referred to as "Native Americans", "natives", and "American 
Indians" almost interchangeably. These descriptive terms were used interchangeably 
in an effort to further illustrate the context of each of these labels and the function 
they may play in the formation of our perceptions of the group as a whole. By using 
the term "Native American, one establishes the fact that these individuals were on this 
continent prior to European exploration by which they were subsequently displaced 
and colonized. Describing the group as "American Indian" however, illustrates the 
impact of classification upon the status of the group. The assigned mistaken identity 
of"Indians" served to displace the tribal groups from their native land, in essence, 
making them strangers in their own country. Since a great deal of this thesis deals 
1 She was referring to Christopher Columbus. 
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with the assignment of stigma-laden characteristics and their influence upon the 
treatment of the stigmatized group, it is important to realize that the mere description 
of the indigenous peoples as "Indians" served to determine the perceptions of the 
Euro-Americans concerning the ideologies of colonization and manifest destiny. The 
term "Americans" was reserved for the Euro-American2 colonists and later the 
settlers, as opposed to the "Indians" who were a foreign, savage race who did not 
have a right to exist on "American" soil. Because a great deal of the conflict between 
the Native Americans and the United States occurred in the context of the 
"Americans" verses the "Indians" relationship, the description of the group as 
"American Indians" functions to not only acknowledge their prior existence on this 
continent but, it also serves to highlight the longstanding influence of a navigational 
mistake upon the treatment of the group. 
Over the course of this thesis, a theoretical framework, whereby Native 
American inequality can be explained, will be proposed while elements of this theory 
are tested with an examination of modern perceptions of this racial group. Chapter 
One provides an overview of the historical constructs of Native American inequality, 
serving to give an insight to the evolution of Native American and Euro-American 
relationships in this country. The theory chapter proposes a theoretical framework to 
2 Recognizing the fact that these individuals represent different ethnicities as well, the tcnn "Euro-Americans" is in most cases 
being used lo describe the group more commonly known as "whites." The tenn "white" usually requires a classification based 
on color and fails to recognize distinct differences within the racial group in much the same manner as Native Americans are all 
lumped into one category ignoring the 500 or so distinct ethnicities that are represented within this racial group. Because this 
thesis examines the commonalties of treatment experienced by each of these different tribes or nations, the tenn "Native 
Americans" was applied here to describe all of these various groups, rather than trying to describe the inequalities experienced 
by each of the individual tribes. This thesis tries to recognize the groups as distinct ethnicities while examining their treatment 
based upon society's assumptions about the racial group as a whole. 
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explain the perceptions that reinforce Native American inequality using an integration 
of stigmatization theory into the work of three sociologists. The theoretical 
framework for this thesis, ingrates John Gaventa's Power and Powerlessness theo,y, 
Paul Salstrom's dependency theo,y and Helen Mathews-Lewis' Internal Colonization 
theory in an effort to interpret the evolution of Native American/Euro-American 
relations. Chapter three outlines the methodologies utilized over the course of this 
research and presents a discussion of the findings. Lastly, in the conclusions chapter, 
the major methodological findings are summarized on the basis of this particular 
theoretical framework and the implication of these perceptions for Native American 
inequality are discussed. 
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CHAPTER TWO 
THE EVOLUTION OF NATIVE AMERICAN INEQUALITY 
Control of Political Resources and Institutional Control 
This chapter presents a brief history of Native American/Euro-American 
relations in this country, in an effort to illustrate the evolution of Native American 
perceptions. The overall organization of this chapter utilizes the theoretical 
framework, that is the basis of this graduate thesis, which will be presented in chapter 
three. This history of Native American/Euro-American relations serves as a 
foundation for the theoretical framework illustrating the evolution of the power 
structures that lead to Native American inequality. This thesis also argues that the 
assignment of stereotypes, through the process of stigmatization, influenced societal 
perceptions of this racial group which in tum, determined their status in society, as 
will examined over the course of this chapter as well. The purpose of this background 
section is to establish the historical context and evolution of Native American 
inequality. In the theory chapter, a three-tiered model, explaining inequality, will be 
presented as it relates to the American Indians. 
In order for one group to gain power and control over another, the invading 
group must seize control of the native groups' institutions, supplanting them with 
institutions modeled after their own. The colonization of the Americas was spurred 
by the need for additional land and resources1• "Colonization occurs when one group 
migrates into an area where another group is present and conquers and subordinates 
that indigenous group" (Farley 1995: 94). Institutional control became a necessary 
tool in the acquisition of land and resources. 
After thousands of years of economic and political independence, the 
Native Americans faced the final onslaught of European civilization. 
Confined to carefully measured reservations, surrounded and 
smothered by the material artifacts of the dominant society, and 
dependent economically upon the federal government, Native 
Americans looked back nostalgically to the past and looked forward 
apprehensively if not bitterly to the future. (Olson & Wilson 1984: 49) 
Governmental Control 
"Law is one potentially powerful outside influence on political identity. Explicitly, 
law may establish categories of people eligible for benefits or subject to burdens 
according to particular understandings of ethnicity or nationality. " 
Carole Goldberg-Ambrose 1994: 1124 
To set the stage for the description of the governmental control of the 
American Indians, it may be helpful to first give a brief chronology of the history of 
Indian and white relations in the United States, especially that of the last 100 years. 
Because " .. .it is impossible even to begin to understand modern Indians without 
taking into account the lingering power of events that the rest of the nation has never 
1 Colonization will be examined more closely in chapter three of this thesis. 
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known or has pushed to the margins of memory." (Bordewich 1996: 30) It has often 
been said that knowledge of history is important so that past mistakes and injustices 
are not repeated---this sentiment could not possibly be more important in the case of 
the American Indians. Throughout much of the history of this country, the American 
Indians have been persecuted and dehumanized by the white society. Therefore even 
in today's society, Indians continue to be distrustful of white America. 
American Indian history is a tragic history filled with the loss of Jives, the loss 
of land, broken treaties and broken promises. Time and time again, the Indians were 
lied to and betrayed by the whites. In the history of the United States, as it pertains to 
the American Indians, there exists a common pattern, which has exerted itself on 
numerous occasions. Some refer to this pattern as "manifest destiny", others call it 
imperialism, regardless of what you term this phenomena, in many cases it was 
simply armed robbery, whereby Indian land was forcibly taken to make room for 
further white settlement. 
Possibly one of the most important aspects of American Indian inequality and 
governmental control is the manner in which the federal reservation system has been 
run in the past. The first thing that needs to be pointed out is that the land that was set 
aside for reservations was typically "relegated to land the whites considered worthless 
or uninhabitable." ( Farley 1995:110) For this reason, many of the tribes found 
themselves unable to provide subsistence for themselves and therefore became 
dependent upon subsidies provided by the U.S. government. This dependency served 
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to foster the power and powerlessness relationship between the reservations and the 
government. Depending upon these subsidies for their sole means of survival, the 
tribes soon became wards of the federal government. Olson and Wilson (1984) argue 
that the surrender of American Indians to reservations marked a turning point for the 
relations between the Indians and white America. Confined to reservations, and 
becoming politically, economically, and socially dependent upon the federal 
government, they were no longer able to confront the white Americans as equals 
because society had relegated them to the status of wards of the government, ignoring 
them as a people. On the reservations, the Indians no longer possessed the resources 
needed for their survival and were thus relegated to further dependency upon the 
regular shipments of food and clothing from the dominant culture. (Olson & Wilson 
1984) 
In relation to government, two major consequences have arisen as the result of 
the contact between the American Indians and non-Indians. First, contact with non-
Indians served to introduce material conditions and legal constraints whereby creating 
a greater degree of"self-concept" concerning a tribe's sense of identity. (Goldberg-
Ambrose 1994) As a result, tribes quickly came to the realization of cultural 
differences with the American social and political system serving to further polarize 
the American Indians, as well as the whites, to the issues involving governments and 
governmental powers. The relations between the American Indians and the U.S. 
government served to create new Indian governments that served to benefit the 
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whltes. (Goldberg-Ambrose 1994) The new governments were often heavily 
controlled by the BIA and the federal government and therefore were not perceived by 
the American Indians as acting in their best interests. Secondly, in many cases, the 
new political entities that were created, "melded Indian groups with quite distinct 
identities and self-concepts, or separated groups, which thought of themselves as one 
people." (Goldberg-Ambrose 1994: 1132) The federal government in some instances 
combined different tribes within the same geographical area and under the same 
government while, it separated other groups (tribes such as the Lakota) onto separate 
reservations, under separate political structures for purposes of weakening them 
militarily (Goldberg-Ambrose 1994). 
A key element in the discussion of the institution of government, as it relates 
to the American Indians, is the concept of tribe. What exactly constitutes a tribe and 
how is its membership determined? "The term 'tribe' has a dual meaning--it refers to 
the ethnologically defined group .... and the legally recognized political entity" 
(Goldberg-Ambrose 1994: 1127). The Indian Reorganization Act (IRA) of 1934 
describes a tribe as "the unit that possesses governmental powers over a reservation 
and forms business enterprises" (Goldberg-Ambrose 1994: 1125). This definition of 
culture is based upon the IRA' s authorization of tribes to organize for governmental 
and commercial pu'rposes (Goldberg-Ambrose 1994). 
On the other hand, ethnographers and anthropologists describe a tribe as "a 
group of people who speak a distinctive language or dialect, share a culture that 
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distinguishes them from other peoples, and know themselves, and are known, by a 
distinctive name" (Lenski, Nolan, & Lenski 1995: 127). By this definition, a tribe is 
distinct from a society in that "a tribe is not necessarily organized politically." 
(Lenski, Nolan, & Lenski 1995: 127) By presenting both concepts of tribe, one 
begins to understand the distinct sociological and political position of the American 
Indians within the context of American society. For the American Indians, the term 
"tribe" possesses not only social and political meaning, but it also conveys meanings 
that are economic, cultural and ethical. Moreover, for the American Indians, the 
concept of tribe constitutes a great deal of their self-concept; the person is Cherokee, 
Lakota, Navajo, or Blackfoot and a member ofa certain tribe. Therefore, tribal 
membership and association is a significant part of their identity, of who they are and 
what they represent. Because tribal membership and affiliation is so important to the 
American Indians on so many different levels socially, politically, economically and 
culturally, as well as influencing one's self concept, self governance or sovereignty is 
of utmost concern to the American Indian tribes as they enter the 21st century. 
As for tribal membership, this is determined on a legalistic basis, through the 
federal government (Deloria 1994). Many American Indians argue that tribal 
membership should be determined by the individual tribes as opposed to being 
mandated by the federal government, through the BIA. 
They [tribes] are restricted in membership by federal officials 
responsible for administering trust properties who demand that the 
rights of every person be respected whether or not that person presently 
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appears in an active and recognized role in the tribal community. 
Indian tribal membership today is a fiction created by the federal 
government, not a creation of the Indian people themselves. (Deloria 
1994: 243) 
The reservation system of today is considerably different than it was over one 
hundred years ago. Most of the early reservations closely resembled the concentration 
camps of World War II (Feagin & Feagin 1996). Governed by the armies which were 
stationed there, the American Indians residing on the reservations were closely 
guarded by the U.S. Calvary, and every institution therein was externally controlled. 
The Indian reservation of the latter nineteenth century, ifit existed 
today, would probably be called a concentration camp. The 
reservations more often than not were heavily guarded by U.S. Army 
troops, and Indian people could not leave the reservation without a 
pass. Practice of native religions and other displays of Indian culture 
were forbidden. (Farley 1995: 11 I) 
Adol[ph] Hitler studied American Indian policy and with twentieth 
century technology and absolutionist zeal set out to model his 
concentration camps in part on the Indian reservations of the late 
nineteenth century. (Johansen & Maestas 1979: 25) 
Some may argue that the Indians have benefited by the present system, as 
wards of the federal government, citing that the government supplies their needs, 
medical care and subsidies, for instance. But has federal policy been all that kind to 
the American Indians? In the past, many federal Indian policies and programs have 
been detrimental to the American Indians. The various allotment programs for 
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instance, the Dawes Act of 1887, the Curtis Act of 1898, the Dead Indian Land Act of 
1902, and the Burke Act of 1906, resulted in the loss of ninety million acres oflndian 
Territory by 1932 (Olson & Wilson 1984). Probably the worst blow to the status of 
the American Indians came in 1871 when Congress passed legislation abolishing the 
practice of treaty making with the Indians (Farley 1995). By abolishing the right to 
make treaties Congress revoked the bargaining abilities of the individual tribes and set 
the precedent for their dependency upon the federal government. This particular 
Indian policy served to magnify the power and powerlessness relationship between 
the federal government and the American Indians. During this time, like many other 
groups in society, such as African Americans and women for instance, Indians were 
held accountable to American law yet, were not entitled to any kind of protection by 
it. By taking away their legal bargaining power, in the form of treaties, the power and 
powerlessness relationship between the American Indians and the federal government 
was firmly established. 
For the last 100 years, a great deal of the legislation, dealing with the 
American Indians, have on the surface appeared to be beneficial to the Indians yet, the 
resulting consequences of these polices were often to the contrary. The Snyder Act of 
1924 for instance, which extended blanket citizenship to all American Indians, the 
primary motivation for this piece of legislation was to destroy Native sovereignty and 
many American Indians considered this to be another effort to forcibly assimilate the 
Indians (Olson & Wilson 1984). It is also important to note that this citizenship still 
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did not guarantee the American Indians the right to vote because individual states 
were given the power to establish the criteria for Indian voting eligibility and "states 
such as New Mexico and Arizona kept erecting voting barriers and did not allow most 
of their Native Americans to vote until after World War II." (Olson & Wilson 1984) 
This inability to contribute in the governmental process, which in this case means the 
inability to vote, constitutes control of a group's political resources. 
The Indian Reorganization Act of 1934 put an end to the allotment policies 
and made the claim of establishing self-determination among the American Indian 
tribes (Cortes, Ginsburg, et al. 1996). This act, commonly referred to as the IRA, 
authorized the tribes to organize for government and commercial purposes and 
provided them with a mechanism for political organization (Goldberg-Ambrose 
1994). In reality however, the individual governments, established under this policy, 
were required to model their governing structures after that of the United States and to 
use the majority-rule philosophy, as opposed to that of traditional methods of 
consensus; once again totally ignoring native cultures. (Goldberg-Ambrose 1994); 
(Cortes, Ginsburg, et al. 1996) Also, this legislation required that all tribal 
constitutions, governments, and chiefs be approved by either the Commissioner of the 
BIA or the Secretary of the Interior, serving to further exert the power of government 
over the American Indians (Co~es, Ginsberg, et al 1996); (Goldberg-Ambrose 1994). 
In order to assist the tribes in drafting their constitutions and in establishing their 
criteria for their governments, "a model tribal constitution, put forth by the 
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Secretary's [oflnterior] staff, served as the template for many of the tribes drafting 
efforts" (Goldberg-Ambrose 1994: 1133). In this manner, the federal govermnent and 
the BIA were able to maintain control of the tribal groups by ensuring that their 
govermnents were modeled after that of the United States. Because the federal 
govermnent and the BIA did in fact possess a great deal of influence over the newly 
established govermnents, under the Indian Reorganization Act, the IRA tribal leaders 
were often perceived as "puppet regimes." There was a great deal of protest 
concerning the legitimacy of these federally recognized governments, claiming that 
the IRA leaders were "mere stand-ins for federal authorities" (Goldberg-Ambrose 
1994: I 135). 
Other important policies, which proved detrimental to the American Indian 
nations, were the various termination policies, which extended from the 1930s up 
until the 1960s, which functioned to dissolve tribal governance, revoking sovereignty 
in order to assimilate the tribes into the dominant, mainstream society (Olson & 
Wilson 1984). This list of policies has been presented to serve as an illustration of the 
continued misunderstanding and mistreatment of the American Indians. To present 
all of the policies however, which served to effect the status and well being of the 
American Indians, to list them all along side their repercussions, could easily serve as 
the foundations for a separate paper in and of itself. 
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The Bureau of Indian Affairs 
The governmental power and control relationship with the American Indians 
cannot adequately be addressed without an examination of the Bureau oflndian 
Affairs or the BIA. The BIA was established in 1789 and was originally a branch of 
the War Department; this organization was initially founded on the premise of the 
elimination and/or control of the American Indian race. The BIA mediates all 
governmental actions directed toward Indians and monitors all activities taking place 
on the reservations. It is also the BIA, and not the individual tribes, that determines 
who is and who is not Native, regardless of tribal affiliation (Feagin & Feagin 1996). 
The BIA has, in its history, served as the federal government's machine of 
cultural domination. Controlling the institutions of government, religion, and 
education in Indian Country, the BIA primarily concentrated most its efforts upon the 
assimilation and acculturation of the American Indians. Some authors argue that 
many of the various programs and practices, that have arisen from this agency during 
the last 50 years, have attempted to relocate the Indians off of the reservation so that 
they could be assimilated and absorbed into the dominant culture (Olson & Wilson 
1984). When efforts to push the Indians off the reservation have not been successful, 
the BIA may have served to further perpetuate the state of dependency of the 
American Indians. 
The bureaucracy, which dominates Indians' lives on reservations, takes 
as well as it gives: it was established to deprive Indians of their 
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identity, heritage,. and culture through a program which enforces 
idleness, despondency, and dependence. The Indians have paid their 
taxes for five hundred years ... The amount of money the BIA spends to 
maintain its system of enforced dependency is enormous, nearly $1 
billion a year, most of which is consumed by one of the federal 
government's most inefficient bureaucracies (Johansen & Maestas 
1979: 64). 
Today the BIA continues to supervise tribal government, banking, 
utilities, and highways, as well as millions of dollars in tribal trust 
funds. In the early 1990s the federal government recognized about 
three hundred of the five hundred surviving groups and held in trust for 
them 52 million acres ofland. The BIA supervises leasing and selling 
of Native American lands, and until recently all control of social 
services, including education, was in the hands of the bureau or allied 
federal agencies (Feagin & Feagin 1996: 208). 
Recent decades have witnessed numerous criticisms and protests concerning 
BIA control and the colonialism, which it represents. At issue are self-determination 
and the recognition of tribal sovereignty of the individual nations. Some Indian 
groups believe that the continued dominance of the BIA is a hindrance to sovereignty 
and self-governing by tribal councils. On the other hand, some believe that this 
organization is the lesser of evils; therefore support the BIA despite accusations of 
wrongdoing. 
Today, the reservation is symbolic of the continuation of Native American 
society in general representing the continued sovereign status of the American 
Indians. Unlike the concentration camps of the past, the reservations of present day 
serve to nurture and perpetuate Native American culture. "Indian Country," as it is 
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called provides sanctuaries to various tribes of forgotten people, small nations within 
the boundaries of this nation. Sovereignty therefore, is seen as a way in which 
American Indians can maintain their social structures and ensure political viability 
without the threat upon their cultures. 
American Indians, as a group, are extremely entwined with U.S. law. This is 
the result of the hundreds of treaties that have been made between the United States 
government and the various tribal groups, and "the vast body of federal legislation 
over Indian affairs." (Goldberg-Ambrose 1994) Moreover, the American Indians 
were included in the language of the U.S. Constitution in an effort to establish federal 
control over all American Indian affairs (Goldberg-Ambrose 1994). Needless to say, 
law has a tremendous effect on the group life of the American Indians. Three key 
elements have been identified in context to federal Indian law. These are: 1) Land 
bases which are federally protected for the various Indian groups 2) Sovereign 
governmental powers the Indians have are federally acknowledged and 3) Certain 
powers the federal government has as it engages in a trust obligation toward Indians 
(Goldberg-Ambrose 1994). Th.e land bases being described here constitute the 
various reservations that typically exist independent of state jurisdiction (Goldberg-. ' . 
Ambrose 1994). However, "[m]ost important in this legal scheme is acknowledgment 
of the preexisting and ongoing sovereignty oflndian groups" (Goldberg-Ambrose 
1994: 1125). 
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It has been suggested that the budget cutbacks in the Reagan and Bush eras, 
which drastically cut federal funding on the reservations, actually served to increase 
the concept oflndian sovereignty (Thomas, Miller, White, Nabokov & Deloria I 993: 
450). Of course, the strengthening of tribal sovereignty was not the intended effect of 
the various budget cutbacks of the 1980s. 
For the Reagan and Bush administrations, 'self-determination' and 
'sovereignty' were largely buzzwords used to placate Indians and 
simply meant tribes ought to 'take care of themselves' by signing 
expedient deals for waste disposal and resource extraction" (Thomas, 
Miller, White, Nabokov & Deloria 1993: 450). 
However, the loss of funding did, affect self-government in that tribes had to look for 
other forms of revenue, social services, and administrative structure in order to 
maintain the reservations (Thomas, Miller, White, Nabokov & Deloria 1993). As a 
result, many reservations increased their level of self-governance by strengthening 
their local jurisdiction in highway and criminal prosecutions, issuing tribal license 
plates and automobile registration, establishing rules for Indian hiring preferences for 
reservation construction projects, "self-imposed taxation on reservation property, 
sales, and resources," and the "opening of various high stakes gaming industries" 
(Thomas, Miller, White, Nabokov & Deloria 1993: 450). All of these actions were 
significant to Indian self-governance and highly effectual problem solving strategies 
in large part due to the fact they were " .. .Indian-based solutions to the ever-present 
problem of survival in non-Indian society" (Thomas, Miller, White, Nabokov & 
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Deloria: 451). Others argue that if the tribes are allowed to manage their own land and 
resources they stand at a position whereby they can insure economic viability in the 
years to come. (Smith 1996) 
The point is that economic development can help tribes become self-
sufficient without undermining their cultural integrity. As incomes 
increase, the tribe becomes less dependent on federal aid, and this 
leads to true self-determination. As tribes truly begin to manage their 
resources, cultural values can be maintained and strengthened. (Smith 
1996: 185) 
The control of the political resources is an important element whereby a 
colonizer can maintain control of a region's land and resources. When the 
subordinate group lacks political as well as economic power, the foundation for the 
power and control relationship is thereby established. After gaining control of this 
level of power the dominant group would then seek access to the natives' cultural 
resources as well. After gaining control of the region's political and natural 
resources, converting the natives becomes an essential tool for establishing order and 
maintaining control. 
Politicians and philanthropic organizations devoted to the cause of 
saving this inevitably "vanishing" people would finally conclude that 
Indians must either conform entirely to the values, religious beliefs, 
and vocations of white Americans or they would become extinct 
(Barker 1997: 51). 
By the late l S00's all of the American Indian tribes had been either 
exterminated or confined to reservations. As the Indians were trying to cope with 
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reservation life and maintain their culture, they became the beneficiaries of a whole 
host of government policies along with the benevolence of wealthy whites. In each of 
these efforts to "help out the Indians," strong efforts were made to assimilate the 
American Indians into the dominant society. Today, despite the innumerable and 
persistent efforts to destroy native cultures, many groups have managed to maintain 
much of their native cultures. 
In the late 1800s and early 1900s, there existed two different factions in 
America, concerning the "Indian problem." These factions consisted of the "Indian 
haters," and the assimilationists (Olson & Wilson 1984). The so-called "Indian-
haters" believed that the Native Americans were savage, bloodthirsty, and inferior to 
the white race. These individuals were also envious oflndian lands and hoped to gain 
control of Native properties by the extermination of entire tribes. On the other hand, 
the assimilationists believed that it would be in the American Indians best interest to 
adopt the culture of the Euro-Americans. 
The assimilationist groups proposed that the best course for the Indians was to 
completely assimilate into the dominant culture (Feagin & Feagin I 996). During this 
time period, many of the assimilationists were considered to be humanitarians 
because they sought to save the American Indian race from extinction (Olson & 
Wilson 1984). These individuals promoted assimilation because they believed that 
Native Americans, like other races, desired assimilation and that segregation was 
related to inequality, as with other races (Feagin & Feagin 1996). 
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While there were others, who were interested in the assimilation oflndians 
into the dominant society that may have been somewhat less than benevolent. They 
predicted that the Native Americans would serve to replace the servant class formerly 
supplied by the European immigrants entering this country in the late 1800s and early 
1900s (Barker 1997). Still another faction within the assimilationist movement, 
reasoned that the assimilation of Indians into mainstream society would make more 
land available for white settlement (Bordewich 1996). Regardless of the intentions 
of the assimilationists, the end result was essentially the same, the destruction of 
Native cultures. The two groups may have differed in their opinions concerning this 
race but their objectives and agendas were closely related (Olson & Wilson 1984). 
To most Native Americans, the assimilationists were little better than 
the genocidal maniacs; for although they did not hate individual Native 
Americans, they did ~ate their culture and were committed to tearing 
individuals from their cultural moorings. Indeed, they may have been 
more destructive than the Indian haters, for at least Native Americans 
always knew where their more overt enemies stood on the issues. 
Assimilationists always blanketed their ideas in rhetoric of love, peace, 
and harmony, making it easy for Native Americans to take them at 
their word (Olson & Wilson 1984: 23). 
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Cultural Domination and Dehumanization 
Before one can engage in a discussion concerning the cultural domination of 
the American Indians by white America, there must first be a differentiation between 
American Indians and some of the other ethnic groups in American society. As the 
ideology of"manifest destiny" propelled white imperialism in this country, one by 
one, all of the American Indian tribes were either driven to extinction or else resigned 
to territories set aside for them by the federal government called "reservations." 
Under the agreements of various treaties these reservations were to be under the 
exclusive control of the individual tribes (nations). What the federal government 
agreed to on paper and what actually happened may be two separate things but most 
of the Indian nations never surrendered their status as distinct nations to become 
incorporated into the United States. The federal government did however, seize 
control of these Indian nations and have since tried to legislate policies to dismantle 
and destroy the American Indian nations. Recent years have witnessed resurgence in 
efforts to destroy native sovereignty and to assimilate this racial group into the 
dominant population--merely a modem continuation of the same policies and 
practices of cultural domination of the past. 
Therefore, segregation and assimilation are often perceived differently by the 
American Indians as they see the separation of the reservations as sanctuaries for the 
protection of native cultures. For centuries, white Americans have forced their 
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culture upon the Indians in efforts to destroy and dissolve native cultures, using 
assimilation and integration ideologies proclaiming racial equality, to rationalize their 
ethnocentrism. 
It needs to be stated that many of the efforts toward assimilation were often 
not maliciously intended. Many of the Euro-Americans thought that they were in fact 
helping the Native Americans. Believing that the Euro-American culture was 
superior to those of the American Indians, they set out to teach the Indians the ways of 
"civilized man" and in an effort to save the Indians from "eternal damnation" the 
whites sought to convert them from their "heathen religion." The Euro-Americans 
simply could not understand Native resistance to what they perceived to be a better 
culture and a better way of life. Thus, much of the conflicts, arising between the 
American Indians and whites, were the result of ethnocentrism on the part of the 
Euro-Americans. By devaluing the various Native American cultures, the white 
colonizers tended to devalue the very individuals practicing those cultures as well. 
This process of devaluation quickly led to dehumanization, serving to justify their 
destruction at the hands of the whites. 
The Civil Rights Movement of the 1960s did a great deal to highlight the 
inequalities experienced by many ethnic groups, African Americans in particular, and 
the ways in which segregation functioned to increase racial differences, racial 
prejudices, and discriminatory practices. However, the American Indians differ from 
these other racial and ethnic groups in that they do not perceive themselves as a 
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minority in American society rather, the individual tribes consist of small Nations 
within the borders of the United States. For this reason, the Indians themselves may 
prefer to be conditionally segregated from society as the borders of the reservation 
actually represent the borders of a different country, a separate nation within the 
nation. 
Cultural Domination 
The Indian whom colonial Americans everywhere encountered was, 
above all, an obstacle to civilization. And he was an obstacle not only 
to overcome, but also to understand and then perhaps to civilize in the 
over-coming (Cortes, Ginsburg, et. al 1996: 16). 
Initially the primary motive for cultural domination was that of ethnocentrism, 
the belief that one's own culture in this case that of the Europeans is superior to other 
cultures. The cultures of the various American Indian tribes were somewhat different 
to the European culture and because of these differences, the native cultures were 
deemed to be inferior by the Europeans and later the white Americans. However, as 
time went on and the American population continued to grow, cultural domination 
was perpetuated by the greed for land and resources. As colonization spread 
throughout the continent, the belief in the superiority of the Euro-American culture 
and the increased desire for land and resources precipitated one another. The whites' 
perceptions of the American Indians were that they were not adequately using their 
land, by European-American standards. Therefore, many whites reasoned that the 
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Indians did not deserve to possess the land. Also, as will be discussed in more detail 
in the next section, the stigmatization of the Indians was so great that they were 
perceived in somewhat less-than-human terms. This less-than-human classification, 
combined with the demand for land and resources, created an environment in which 
cultural domination was an instrumental tool in the acquisition of land and resources. 
As the whites set out to "civilize" this country, their desire for land became ever-
increasing serving to heighten their hatred for those individuals who possessed it. 
Ultimately, the American Indians were perceived by the Euro-Americans as obstacles 
to be overcome. 
It is important to note that cultural domination is an important dimension of 
power. In order to gain control of another group's resources, one must first take away 
their means of survival and then seize control of their institutions. Culture could be 
defined as society's adaptation to its environment. For this reason, cultural diversity 
could be examined on the basis of one's environment and the evolution of social 
structures over time. A group's culture then would possess a material as well as a 
symbolic component (Hall & Neitz 1993) . 
... a working definition of culture [would describe culture as the] (I) 
ideas, knowledge ( correct, wrong or unverifiable belief) and recipes for 
doing things, (2) humanly fabricated tools (such as shovels, sewing 
machines, and computers) and (3) the products of social action that 
may be drawn upon in the further conduct of social life ( an apple pie, a 
television set, or an interstate highway, for example). (Hall and Neitz 
1993: 4-5) 
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Culture not only represents the means whereby we adapt to our environment but it 
serves as the glue that ties a society together. Therefore, if you take away a group's 
tools for daily living, it becomes incredibly difficult for that group to survive. By 
destroying a society's culture, you threaten that society's very existence. Culture has a 
tendency to be group specific as opposed to universal. The means through which one 
group adapts to the environment may not work for another group. Culture is 
evolutionary in nature, changing over the course of time yet often retaining key 
elements whereby societal traditions are passed on. Thus, culture becomes 
intrinsically linked to particular society functioning as a link to the past and a bridge 
to the future. Thus, you cannot simply substitute one culture for that of another. For 
this reason, cultural domination is also an important dimension of Native American 
inequality. In order to have power over a subordinate group, one must establish 
cultural control as well as economic, political, and military control. "The colonizer's 
objective is to force the group to give up its ways and accept the "superior" ways of 
the colonizer" (Farley 1996:122). Beginning with the first encounters between whites 
and the American Indians, considerable efforts were made to displace the native 
cultures and ideologies with that of the Europeans. It can be argued that the attempt 
to displace the Native cultures of the American Indians involved numerous 
multidimensional government approved assaul_ts on all of the native institutions, 
particularly the attempt to Native Americans through education. 
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Education 
"The key is that the education be undertaken with respect for the dignity of the 
students and be designed to empower them, not to diminish them. " 
---Debra K. S. Barker (1997: 47) 
"With education, [we] are the white man's equal. Without education, [we] are his 
victim,, 
--- Crow Chief Plenty Coups, 
(Stein 1997: 87) 
Education could possibly be described as a weapon. Education gives us the 
ability to survive in an academic-driven civilization and enables us to deal with like-
minded civilizations. However, efforts must be taken to insure that education is not 
used as a weapon of destruction against the very individuals it seeks to empower. 
With education one must also teach acceptance, and the value of diversity. These 
components of education are just as important in today's society as they were one 
hundred years ago. As we undertake the job of education we must also undertake an 
understanding of our students and their diversity. We must learn from the lessons of 
the past and incorporate this knowledge into our teachings in the future. 
In the past, the process through which the federal government set out to 
educate the American Indians has been argued to be a fonn of cultural genocide 
(Johansen & Maestas 1979). As part of the government polices to "remove the Indian 
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from the Indian," many American Indian children were taken from their families to be 
raised in BIA and missionary boarding schools (Riley, ed. 1993). Education, it was 
believed, would serve to civilize the Indians converting them from their savage ways 
(Wescott 1991 ). In order for this civilization process to occur, the Indian children 
were removed from the corrupting influences oflndian culture and placed in a 
controlled, highly structured military-like environment. 
Thomas Morgan, Commissioner oflndian Affairs from I 889 to 1893, 
warned that if Native children were allowed to grow up within their 
parent's homes, they would become corrupted by "fathers who are 
degraded and mothers who are debased." .. .ln Morgan's view, the only 
way children could "escape the awful doom" of savagery was "for the 
strong arm of the Nation to reach out, take them in their infancy and 
place them in its fostering schools ... " (Barker 1997: 52). 
Many of these boarding schools, which were established to "civilize" the 
Indians, typically resembled "total institutions" for children, in many cases complete 
with barbed wire fences and barred windows (Barker I 997). The students were 
stripped oftheir clothing, bathed in alcohol to "get the germs off," their heads shaven, 
all remnants of their former existence were taken from them as they were given 
military style uniforms and their daily routines consisted of very strict regimens (Riley 
1993). In these schools, the children were forbidden to practice their traditional 
religions yet, they were forced to accept the Christian religions of the missionaries 
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associated with their school 1 (Feagin & Feagin 1996). Their names were changed to 
reflect those of the white culture, often to those of Civil War heroes, as their entire 
Indian identity was stolen from them (Barker 1997) (Riley 1993). The nourishment 
these children received was little at best on a diet which was described as being 
equivalent to a slow starvation. "Neglect, hunger, disease, homesickness--even 
suicide--left the testimony of acres of little tombstones at boarding schools all over 
the United States" (Barker I 997: 55). The punishments in these schools were often 
harsh and severe from being locked in small dark rooms being given only bread and 
water for a week, to beatings with a horsewhip (Barker 1997). All with the intent to 
"civilize the savage." 
Certain that tribal identity was intricately linked to tribal languages, the 
reformers prohibited use of native languages at the reservation schools 
and taught the students English with a crusading zeal. In order to wean 
them from tribal Jaws and customs, they also taught students the 
principles of American history and American government (Olson & 
Wilson I 984: 61-62). 
The principle cause of the "Indian Problem" it was believed, stemmed from 
the American Indians adherence to the traditional ways. Therefore, incredible efforts 
were made to "Americanize the Indians" in order to assimilate them into mainstream 
1 In the United States, "the land of the free," religious freedom is taken for granted assuming that everyone is protected under 
the First Amendment, for the American Indians however, religious freedom has been a more recent privilege. By the mid~ 
1880's almost all fonns of native religious practices were banned. In fact, religious freedom was not granted to the American 
Indians until the American Indian Religious Freedom Act was passed in 1978. (Deloria 1994) (French 1984) (Olson & Wilson 
1984) In 1921, BIA Commissioner Burke ordered all BIA agents "to suppress tribal dances and ceremonies that were deemed 
morally and socially unacceptable to the standards of European American society." (Olson & Wilson 1984: 97) As part of the 
federal policies to assimilate and "civilize" the American Indians, Christian missionaries were sent to the reservations to convert 
the Indians from their savage ways all the while, the practice of native religion was illegal. 
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America (Wescott 1991). "From the beginning the BIA and mission schools were run 
according to a strict Anglo-conformity assimilationist approach" (Feagin & Feagin 
1996: 220). School administrators promoted the ideology that Native American 
culture was to blame for the deficiencies in the education of these students and 
attempts were made on the part of the schools to make their pupils "less Indian" 
(Barker 1997; Feagin & Feagin 1996). "Most importantly, these institutions were 
designed to remake their Indian charges in the image of the white man." (Wright & 
Teirney 1991: 14) 
In addition to trying to remove the Indian from the Indian, these schools did 
little to prepare students for careers in the world of academia. Up until recent 
decades, much of the high school and secondary education that American Indians 
received "emphasized agricultural, industrial, and domestic arts as opposed to that of 
higher academic study" (Wright & Tierney 1991: 14). Some comment that 
policymakers once envisioned that Native American students would leave their 
reservations to become a new servant-class for the white society, filling the roles that 
had once been engaged by white emigrants coming out of Europe at the end of the 
19th century (Barker 1997). For this reason, the range of occupational training for the 
American Indians was limited to that oflaborers, farmers, mechanics, domestic 
servants and housewives (Barker 1997 Wright & Tierney 1991). In fact, it wasn't 
until the New Deal era of the 1930's, which was a period of reform in the federal 
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policies dealing with Native Americans, that Indian higher education finally received 
government support (Wright & Tierney 1991). 
In more recent years, the education of American Indians continues to be 
somewhat lacking. There continues to be a great deal of discrepancy in the education 
of the American Indians and this constitutes a major social problem affecting Native 
American youth. American Indians possess the highest dropout rate among ethnic 
groups (Franklin, Waukechon, & Larney 1995). This is especially significant given 
the fact that the American Indian population is increasing youthful. "Between 1970 
and 1980, Indians between the ages of 18 and 24 increased from 96, 000 to 234, 000," 
with 16 being the average age of this population (Wright & Tierney 1991 : 17). 
Despite the fact of an ever increasing youthful Native population over the course of 
the last few decades statistics show that fewer than 60 percent of American Indian 
high school students ever finish high school and that only 3 percent of these same 
high school students complete a four year degree (Wright & Tierney 1991). 
In the post-industrial, multicultural era in which we live, there is an incredible 
demand for education. The United States has risen to become a major economic and 
political power globally. Along with being an economic and political influence 
internationally, America has become vastly influential culturally as well. Western 
culture has become synonymous with modernity and with the push for technological 
advancement. All of this.has been accompanied.by the adoption of elements of 
Western culture, even among the most traditional so<;it::ties. Also, English has 
' . 
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become the dominant language of trade and commerce, and is now being taught at the 
elementary and high school levels throughout the world. Moreover, a grasp of the 
English language is becoming more and more important as we increasingly become 
more of a global economy. It is important to note that in spite of their adoption of 
various elements of Western cultures, these countries still retain much of their cultural 
heritage. Despite their fluency in the English language, their native languages remain 
muse. 
Studies have found that American Indian children who possess a strong degree 
of tribal affiliation and who speak their native language are less successful 
academically and are more likely to drop out than those American Indians who 
possess a more Anglo identity (James et al 1995). In their study of seven different 
school districts, James et al (1995) found that Anglo cultural identity was a significant 
factor in determining Native American educational success. At the same time, they 
found that high levels oflndian cultural identity positively correlated with dropping 
out of school (James, et al 1995). Franklin, Waukechon, and Larney (1995) also 
stress the fact that many American Indian children experience cultural conflicts and 
that there is a need for more teachers who understand the various Native American 
cultures. Quite simply, it was found that those Native American children, who were 
the most successful academically, did so at the sacrifice of their culture. One might 
argue that the difference lies in the fact that because the cultures of the American 
Indians have been stigmatized, defined as being "uncivilized," barbaric, and primitive 
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these cultures carry a negative connotation that inhibits ones success in an Anglo-
academic environment. Thus, the student feels that he or she may be somehow 
inferior based on the deviant label of "being Indian" and is therefore thrust into an 
environment where he/she does not feel accepted, let alone equipped to succeed. 
It has been argued that there needs to be more culturally relevant school 
programs for American Indian children (Franklin, Waukechon, & Lamey 1995). 
Those schools that have been able to incorporate tribal culture into their curriculum 
have proven to be more effective in the education of American Indian youth (James, 
et al 1995; Stein 1997; Reyhner 1997). On the basis of such studies, many American 
Indian communities argue that "educational systems and policies can and must be put 
under community control and made congruent with native traditions and values if they 
are to be generally effective for Indian students and communities" (James, et al 1995). 
Franklin, Waukechon, and Lamey (1995) stressed the need to incorporate a more 
culturally based curriculum into the education of Native American students, citing 
that many of these students face cultural isolation as they try to retain their tribal 
traditions. It has been suggested that by incorporating language and culture as a part 
of the school program, encouraging Native American parents and communities to 
participate in the educational system, we can better serve Native American children 
and ensure the survival of the group in generations to come. (James, et al. 1995; 
Tierney 1991) 
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They seek better guidance in high school, more culturally relevant 
academic programming and counseling and more role models on 
campus. Indian students do not want to be excluded from a 
university's doors because they cannot afford the education, and they 
do not want to be lost on a campus that doesn't value and 
accommodate their differences. (Wright & Tierney 1991: 18) 
It has also been suggested that the educational inequalities experienced by the 
American Indians can be better addressed by increasing federal subsidies to tribal 
colleges in rural, economically depressed areas. (James, et al. 1995; Kidwell 1991; 
Stein 1997) But, more importantly, to better serve the educational needs of American 
Indian youth, as well as those members of all other racial/ethnic groups, colleges and 
universities need to offer more minorities studies programs to encourage diversity. In 
addition, it has been estimated that in 1990, ninety percent of all American Indian 
children attended public schools as opposed to reservation schools. In recent years, 
there have been several movements campaigning for cultural diversity in education. 
This seems to affect, not only Native American youth, but also American society as a 
whole, as we move to an increasingly more diverse population, illustrating the need 
for the incorporation of a cultural diversity component into our educational systems. 
Schools need to stress the value of diversity and encourage students to explore their 
rich cultural heritages. This is tum would function to increase students' self-concept, 
in addition to educating students about the importance of respecting others and their 
differences. 
39 
Initially, efforts to control Native American institutions arose as a means of 
acquiring and controlling land and resources on this continent. However, as time 
went on, considerable efforts were made to control the natives culturally as well. The 
Euro-Americans believed that their culture was superior to those of the American 
Indians and thus set out to "civilize the savages." In many cases, the Euro-
Americans thought that they were in fact helping the American Indians and enriching 
their lives. Members of the dominant society could not understand the Native 
Americans' adherence to their traditional cultures eventually attributing their 
continued practice of native cultures to some deficiency. Thus the colonizers' 
ethnocentrism, led to the assignment of Native American cultures as deviant and 
stigma-laden thus relegating the Native Americans to a devalued status in society. 
In sum, cultural domination was a necessary element in the control of the 
Native Americans in that the conversion of the natives served to justify the actions of 
colonizers, explaining their domination and control on the basis of divine intervention 
and the progress of civilization. Eventually, as efforts of cultural domination are 
carried out, in an attempt to destroy indigenous cultures, the practitioners of these 
cultures become devalued as well and in tum, these individuals are dehumanized 
through a stigmatizing process. This way, members of the dominant society have been 
able to justify their policies of control on the basis of the savage, animal-like 
stigmatizations of this racial group. 
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Dehumanization 
"Any imperialistic culture finds it necessary, in defense of its own humanistic self-
image, to demean its victims. " (Johansen & Maestas 1979: 20) 
There is a duality in the portrayal of the American Indian culture by the 
dominant society--that of brutal savage and the romanticized version--that of the 
noble "child of nature." Both of these portrayals, however, tend to lean more toward 
stereotypical reflections as opposed to accurate representations ofreality. It is partly 
through this process of assigning stereotypes that the dehumanization of a culture 
occurs. At the same time, as with many stereotypes, a grain of truth may possibly 
exist within the stereotype when it represents the qualities of an individual. For 
instance, in the oft-cited "Dumb Blonde" jokes, you may find a few examples offair-
haired people who may in fact be quite intellectually impaired. However, ones' hair 
color hardly determines individuals' level of intelligence. 
Stereotypes often have a malicious tendency to poke fun at serious social 
problems. The jokes that once circulated concerning the "starving Ethiopians" would 
be examples of this sort of insensitive humor. As individuals come to accept 
stereotypes of a given group, they often lose sight of the various social problems and 
structural barriers that the stereotyped group experiences. To say that all Indians are 
"alcoholics," for instance, is a broad sweeping generalization that unfairly categorizes 
many Native Americans, while at the same time, makes light of a serious social 
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problem affecting the American Indians. Stereotypes have for the most part, served to 
prevent mainstream America from actually recognizing what it means to be an 
American Indian in today's society. By assigning a set of stereotypes to native 
groups, one loses cite of their struggles in the past and the problems that they may 
face in the future. Rather than recognizing American Indians as a people, the 
stereotypes and the stigmatization serve to relegate them to the status of some cartoon 
or other character of fiction--they become something that is less than human. 
Until the occupation of Wounded Knee [1973], American Indians were 
stereotyped in literature and by the media. They were either a 
villainous warlike group that lurked in the darkness thirsting for the 
blood of innocent settlers or the calm, wise, dignified elder sitting on 
the mesa dispensing his wisdom in poetic aphorisms. (Deloria 1994: 
25) 
Thus, it can be argued that the stereotypical characterizations of the American 
Indians have led to the dehumanization of this group. Through the process of cultural 
domination, which came about in part due 'to the ethnocentric attitudes of many 
members of the Euro-American population, the Native cultures were devalued and 
those individuals practicing these cultures were thought to be "inferior," somewhat 
less than human. First the English, and later the Americans promoted dehumanizing 
ideologies as a rationale for the defeat and subordination of the Indians. 
It could possibly be argued that the process of dehumanization, of the 
American Indians, has occurred from the initial contact with Euro-American settlers 
and has continued up to the present in a perpetuating cycle of various forms of 
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stigmatization. From the very beginning, whites have tended to consider themselves 
"superior" to the native inhabitants of this country. All interactions and policies 
between the two groups have been characteristically ethnocentric in nature, with a 
strong bias favoring the European culture. For the Euro-Americans, the native 
cultures were not highly valued, judging them to be inferior, primitive, and savage. 
Considerable efforts have been made to impose the Euro-American culture, values, 
and beliefs upon the Indians (Feagin & Feagin 1996). As we have illustrated in a 
previous chapter, those who refused to accept this new alien culture were often 
slaughtered, as the conquering society, in many cases made deliberate attempts to 
eliminate this race of people in numerous acts of genocide, which will be discussed in 
the latter part of this thesis chapter. 
For the purposes of this paper, it will be argued that stigmatization had a 
significant contribution to the cultural domination of the American Indians resulting 
in the groups' devaluation and dehumanization. Cultural domination is achieved 
through stigmatization which is a process of devaluation, of judging the Indians and 
native cultures to be inferior while the white culture was the standard by which all 
others are measured. To differ from the "norm," in this case white society, meant that 
you were uncivilized or animal-like. By rel!'!gating a group to the status of"animal," 
deliberate discrimination and inequality, experienced by the group, can be justified. 
Therefore, if a group is not human because it has been defined as savage, the humane 
treatment of the group is not required. 
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Stereotypes function to perpetuate and increase the stigmatization of any given 
racial/ethnic group. This stigmatization process is one of the problems facing the 
American Indians as they struggle for their place in American society. Many of the 
Indian stereotypes, which still persist, can be traced back to the historical origins of 
colonialization and the cultural domination of this country. "These stereotypes were 
used to justify policies that were aimed at the elimination of Native Americans and 
Native American cultures" (Davis 1993: 13). Therefore, stigmatization was used to 
justify the exploitation and abuse of the American Indians in order to promote the 
various ideologies of Manifest Destiny. 
The English possessed tremendous power to define the places and the 
peoples they were conquering. As they made their way westward, they 
developed an ideology of"savagery," which was given form and 
content by the specific sites of colonization (Takaki 1993: 44). 
By portraying the American Indians as savages, heathens, and wild animals, 
the whites were able to rationalize their unreasonable treatment of the Indians. Thus, 
the Indian stereotypes were born. In the past, these stereotypes were used in the theft 
of!and and resources, the perpetuation of these stereotypes, it could be argued, 
function to mask past and present inequalities that have been experienced by this 
group. This assignment of stereotypes served to justify white domination. In this 
case, the widespread acceptance oflndian stereotypes_ as illustrated by the public 
support of mascots and Hollywood's interpretation of what it means to be native, 
serves to further relegate the American Indians to a dehumanized position in society. 
' 
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Far too often when we think of tribal peoples, false pictures arise. The 
Indian is a romantic figure in America's past, and their portraits 
sometimes evoke sentimentality. Those picture_s freeze Indians in an 
era that does not accurately portray them today. Other pictures raise 
the specter of alcoholism or poverty so that one feels pity or sadness 
(Tierney 1991: 3 7). 
These stereotypical images oflndians further contribute to the prejudicial 
attitudes about the group along with defining them only within the context of a 
vestige of the past rather than as an element of present day, or more importantly, 
future America. It was mentioned earlier that socialization is a life-long process, and 
for this reason, our environment as well as our social group are constantly reinforcing 
attitudes and prejudice. If this is the case, one must assume that the constant 
bombardment of racial images, such as those depicting Indians, effects individuals' 
attitudes and perceptions of this racial group. As individuals come to embrace and 
incorporate these stereotypical images into their perceptions of this racial group, 
further dehumanization may occur due to the fact that Indians are no longer perceived 
as a distinct racial group rather, they become a set of caricatures comprising 
something that is less than real, less than human. 
On the basis of these racial images, many people within society are under the 
illusion that there is just one homogenous American Indian culture. Mascots and 
media characters present society with a definition of what Indians and Indian cultures 
are like. Typically, these images heavily borrow from the Lakota culture, with a large 
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measure of pure nonsense thrown into the pot, and are thus often irrelevant to the 
Indian cultures they profess to be "honoring" (Arnold I 997). 
The problem with such images lies in the way that they reinforce our 
popular stereotypes of the Indian. Such icons actually interfere with a 
more important message that Native Americans have been trying to 
present for decades--that the reality of the Native American experience 
is quite different from the Indian icons that Hollywood and Madison 
A venue have, with their corporate dollars and media domination, more 
successfully foisted onto the public (Frazier 1997:341 ). 
Indian identity remains naggingly elusive. Generations of Wild West 
shows and Hollywood films created an iconographic Indian modeled 
on idealized versions of the craggy-featured Northern Plains warrior of 
the mid-nineteenth century, but there is no typical Indian physique any 
more than there is a generic Caucasian, Asian, or African one: Pimes 
from Arizona look as different from Wasos from Oregon or 
Passamaquoddies from Maine as Greeks do from Norwegians or 
Czechs. Moreover, centuries of intermarriage have made countless 
Indians whose cultural credentials are impeachable physically 
indistinguishable from Anglo-Americans, Hispanics, or blacks 
(Bordewich: 66-67). 
The underlying messages and ideas promoted by these mascots and media images, 
may quite possibly reveal the fact that Native Americans continue to be devalued and 
dehumanized by society as they are still perceived "as primitive and vicious, while 
fighting Native Americans is viewed as an adventure" (Davis 1993: 13). 
Mascots 
In recent years, there has been a great deal of debate concerning the use of 
Native American images as mascots for various sports teams. This debate has pitted 
sports fans and franchises against the very American Indians that their mascots 
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profess to portray. One could argue that mascots are in fact vestigial totems 
representative of the practices of American Indians from the past. In this manner, 
Native mascots represent those qualities of heroism, courage, valor, and fierceness, 
which are highly admired in the modern world of sports. However, many American 
Indians contend that this fierce portrayal of Native Americans serve to perpetuate the 
dehumanizing, animal-like portrayal of this racial group. Which may possibly 
contribute to the failure to recognize the difference between the stereotype and the 
reality of the American Indians of today. 
American popular culture has stereotyped Native Americans as fierce, 
often brutal warriors. Teams, which appropriate "Indian" names, 
obviously wish the connection to this traditional image. In addition, 
the relationship carries over into discussion of sports events. Sports 
broadcasters, for instance, commonly speak of competitions between 
sports teams through "Indian" references--a solid defeat may be styled 
a "massacre" or a "scalping," while a team on a winning streak may be 
"on the warpath" (Frazier 1997: 339). 
Simply stated, terms describing Natives and Native culture such as "Indians," 
"Braves," "Chiefs," "Warriors," "Redskins," and the names of various tribes are used 
because they reflect aggressiveness and a fighting spirit that is important in the very 
masculine world of sports. Therefore, these sports team and fans are merely paying 
tribute to the qualities they believe that these names convey (Frazier 1997). Using 
these racial images as mascots may be rational in that they portray those presumed 
qualities that are admired in sports--fearlessness, aggressiveness, "fighting spirit," 
however, the practice may not be reasonable if the mascots are offensive to the very 
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people they contend to be honoring and if they are inaccurate portrayals of what it 
means to be American Indian. More importantly, these images serve to perpetuate 
stereotypes. 
Many Native Americans feel that these images, depicting various tribal 
groups, are poking fun at American Indians as a race of people and that these 
spectacles present an assault on Native religions as well. "The parody of sacred 
chants, face paint, headdresses, and drums for entertainment purposes is viewed as a 
blasphemous assault on Native American religion, since all of these have spiritual 
significance" (Feagin & Feagin 1996: 211). Furthermore, it has been argued that the 
"use of these symbols in sports events trivializes and mocks the religious significance 
of Native American sacred symbols and can adversely affect the self-image and self-
esteem of Native Americans including Native American youth" (Feagin & Feagin 
1996: 212). 
The stigmatization of this racial group and the mascot issue could arguably be 
another illustration of American Indians as the forgotten minority. In the modem era 
of political correctness, such racial characterizations most likely would not be 
tolerated for any other racial or ethnic group. Also, we do not see mascots depicting 
other minority groups. American society has become aware of negative stereotypes 
and harmful images of other racial and ethnic groups yet, it appears that American 
Indians continue to be ignored. Proponents of mascots that portray this racial group 
may contend that there are mascots depicting other groups as well and these groups do 
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not find them offensive. Such mascots as the Celtics, the Fighting Irish, the Greenbay 
Packers, and the Steelers just to name a few. The principle difference is simple--these 
mascots were appropriated by members of the same groups they represent. 
These negative images reflect the fact that American Indians are still 
perceived to be somewhat less than human. If members of this group were looked 
upon as a racial group, or as a minority group, such perpetuation of negative 
stereotypes would, most likely, be classified as bigotry and racism. However, this 
may represent the fact that American society does not view the Indians in their proper 
context, people often do not see mascots as racial images equivalent to the lawn 
jockeys and "Amos and Andy" images of African-Americans, for instance, from the 
past. Many American Indians find these images offensive, just as offensive as other 
equally disparaging racial stereotypes have been to other groups in the past. Often, it 
is argued that mascots honor the Natives. However, many of the members of these 
groups being "honored" in this manner, perceive these images to be ridicule rather 
than respect. 
Hollywood Indians 
In the vast, open space a wagon train streaks across the horizon, with it 
carrying the hopes and dreams of hard-working pioneers and settlers seeking to make 
a new life for themselves in the rich land of the West. The peace and tranquillity of 
this scene is disrupted when a band of "wild Indians" appears across the ridge and 
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attacks this peaceful caravan oflaw-abiding citizens, women and children. The 
wagons circle up in a defensive position and try to shield themselves from the hostile 
Indian attacks as the brave men of the group engage in a courageous effort to defend 
"the American dream." As this encounter draws to an end, the multitudes oflndians 
realize that they are no match for this handful of white settlers and retreat, suffering 
heavy losses. After escaping numerous scrapes with death and battling hostile Indians 
in harsh and unforgiving wilderness, the brave settlers finally make it their destination 
to live happily ever after. The screen darkens and everyone leaves the movie theater 
triumphant as good prevails over evil, and the pioneers, our forebears, successfully 
defeated the Indians. 
Hollywood's portrayal of the American Indians and westward expansion has 
been biased at best. Playing the noble/blood-thirsty stereotypical dichotomy to the its 
fullest extent, Hollywood has been largely responsible for America's perception of 
American Indians (Arnold 1997). Throughout the history of film-making, there has 
been almost a constant outpouring of movies depicting the "Wild West" and Indians 
have typically been used to convey the nature of the environment that the white hero 
was to conquer, whether it was peace and serenity, harmony with nature or a rugged, 
treacherous, hostile landscape inhabited by even more hostile individuals (Hilger 
1986). 
The movies and television have created many unforgettable, often 
racist images of the West--wagon trains moving across the West, 
wagons in a circle, whooping Indians on ponies, thousands of dead 
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settlers and Indians, and treacherous "red men" (Feagin & Feagin 
1996: 20). 
Based upon the images which have been conveyed in the numerous movies 
and television shows, depicting the Western expansion of whites, one would believe 
that numerous whites lost their lives in their trek westward. In actuality, of the 
250,000 white settlers who journeyed West, "far less than I percent died at the hands 
of the native inhabitants" (Feagin & Feagin 1996: 20). In fact, during the period of 
1840 and 1860, when most of this migration occurred, in all of the recorded battles 
between Indians and whites along the wagon train routes, the total loss for whites was 
362, as compared to 462 Indian deaths in these encounters. Therefore, "[m]ost of the 
accounts of massacres of whites by 'wild Indians' are either fictions or great 
exaggerations of minor encounters" (Feagin & Feagin 1996: 20). 
Some authors contend that the underlying premise of most of these films is the 
believed superiority of the white culture. In his book The American Indian in Film, 
Micheal Hilger (1986) suggests that generic Indians (not identified by tribe) constitute 
stock "evil forces" in films of this nature. Hilger argues that the portrayal of the 
American Indians in film reveal several dominant themes of white supremacy, 
manifest destiny and racial prejudice. These depictions of Native culture are often 
based on "eighteenth and nineteenth century Euro-American observations ... and ha[ ve] 
contributed to the invisibility of contemporary Native Americans" (Feagin and Feagin 
1996: 204). It has also been pointed out that these films depict the changing or 
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evolution of American values rather than making any realistic portrayal of the 
American Indians. For instance, during and after World War II, Hollywood made a 
connection between defeating the Indians and patriotism, displacing the hatred of the 
Germans and the Japanese onto the American Indians (Hilger 1986). "In such films 
the Indians are no longer an enemy; they become the Enemy" (Hilger 1986: 54). 
Generally, film-stereotyped Indian men and women have childlike, 
primitive emotions: if treated well they are capable of powerful love, 
loyalty, and gratitude; if treated badly of tenacious, fierce vengeance. 
Their goodness or badness is always measured by their reaction to 
whites, never by their intrinsic nature as American Indians, except in 
some recent films (Hilger 1986: 2). 
The preceding citation serves to illustrate the dehumanizing, or animal-like 
portrayal of American Indians in film. Upon reading this excerpt, it can be observed 
that the context through which Indians are perceived is similar to that of a 
domesticated animal--loyal, exhibiting gratitude. Given this example, it could quite 
possibly be argued that Hollywood screen writers and directors could just as easily 
type-casted dogs or horses in these roles. If you treat an animal with kindness it will 
react loving and kind toward you but if you treat it badly, it will react violently. The 
question is--to what animal are they referring, the Indian or the pet. 
"There are no simple answers to Indian stereotyping; however, 
communication represents an importa~t'step forward. One starting 
point is to arrange for a consensus among those people most involved. 
To skirt the iss~e and not decide what to do eliminates powerful 
teaching moments--key educational experiences for building a 
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knowledge base in Indian studies, as well as multicultural education" 
(Pewewardy 199 I: 22-23). 
The Effects of Dehumanization 
The repercussions of the stigmatization of the American Indians can be 
illustrated in the various forms of inequality, discrimination and harassment that this 
group has had to endure. For instance, in areas where there exists a high 
concentration of American Indians, harassment of Natives by the police as well as 
white Americans is fairly prevalent (Feagin & Feagin 1996). A startling example of 
how the dehumanization oflndians influences their treatment in the exert below, as 
the Navajo of the Shiprock area in New Mexico reacted to the tourist beatings of 
Navajos in 1976 and how these events related to the serial murders of Navajo just two 
years prior. Note that the parties involved targeted American Indians because they did 
not consider them to be human. 
Among the Navajo of the Shiprock area the Turquoise Bar beatings 
stirred up bitter memories of several brutal mutilation murders in the 
Gallup and Farmington areas during 1973 and 1974. During those two 
years the bodies often Navajo--in many cases middle-aged men whose 
sex organs had been gouged out of their bodies--were discovered. 
Arrests were made for only three of the killings. Three non-Indian 
juveniles were arrested for murder outside of Farmington. They were 
high school students, looking for "kicks," raised in a society where 
stereotypical pressures have pushed Indians into a less-than-human 
mold. The three boys were sent to a juvenile reformatory in Springer, 
N.M., for two years (Johansen & Maestas 1979: 60). 
The Navajo murders were described as involving grosteque forms of torture with each 
murder involving a variation in torture. Some of the murders involved burning the 
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victims using the victims' clothes as torches. In one murder the boys had ripped the 
intestines out of the victim. All of the murders involved some sort of mutilation of 
the bodies. Of the three boys responsible for these murders, two were 17 years old 
and the other was 16, and their actions were accredited to the fact that they did not 
perceive their victims as human (Johansen & Maestas I 979). Evidently in 1974, as 
illustrated by their extremely light sentences, the courts may have perceived their 
victims as something "less than human" as well. 
As illustrated by the mascots, negative media images, and the foregoing 
testimony the American Indians have become caricatures rather than human beings. 
This dehumanization, one could argue, is extremely detrimental to the American 
Indians in that it serves to influence society's' perceptions about this racial group, 
leading to inequality, discrimination and prejudice. As Indians are defined on the 
basis of stereotypical assumptions, this racial group is relegated to a "less than 
human" status and thus are not granted the same civil rights and liberties as other 
racial/ethnic groups are. In fact historically, American Indians have been portrayed as 
not just wild animals but as animals that should be exterminated, relegating them to 
the lowest strata in the perceptions of white America. "In accepting this 
representation, people easily viewed Native people as sub-human and, therefore, 
undeserving of the same sympathy they might extend to people of their own race" 
(Barker 1997: 51). It can be argued that the continuation of the stereotypical portrayal 
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of the American Indians defines this racial group in a manner that negates their 
oppression in American society. 
Initially, the power and control relationship between the Native Americans 
and the Euro-Americans was established in an effort to control the land and resources 
in the Americas. With the tide of colonization, came cultural domination and efforts 
to control the N alive Americans through culture. When efforts of control were 
unsuccessful, deliberate efforts were made to eradicate members of the group. 
Members of the dominant group assigned deviant, stigma-laden characteristics to the 
American Indians in an attempt to dehumanize this racial group. 
It can be argued that, the widespread adherence to Indian stereotypes serves to 
perpetuate the stigmatization of this racial group, further objectifying them so that 
many members of the dominant society perceive American Indians as less than 
human, allowing their mistreatment to continue. As a result of this process of 
dehumanization, American Indian inequality, discrimination and harassment are 
overlooked by American society. This dehumanization serves to exaggerate the 
inequalities of the American Indians because the dominant society refuses to define 
them as an oppressed group within society. Instead they are relegated to the position 
of vestigial remnants, based on whites misconceptions, of the past as opposed to a 
present day people. 
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Throughout this section, it has been argued that the dehumanization of the 
American Indians has served to influence society's perception of this racial group in 
addition to influencing their treatment in society. The stigmatization process served 
to devalue and dehumanize the group and as a result the Native Americans were not 
perceived as human beings by the dominant society. In turn, this "less than human" 
classification of Native Americans was used to rationalize various attempts to 
displace the tribes from their lands. In addition, when efforts to displace the Native 
Americans, from their lands, were not successful, these same stigmatizations and 
dehumanizing characterizations were used in numerous efforts to destroy or eliminate 
the race. The question at issue however are the long-term effects of these deviant, 
stigma-labeled stereotypes of an ethnic or racial group. Can the acceptance of these 
stereotypes lead to the mistreatment and abuse of the stigmatized group? Moreover, 
can the dehumanization of a group of people perpetuate their genocide at the hands of 
the dominant group? 
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The Link Between Dehumanization and Genocide 
Since the Jewish Holocaust in Nazi Germany during World War II, there has 
been a great deal of discussion concerning genocidal practices. Scholars from around 
the world have contributed to the body of knowledge about Genocide Carlton (1990), 
states that genocide differs from the historical military practice of massacre in that 
massacre involves "the mass killing of enemies" whereas, genocide is ideologically 
motivated. (88) Thus, genocide generally requires a theoretical rationale in order to 
justify the actions of those involved. It has been suggested that genocide is in fact a 
rational action on the part of the "ruling elite" serving to legitimate the existence of 
the state as a mechanism to achieve the ideological destiny of the dominant group 
(Fein 1979: 188). It has been noted that extensive propaganda campaign's, that serve 
to instigate and/or perpetuate the stigmatization of the group, often precede genocidal 
policies (Porter 1981; Legters 1988). As we have already described in greater detail 
in another section of this thesis, the stigmatization of a group may eventually lead to 
dehumanization which in many cases, may actually pave the way for genocidal 
practices. Therefore, one could argue that stigmatization may lead to dehumanization 
which may lead to persecution which may quite possibly, eventually lead to genocide. 
Carlton (1990) contends that persecution is a precursor to genocide for three 
different reasons: 1) political expediency 2) cultural incompatibility and 3) ideological 
intolerance (Carlton 1990: 88). Political expediency is the political method by which 
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most societies are able to control and exploit the lowest class in their societies. In 
many cases, the members of the dominant political group have been able to use the 
underclass for their labor and to fight their wars. However, with the Industrial 
Revolution, there was a decrease in the demand for the labor of the lower class and 
political expediency became a tool to be used against parties of political resistance 
(Carlton 1990). The cultural incompatibility dimension of genocide most often 
occurs as a result of colonialism where the cultural norms and mores of native 
populations are contrary to those of the conquering people. Cultural incompatibility 
may then, have lead to genocide in cases " ... where expansionism has involved the 
problem of what to do with the conquered"(Carlton 1990: 89). Most important to 
Carlton's (1990) theory of genocide however, is the third dimension of persecution, 
that of ideological intolerance. This may involve a misunderstanding of the 
persecuted group or the re-imposition of past realities of some supposedly Jost or 
neglected tradition (Carlton 1990). 
Ideologies, then, not only provide the necessary imperatives for action, 
they also provide the system to explain itself to itself and to the world 
at large in order to justify its actions, and to those individuals within its 
ranks who require psychological support (Carlton 1990: 91 ). 
In 1951, the United Nations ratified a set of provisions to the Convention 
making genocide punishable by international law. This Genocide Convention or UN 
Convention, as it has been called, prohibits the destruction of any minority group 
making these criminals punishable by international law, as well as prohibiting 
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propaganda designed to incite the acts of genocide (Robinson 1960). The provisions 
of this convention define as genocide: 
... any of the following acts committed with intent to destroy, whole or 
in part, a national, ethnical, racial, or religious group, and includes five 
types of criminal actions: killing members of the group; causing 
serious bodily or mental harm to members of the group; deliberately 
inflicting on the group life conditions oflife calculated to bring about 
its physical destruction in whole or in part; imposing measures to 
prevent births within the group; and forcibly transferring children of 
the group to another group" (Letgers 1988: 769). 
The UN does not however, provide for an enforcement of the conventional provisions 
on genocide, and as a result, its implementation has been limited (Porter 1981 ). 
Interestingly, as of Porter's article in 1981, the United States is one of the few major 
world powers refusing to sign the aforementioned Genocide Convention 1 (Porter 
1981 ). 
The United States, however, has never signed the agreement for a 
variety of reasons, claiming that it has existing legislation that covers 
genocide; that the wording of the Convention is vague in certain areas; 
that the Convention violates national sovereignty in its provision of an 
international tribunal; and that an entire nation cannot be charged with 
the crime of genocide because of the acts of a individual citizens 
(Porter 1981: 52). 
1 The United Nations, due to politicaJ pressures and a Jack of law enforcement, has never fonnally applied the Genocide 
Convention. Also the provisions of the Genocide Convention are not retroactive therefore the United States cannot be charged 
with the crime of genocide because it has never ratified the UN Convention. (Porter 1981) In recent decades some groups have 
accused the United States with the crime of genocide for its actions against the American Indians, Blacks, and the Vietnamese. 
(Porter 1981) For the purposes of this thesis, the argument will not be that the United States should be charged for the genocide 
of the American Indians, because as has just mentioned, provisions of the Convention can not be enforced against those nations 
who have not ratified the Genocide Convention. Rather, it will be argued that the actions oflhe United States, against in this 
case, the American Indians could be defined as genocide under the UN convention. 
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Returning to the definition of genocide, set forth by the United Nations, 
genocide may be classified as a system of mass murder, or equally harmful practices, 
designed to destroy individuals belonging to an ethnic, racial or religious group with 
intent to eliminate the group. There appears to be a commonality in the motives for 
genocidal practices. Genocidal practices have been employed in the past, in many 
cases, when one group began to classify itself as superior to another while desiring the 
resources of the group it deemed to be inferior. 
Persecution and genocide whether of racial or religious groups or 
whatever, is not just the cynical exercise of cruelty by unconvinced 
sadists. It is often the coldly methodical application of terror by 
convinced ideologues (Carlton 1990:91). 
The Jewish Holocaust in Germany produced world wide public out-cries 
against the practice of genocide yet many American Indian Scholars argue that the 
United States refuses to acknowledge the American Indian Holocaust (Thornton 
1987). Along with not recognizing the genocidal practices perpetrated against the 
American Indians many of the inequalities experienced by this group continue to be 
severe. Over the course of this discussion of the American Indian Holocaust, I would 
like to illustrate the genocidal practices that have been employed against the 
American Indians and give a theoretic_al ana)ysis of these actions. By illustrating the 
genocide of this particular group, itis hoped that we as a society will learn from past 
mistakes along with gaining a greater understanding of the experiences of this group 
of people. Examples of the genocidal practices against the Native Americans include: 
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• Massacres, mass murders 
• Germ warfare 
• reservations/concentration camps 
• denial of resources 
• sterilization procedures 
• adoption practices 
• prohibitions against religion and culture 
The genocide of the American Indians as well as the inequality they have 
experienced can be explained using Carlton's (I 990) theoretical precursors to 
genocide. In many cases, the extermination of the American Indians was politically 
expedient for colonization by the Euro-Americans. The Native Americans, therefore, 
were seen as obstacles to be overcome. (Cortes, et. al 1996) The stigmatization of 
the American Indians served to heighten the cultural incompatibility between the 
American Indians and the Euro-Americans. By deeming Native culture as deviant 
and dysfunctional by the dominant society resulting in negative definitions for these 
cultures. American Indian and native cultures have been stigmatized for the last 500 
years therefore, their plight has been, and quite possibly continues to be, ignored by 
white America. This stigmatization of the American Indians lead to their devaluation 
and even their dehumanization so that the perceptions of Indians by members of the 
dominant society, lead to a "less than human" categorization. 
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By relegating the American Indians to an inferior position in society, and 
classifying them as "savage," a precedent for the exploitation and abuse of this race 
was established. For this reason, the destruction of the American Indians was not 
perceived as genocide because the conquering forces refused to acknowledge the fact 
that the Indians were in fact human. By making the American Indians somewhat less 
than human, society was able downplay their genocide, because their deaths were not 
viewed as being significant. Lastly, the ideology of manifest destiny was 
ideologically intolerant toward the Native American civilizations. Because the Euro-
Americans believed that it was God's will for them to colonize the North American 
continent, the Natives of this country hindered western expansion therefore ran 
contrary to the divine will. 
The primary motive for the American Indian genocide has been the acquisition 
ofland and resources. In fact, American Indians have been subjected to great 
inequalities as the result of white Americans acquisition of their resources. From the 
beginning of the colonization of this country, up to the present, white Americans 
possessed an insatiable appetite for land. As a result, the Natives were robbed of their 
resources and relegated to a life of impoverishment by the conquering European 
settlers based upon the rationale of the formers' "inferiority" as a race. 
It has been said, "those who control life are the same as those who control 
death" (Leming & Dickinson 1994: 58). This can be doubly said for the American 
Indians who have arguably undergone a holocaust all their own. In a savage and 
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barbaric quest for resources many Natives were brutally murdered and entire tribes of 
people were destroyed. The American Indian Holocaust was the result of Euro-
American acquisition ofland, functioning to pave the way for white colonization. 
The white-Americans rationalized their domination of native society by stigmatizing 
the American Indians. In order for such horrific acts of genocide to be carried out, the 
Indians had to be first defined as "deviant" or inferior to the white culture. 
Deviance, one could say is in the eye of the beholder and once the label of 
deviant has been applied to an individual, it creates a "stigma, which interferes with 
normal interaction" (Leming & Dickinson 1994: 229). The categorization of deviant 
will then serve to cloud any subsequent perceptions of the "deviant" individual. 
Thus, the stigmatization of the American Indians, by the Euro-Americans, served to 
devalue the group, inevitably leading to the ideologies that precipitated the 
destruction of entire tribes. 
Regardless of whether or not the individual is responsible for the 
deviant label, the label-stigmatized individual is still discredited and is 
treated with Jess respect than other people. With such labeling, an 
entire interactional framework is created within which the "normals" 
relate to the "deviant" (Leming & Dickinson 1994: 228). 
Historically, the Native culture has been viewed as a deviant culture, which 
opposes the norms and ideologies of the dominant culture. For this reason, the Native 
culture has been devalued and those American Indians adhering to their culture have 
been labeled as deviant. "The primary reaction to deviance of any type is punishment 
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of some sort" (Leming & Dickinson 1994: 229). For this reason, it could be argued 
that the genocide of the American Indians has not been recognized by the dominant 
society because it is believed that the Holocaust experienced by the Natives was 
punishment for their refusal to accept the rules, norms, and values of the dominant 
culture. 
Another dimension of the genocide of the American Indians, is cultural 
domination. By refusing to allow a group to practice their culture the dominant group 
can effectively destroy the native group by integrating them into the mainstream 
culture. Further elaboration on the role of cultural domination in the destruction of 
the American Indians was presented in another section of this chapter. 
Was it really a crime to kill someone whom God, Manifest Destiny, or 
the law of natural selection had condemned to die anyway? Might it 
not even have seemed more moral to serve as an instrument of plainly 
assigned fate ... Perhaps, worst of all, they were sincere, knowing in 
their hearts that violence against Indians meant absolutely nothing at 
all (Bordewich 1996: 51 ). 
THE AMERICAN INDIAN HOLOCAUST 
Based upon the definition of genocide that has been given, various genocidal 
practices that have been employed against the American Indians in the past, up to the 
present and will be presented in order to illustrate the influences of stigmatization 
upon the ideologies of genocide. However, unlike other incidences of genocide, in 
which there are reasonably accurate estimations of the actual number of victims, the 
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genocide of the American Indians and the resulting losses of human life cannot be 
adequately accessed (Thornton 1987). The American Indian Holocaust was 
essentially very similar to other historical instances of genocide in that the process 
occurred in the name of war and the parties responsible believed that they were 
socially and biologically superior to the race of people they were actively destroying. 
We can only guess numbers of American Indians killed by genocide. 
And it is undoubtedly more problematic to guess the losses from 
genocide because genocide was neither as well recorded or as well 
publicized as warfare (Thornton 1987: 48). 
Some American Indian peoples were even brought to extinction or the 
brink of extinction by warfare and genocide or perhaps it is more 
accurate to say, by genocide in the name of war (Thornton 1987: 49). 
Possibly the greatest weapon used during the genocide of the American 
Indians was the diseases brought here by the Europeans. Prior to the European 
invasion, the Natives had not encountered the horrific diseases that had previously 
plagued Europe. For this reason, they did not possess the same immune defenses to 
combat the deadly European diseases. Historians believe that the first 100 years of 
European contact with the Americas was the most significant with whole tribes being 
brought to extinction by disease (Thornton 1987). As a matter of fact, shortly after 
European arrival 5+million American Indians began to decline in number. It is not 
difficult to see the significance of these diseases to the colonization of America. 
These plagues upon the Native populations served to eliminate whole tribes so that 
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they were not a threat to the white settlers who came later on (Thornton 1987). 
Moreover, the colonists perceived the various diseases, inflicting the native tribes, as 
"God's divine will," punishing the savages and paving the way for manifest destiny 
(Takaki 1993). 
As we have seen, American Indians were remarkably free of serious 
disease before meeting Europeans and the Africans who accompanied 
them. Not long after explorers arrived, the situation changed 
drastically. American Indians became much less healthy because of 
Old World pathogens and untold numbers died early in the 16th 
century as a result (Thornton 1987: 62). 
In the study of the Jewish Holocaust, there has been a great deal of discussion 
about the concentration camps yet, the concentration camps, which were once used to 
warehouse American Indians are rarely mentioned. If the reservations/concentration 
camps are mentioned in our society, it is never in the context of the holocaust, which 
they represent. Some authors argue that the original purpose of the reservation system 
was to eliminate the American Indians from society. This practice oflndian removal 
began in the 17th and 18th centuries when the colonial governments began to restrict 
Natives from certain areas (Thornton 1987; Feagin & Feagin 1996). 
It is important to note that in the American Indian Holocaust, there was also 
the limiting or elimination of Native resources, which falls within the UN genocidal 
guidelines as well. It is common knowledge that Indian land was stolen in the name 
of"manifest destiny" but Native resources were destroyed as well. Crops were 
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destroyed; game was slaughtered, all in deliberate efforts to destroy the American 
Indians. Most notable, was the destruction of the buffalo upon which the Plains 
Indians were dependent. 
At the beginning of the 19th century there were still an estimated 40 
million buffalo, but between 1830 and 1888 there was a rapid, 
systematic extermination culminating in the sudden slaughter of the 
only two remaining plains herds. The Southern herd was destroyed 
between 1870 and 1874; the northern herd, between I 876 and 1883 
(Thornton 1987: 52). 
If one were to describe horrific practices of genocide of some barbaric nation, 
alongside torture and abuse, sterilization to prevent future generations would also be 
included as well. The fact is, official policy dealing with the American Indians has 
promoted the sterilization of Indian women and this is a practice that only ended 
recently. It was believed that these practices served to prevent future problems as 
perceived by many of those who were engaged in Native affairs. Up until the AIM 
protests against such practices in the late 1970's and early 1980's, there was "an 
alarming rate of government-sponsored sterilization's among Native American 
women. These were used as birth control procedures for Indian women of child 
bearing age without their informed consent" (French 1984: 207). 
The UN definition also defines genocidal practices to include many of the 
adoption practices, which would remove children from their families in an effort to 
eliminate the influences of their native culture. These children were then raised by 
white families and were socialized into the white culture. It has been estimated that in 
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the 1960's, approximately 35 percent of all Indian children were taken away from 
their biological parents. These children were "placed in foster homes, adopted, or 
otherwise confined to boarding schools, or juvenile or adult penal facilities" (French 
1984: 207). These individuals were denied their culture and as a result, denied their 
ethnic identity as well. 
In many cases, it could be argued that the genocidal tendencies of the white 
settlers against the American Indians mark the dehumanization of the Native race. 
The race was devalued so that the group was not considered to be quite human and 
subsequently, their deaths were not perceived in the same manner as one would 
normally perceive the death of another human being.2 
2 Further evidence of the de-humanization of the American Indians can be recounted in the untold story of the colony of 
Jamestown. All high school and college history classes discuss the Jamestown colony and their struggles for survival over the 
winter but American history books have failed to report the cannibalism that was practiced by these colonists. After wasting 
their food supplies and refusing to cultivate winter stores in anticipation of winter supplies to be sent from England, the 
Jamestown colonists were forced to find another food source to sustain them over the winter months. Below is an account by 
Robert Beverley describing the settlers at Jamestown: 
They [the Jamestown colonists] continued in those scanty Circumstances till they were at last reduced to 
such Extremity, as to eat the very Hides of their Horses, and the bodies of the Indians they had killed; and 
sometimes also upon a Pinch they wou'd not disdain to dig them up again to make a homely Meal of after 
they had been buriCd" (Thornton 1987: 67). 
This little tidbit of history is especially shocking based upon the realization that Jamestown was located not in a desert but in a 
woodland area, alongside a river--both of which could have been used in the acquisition of game for food. It could be argued 
that the settlers lacked the necessary knowledge to engage in hunting and fishing activities in the Americas yet it also illustrates 
the dehumanization of the Natives. Because these individuals were looked upon as animals rather than human, the settlers were 
able to define reality in a manner which would allow them lo consume human flesh, without violating any social mores because 
the Indians were perceived as animals rather than as humans. 
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In Texas, the facts of history are plain: Most Texas Indians were 
exterminated or brought to the brink of oblivion by Spaniards, 
Mexicans, Texans, and Americans who often had no more regard for 
the life of an Indian than they had for that of a dog, sometimes less 
(Thornton 1987: 49). 
When such men spoke of the "Indian problem," they usually meant the 
existence of the Indians themselves. Indian killing became a way of 
life, a form of reliable, state-subsidized off-season work for ranchers 
and unemployed miners; between 1850 and 1859, the federal 
government reimbursed the State of California $924, 259 for what was 
basically freelance murder (Bordewich 1996: 49). 
Hence, the American Indians were characterized as somewhat less than 
human, and this stigmatization was used to justify the theft of the Indians' lands, as 
well as their subsequent destruction. "Puritans viewed their cultural ways as 
'civilized' why they judged the Native Americans to be 'savage' ways" (Cortes, et. al 
1996: 17). As mentioned earlier, deviance comes with a price and it is believed that 
deviance should be punished and the native deaths from the diseases brought by the 
white man were thought to be a form of punishment for those Natives who refused to 
embrace the dominant culture. The diseases were viewed as "God's plague" to deal 
with Natives and to show them the way (Cortes;et. al 1996). 
In sum, throughout our nation's history the deaths of the Natives have not 
been acknowledged by the dominant society. The Indians have been dehumanized 
and as a result the mass murder of these individuals was not viewed in the same light 
as the genocide ofother groups within our society. Because the Indians have been 
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as the genocide of other groups within our society. Because the Indians have been 
stigmatized and classified as deviant their deaths have not been perceived with the 
same remorse and the same sense of loss as one would typically express over the loss 
of human life. 
The distinction between war and genocide often is not well defined: 
non-Indians have called atrocities of American Indian genocide war. 
For example, the so called battle at Wounded Knee.Creek in South 
Dakota, where several hundred old men, women, and children were 
massacred, was not a battle; it was genocide, as was the Sand Creek 
Massacre of some 150 Cheyenne (Thornton 1987: 49). 
The genocide of the American Indians possessed all three of Carlton's (1990) 
dimensions of persecution. The removal of Indians was a politically expedient 
method by which large quantities ofland were made available for white settlement. 
The culture of the Euro-Americans greatly differed from that of the American Indians 
and this incompatibility lead too much of the disputes between the two groups. 
Lastly, it can be argued that the stigmatization of the American Indians combined 
with the ideology of"manifest destiny" provided the ideological intolerance of the 
native inhabitants of this country. 
And if, after nearly four centuries of policies and practices that amount 
to genocide, any real restitution seems inconceivable, then a minimal 
response would be to terminate genocidal practices and replace them 
with full respect for rights--treaty and civic--from this point forward 
(Legters 1988: 773). 
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Throughout the course of colonization, the native inhabitants of this country 
were perceived as obstacles to civilization, mere stumbling blocks to the advancement 
of Euro-American society. The ideology of manifest destiny, for instance, proposed 
that it was God's divine will for the North America continent to be colonized from the 
Atlantic to the Pacific. This ideology completely ignored the rights of the American 
Indians, as it assumed that the race would be removed or eradicated in order to pave 
the way for white civilization. This thesis now turns to a theoretical model by which 
the stereotypical perceptions of Native Americans among academics and college 




The theoretical framework for this thesis involves the application of John 
Gaventa's (1980) Power and Powerlessness theory, and the relevant premises of two 
other theoretical perspectives. Gaventa's Power and Powerless theory and Salstrom's 
(1994) dependency theory were synthesized because the three theories are very similar 
in their examination of the mechanisms whereby relationships between dominant and 
subordinate groups are established. The addition of internal colonization theory, as 
presented by Lewis' et.al to this theoretical framework illustrates the evolution of 
inequality through the process of colonization and the importance of cultural 
domination in the colonizing process. The synthesis of the three theories serves to 
create a more complete model of inequality because those elements that appear to be 
missing in one, of the theories, are supplied by the other two theories and vice versa. 
Stigmatization theory and theories dealing with control were integrated into this 
theoretical framework as well, in an effort to propose a complete model whereby 
Native American inequality and the influence of dehumanization could be explained. 
Gaventa presents a three-tiered model, which describes the various 
mechanisms, stigmas and stereotypes in particular, by which a group of people 
becomes powerless. The model outlines control as it occurs on three different levels: 
control of vital/necessary resources via political pressure, institutional control, and 
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hegemony or cultural control. 1 Each level of this model rests upon the previous level 
so that the first level is a prerequisite for the next and the two preceding levels must 
be in place for level three to occur. It is being proposed that stigmatization and the 
process of assigning stereotypes, plays a significant role at each level of control 
because they function to devalue and dehumanize the stigmatized group thereby 
allowing the dominant group to rationalize the inequality experienced by members of 
the stigmatized group. 
Throughout this thesis, Gaventa's (1980) power and powerless model of 
inequality will be used to explain the inequalities Native Americans have 
experienced, both past and present. Building upon this three-tiered model, elements 
of the dependency and colonization theories have been introduced. The three levels 
of power within a power and powerless relationship consist of the control of political 
resources, institutional control, and hegemony. As stated previously, the concept of 
1 Theories describing the inequalities experienced by Appalachian Mountaineer have been used to explain the 
inequality experienced by Native Americans. The inequality that was experienced by Native Americans and 
Appalachians is similar in that both groups underwent the process of internal colonization. The primary 
differences between the two are that of race and time period. The theories, which describe Appalachian inequality, 
are unique because they describe the process of colonization and rapid industrialization, which took place in a 
relatively short time period, over the course of about fifty years. Another dimension of Appalachian inequality is 
the fact that its origins can be traced back to a specific period of time and if you combine this with the fact that it 
was a rather recent occurrence, historically speaking, it may be somewhat easier to outline U,e phases through 
which tllis process occurred. This short time period, along with its rather recent establishment of Appalachian 
inequality, gives researchers a slight advantage in studying the evolution and the process through which 
colonization and cultural domination and the resulting inequalities that occur. These theories have applicability 
beyond the Appalachian Mountains, allowing sociologists to employ these various Appalachian theories to rural 
impoverished groups that have been subjected to colonialism the world over. The primary difference in 
Appalachian colonization and that of the American Indians is that the Appalachians were often thought of as 
descendants of rugged, pioneer stock whereas, the native cultures were not only judged to be inferior, but also the 
Indians themselves were deemed to be "Jess than human." 
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hegemony2, or cultural domination, arises from critical theory, which examines how 
cultural domination leads to economic exploitation. Important elements of political, 
institutional, and cultural domination, or hegemony are stigmatization and 
objectification motivated by prejudices and sustained via stereotyping. 
According to Gaventa (1980), a lack of jobs and an apparent shortage of votes 
characterize level one. Often, a dominant party or group gains control of the political 
system and thus controls the way the members of a group vote or whether or not they 
do vote. Many members of society fearing that their votes will be coerced or that 
their votes will not make a difference may chose not to vote at all (Gaventa 1980). 
This is what first initiates the dependency among the Natives upon those in positions 
to influence votes and public policy. Because they lack job opportunities as well, 
their dependency upon the dominant group, in this case the federal government 
becomes even more apparent. The government is then perceived as being the 
benefactor of the group's needs (Gaventa 1980). In this case, supporting them with 
programs such as welfare. and food stamps. Furthermore, because the federal 
government supplied most of the limited jobs, which were available, again fostering 
dependency. 
2 Critical theorist Antonio Gramsci used the term "hegemony" to describe the process of cultural control. (Ritzer 1996) The 
influence of hegemony upon Native American inequality will be discussed in a later section of this chapter. 
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This first level of control played an extremely important role in Native 
American inequality. In many cases American Indians could not vote until as late as 
the 1960s and because they lacked resources and jobs as well, they were not simply 
acquiescing to the dominant society, as with other colonized groups, because they 
were, in fact, excluded from political participation altogether. Therefore, one could 
argue that the power and control relationship with the American Indians was firmly 
established, at this level of control, because the tribes found that they were steadily 
losing control of their land and natural resources, while at the same time they were 
excluded from the political decision-making processes. 
At level two you see quiescence based on institutional control further serving 
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to limit the power of the Native community. With-governmental control of polices, 
funding, and bureaucracies, the Natives are powerless in their encounters with 
governmental agencies and institutional processes. This institutional control 
represents true structural barriers against resisting the system or changing the status 
quo. This absolute governmental control further contributes to the dependency of the 
group upon the government. After continuous confrontation with levels one and two, 
individuals within the group feel that they cannot change the way things are, deciding 
that it is fruitless to even bother. Thus, one will observe the internalization of the 
quiescent role. Within this power structure, there is no exit and the people feel that 
they do not have a voice. As discussed in chapter two, in the past many natives have 
cited the Bureau oflndian Affairs (BIA) as an example of the institutional control that 
75 
the American Indians have had to confront (Feagin & Feagin 1996; Olson & Wilson 
1984; Johansen & Maestas 1979). 
Level three, ofGaventa's (1980) theory examines the effects of hegemony, or 
cultural domination, upon the powerless group. For centuries, concerted efforts have 
been made to eradicate the Native culture. This was accomplished through coerced 
acceptance of the dominant culture by the Indians and in cases where there was 
opposition to the assimilation process; massacres resulted. Considerable efforts have 
been made to eliminate the Native culture, particularly religion, and to replace it with 
that of the dominant group. It could be argued that the Native culture has historically 
been treated as a deviant culture. For this reason, adherence to the Native culture has 
often been used as a justification for their mistreatment and for the group's position 
within society. Gaventa (1980) emphasizes the fact that those individuals in power 
set the agenda as to what is considered to be important in that society, including 
norms and values. The dominant culture subordinates the Native culture and in doing 
so, de-emphasizes Native issues. This hegemony is the result of the actions of 
"cultural leaders," such as politicians, legislators, and the media. Also, it is important 
to note the influence of the missionaries and the boarding school system in this 
hegemonic process as discussed in depth in the previous chapter. 
LEVEL ONE: Control of political resources as it relates to quiescence and 
dependency 
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Level one, the control of political resources model of power, examines why 
those members of society who experience inequality, do not participate in government 
or politics--why they are quiescent. In the past, the silence of these groups was 
interpreted as an apparent consensus. As many political scientists believed, in our 
democratic society, those who are dissatisfied are the most outspoken. It has also 
been suggested that the attitude of quiescence of such individuals was a reflection of 
their low socio-economic status. However, Gaventa (1980) argues that quiescence is 
the result of failed former attempts at change by the oppressed group (Gaventa 1980). 
The oppressed group comes to the realization that the dominant group is ultimately in 
control and that this control will prevent any changes in the existing power structure. 
Therefore, there is no motivation for the Jess powerful group to participate in political 
practices. Often, the dominant group gains control of the political structures, insuring 
its victory in this arena. Votes are then bought or coerced so that the dominant group 
maintains its power. For example, 
Money controlled from the financial "core," indeed, soon became 
instrumental in a transfer of Appalachian political leadership out of the 
hands of the traditional political-party bosses whose wealth was in land 
rather than money (Salstrom 1994: 78). 
As mentioned earlier, another aspect of this dimension of power, is the control 
of jobs. If the dominant group(s) possesses a monopoly on the jobs in the region, 
there exists a potential to further control the population. Not only can you coerce 
individuals to vote in a certain manner in exchange for their continued employment; 
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you also establish a dependency within the oppressed group for their very survival. 
When Native Americans were permitted to vote, their votes were often tied to jobs 
and their employment status, thereby determining their political party affiliation as 
well as their votes (Olson & Wilson 1984). 
Gaven ta ( 1980) and Salstrom (1994) would both predict that as the dominant 
group became more powerful in its political and institutional control, the oppressed 
group, now lacking resources of its own, becomes dependent upon the oppressor. 
Once this control is established, the oppressed group finds it extremely difficult to 
function without the aid of the dominant group, in this case, the federal government. 
No longer possessing resources of their own, Native Americans found themselves 
dependent upon the resources, products, and subsidies that were being imported unto 
the reservations. Just as other groups experiencing colonization, Native Americans 
were confronted with many of the materialistic ideologies of the dominant group. This 
fostered dependency served to benefit the dominant group as they not only control the 
subordinates' means for survival but they also control the subordinates wants too 
(Marx 1978). More often than not, resulting in a profit from the importation of these 
goods into the region. 
Level one, of this model, involves the control of political resources, explaining 
inequality on the basis of political and economic control. Simply stated, inequality 
arising from the dominant group's control of votes and jobs. Industrialists have been 
cited as the primary force behind other colonized groups' control whereas, the 
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political domination and often complete dictatorship of the American Indians resulted 
from the policies and actions of the United States government. "Under BIA 
domination indigenous Native American leaders were often set aside and replaced by 
white-controlled leaders" (Feagin & Feagin 1996: 205). On the reservations, 
otherwise known as "Indian Country", the primary jobs are often government 
sponsored, most usually with the BIA, which means that governmental control of the 
Indians has the potential to be fairly encompassing, in addition to further fostering 
Native American dependency. This control of political resources, level of power, 
further manifests itself into dependency as the oppressed or powerless group becomes 
dependent upon the dominant powers for jobs and federal subsidies ( economic 
' . 
control) as well as the policies legislated by the existing institutional structures 
(political control). What is the most significant aspect of this power and 
powerlessness relationship between the federal government and the American Indians 
is that it is fairly unique to this racial group. 
With the termination of treaty making in 1871 and the reduction of all 
major groups to life on reservations by the 1890s, the Native 
Americans entered intci a unique relationship with white America: they 
were (and are) the only subordinate racial or ethnic group whose life 
was to be ( and is) routinely administered directly by a bureaucratic arm 
of the federal government. The action of the BIA is a clear example of 
the role of government in defining and controlling U.S. racial and 
ethnic groups ... (Feagin & Feagin 1996: 205). 
It could be argued that the unique and distinct relationship between the Indians 
and the federal government is due to the fact that Indians are not simply a racial 
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minority in our society. Instead, they represent distinct nations within the borders of 
the United States. Fo~ this reason, the federal government justifies the existence of 
the BIA, its purpose being to deal with these separate nations. However, it has been 
argued thatthe means by which the federal government often uses to interact with 
Natives could reasonably be interpreted as control. Native American sovereignty 
plays an important role in the discussion of American Indian inequality as well, and as 
was discussed in a previous chapter of this thesis. 
LEVEL TWO: Institutional power and dependency 
Level two ofGaventa's model describes institutional control as it relates to the 
establishment of a power and powerlessness relationship. Figuratively speaking, if 
you can make the rules--you can control the game (Gaventa 1980). Institutional 
control refers to the administration of agencies, bureaucracies and the processes by 
which things are done. How things get decided, what issues get addressed and who 
makes these decisions are all of dire significance in a power relationship. 
[P]ower is exercised not just upon participants within the decision-
making process but also towards the exclusion of certain participants 
and issues altogether. Political organizations, like all organizations, 
develop a 'mobilization of bias' .. .in favour of the exploitation of 
certain kinds of conflict and the suppression of others ... Some issues 
are organized into politics while others are organized out. And, if 
issues are prevented from arising, so too may actors be prevented from 
acting (Gaventa 1980: 9). 
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The easiest way to analyze this level of power is by examining the organizational red 
tape in bureaucracies, government bureaucracies in particular. A fundamental 
characteristic of these institutions is confusion. Built into these systems are complex 
processes by which things are accomplished. Failure to adhere to or meet the 
requirements of these complex processes means that your problems will not be 
addressed. If you do not understand these systems and the processes by which issues 
are addressed, you have little or no hope of getting anything whatsoever 
accomplished. 
Along with the control of the issues addressed and the processes by which 
these issues are dealt, institutional control is also manifested in the language of the 
discourse. Dealings with the American Indians have always been done in English, a 
foreign language that was not understood by many of the various tribes for quite some 
time. To further complicate things, documents dealing with Natives were often, and 
still are, written in a legal jargon that is difficult for most English-speaking people to 
understand. In order to "translate" these documents, formal training in this area of 
expertise is often required. These individuals, who have been trained in this area, are 
usually select members of the elite or dominant group as well, so that it may be 
difficult for the Natives to trust these individuals and, as history has shown, for good 
reason (Gaventa 1980; Olson & Wilson 1984; Feagin & Feagin 1996). 
However, as tribes begin to re-establish and re-affirm sovereignty, 
powerlessness at the institutional level could quite possibly be eliminated as Indian 
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Nations become more self-governing. If this were to happen, power at the control of 
political resources level could be dissolved as well because it would mean that the 
Indian tribes would once again be responsible for their own destiny; they would be 
free to make their own choices. Since a great deal of Native American inequality can 
be traced back to this level, there is a possibility that a degree of inequality could be 
alleviated with the dissipation of this level of control. 
Further elaborating on dependency, as it relates to the American Indians, it can 
be argued that the federal government created this dependency as Salstrom (I 994) 
showed it did with the Appalachians. After their means of survival and/or sources of 
production were taken from them, there was established a forced dependency upon 
the federal government for the survival of the Native population. This dependency 
became a self-perpetuating cycle as the Indians lost their independence and the 
government refused to relinquish its control over them. In taking away the resources 
as well as the cultural determinants of survival, there was nothing that the Natives 
could use to bargain with so that their only means of survival depended upon 
subsidies controlled by the government (Olson.& Wilson 1984; Thornton 1987). It 
must also be stated that the subsidies provided by the federal government were 
possibly less than what would be considered a subsistence level of survival therefore, 
the Indians were in no way better off than they were prior to their forced state of 
dependency (Barker 1997; Franklin, Waukechon, & Larney 1995). 
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LEVEL THREE: Hegemony or cultural domination as they relate to Internal 
Colonization 
The last dimension of Gaventa's model, cultural domination or hegemony is a 
primary concept of sociology's critical theory. As defined by Gramsci, hegemony is 
"cultural leadership exercised by the ruling class." Hegemony can be contrasted with 
coercion, which is expressed through the control of the various institutions in society 
(Ritzer 1996). 
Whereas much of early Marxian theory aimed specifically at the 
economy, the critical school shifted its orientation to the cultural level 
in light of what it considers the realities of modern capitalist society. 
That is, the locus of domination in the modern world shifts from the 
economy to the cultural realm (Ritzer 1996: 285). 
Critical theory examines domination in modern society as a result of cultural as 
opposed to economic aspects. In fact, it could be proposed that cultural domination 
leads to economic domination. 
Since the first colonists arrived in this country, Native culture has been 
perceived as a deviant culture that whites have tried to eliminate since their discovery 
of it. This extermination of culture has taken two forms. First, there was the effort to 
supplant the Native culture with the Euro-American culture. When this was not 
successful, efforts were made to eliminate or destroy those who refused to embrace 
the dominant culture. The cultural domination of the American Indians was presented 
and explained in the background chapter of this thesis, as the impact of missionaries, 
boarding schools, and federal policies impacting native cultures, were discussed. 
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It is also important to note that critical theory attempts to explain the concepts 
of reason and rationality as well, and the manner in which these concepts relate to 
modem societies. On the one hand, reason is thought to involve "the assessment of 
means in terms of the ultimate human values of justice, peace, and happiness" (Ritzer 
1996: 286). On the other hand, rationality it would appear is not concerned with the 
inequalities in society, simply with the efficiency in achieving the goals of those 
individuals or groups, which are in power (Ritzer 1996). It is proposed that formal 
rationality "is concerned unreflectively with the most effective means for achieving 
any given purpose, " which is also termed as "technocratic thinking" (Ritzer 1996: 
286). Critical theorists are quick to point out that while modern society may be 
rational, it somewhat lacks reason, and as a result exhibits a great deal of irrationality: 
It is irrational that the rational world is destructive of individuals and 
their needs and abilities; that peace is maintained through a constant 
threat of war; and that despite the existence of sufficient means, people 
remain impoverished, repressed, exploited, and unable to fulfill 
themselves (Ritzer 1996: 286). 
Concerning rationality in modem society, it has been mentioned that on the 
sole basis of rationality, concentration camps were rational places. (Ritzer 1996) 
They served to house and/or eliminate a group of people who were thought of as an 
inferior group. Along the same line of thought, Indian reservations were originally 
conceived as rational places as well. They served to concentrate a race of people in 
certain areas so that they could be closely monitored in order to prevent them from 
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disrupting society. This was once the rationality behind the reservation system. In 
today's society, ifwe can finally exert some degree of reason as we deal with Indian 
reservations, we will maintain that they do indeed represent separate Nations within 
our borders with very distinct cultures. In Indian Country today, there is a tremendous 
cry for sovereignty and self-governance for the Native American tribes. Because 
sovereignty is so closely linked to Native American identity and culture, it is believed 
that self-governance will give the tribes the freedom to preserve their cultures (Wright 
& Tierney 1991). In this manner, by recognizing the individuality of the tribes, native 
culture and identity can be protected without sacrificing the self-governing abilities of 
the tribes. However, that has yet to occur. 
Returning to the subject of critical theory, it is interesting to note the processes 
by which the elite maintain their power within society and what measures they will 
take to prevent an uprising from the oppressed groups. To fulfill their specific needs 
and desires, the elite often promote various ideologies, which are "often false and 
obfuscating" (Ritzer: 289). 3 Simply stated, these ideologies are usually nothing more 
than propaganda promoting the interests of the dominant group. These ideologies are 
dispersed and circulated by the cultural leaders in society, to then be internalized by 
3 Antonio Gramsci referred to this promotion of ideologies as hegemony. He defined hegemony as the "cultural leadership 
exercised by the ruling class" (Ritzer 1996: 283). Gramsci was interested in the manner in which some intellectuals, who 
worked on the behalf of the capitalists, were able to achieve cultural leadership (Ritzer 1996). In essence, his concept of 
hegemony examines domination on the basis of the various cultural constraints and ideologies within society and how they 
function to maintain control. 
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the individuals within society. As individuals internalize these ideologies, people 
begin to behave on the basis of them and react in a manner dictated by the dominant 
society. Thus, the dominant group is able to control the actions of people by a sort of 
"brainwashing" accompanied by physical control as individual actors have a tendency 
to align their behaviors and/or belief systems on the basis of these ideologies. 
Relating to ideologies and their control of individual actors, legitimations serve to 
support the existing power structures as well4• Legitimations are "systems or ideas 
generated by the political system, and theoretically by any other system, to support the 
existence of the system" (Ritzer 1996: 289). The purpose oflegitimations is to 
"mystify" the institutions in society, such as the political system, in an effort to mask 
what is actually occurring (Ritzer 1996). 
To best describe how ideologies and legitimations have influenced American 
Indian inequality we need only to look at the 500-year-old idea of"manifest destiny," 
that was briefly discussed in the previous chapter. The whites who invaded and 
conquered this land justified their actions by promoting the idea that they were God's 
people and that the American Indians were inferior to the white race. By devaluing 
this race of people, the whites were able to legitimate their genocidal actions against 
the Indians and by promoting the ideologies of "manifest destiny" they could attribute 
4 In 1975, Habennas presented the concept ''legitimation" to describe the "systems of ideas generated by the political system, 
and theoretically by any other system, ·to support the existence of the system" (Ritzer 1996: 289). It has been proposed that 
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their actions to God's supreme will. "[For the Puritans:] To be 'Indianized" meant to 
serve the devil" (Takaki 1993: 41). By promoting these ideologies, the whites were 
able to legitimate their widespread polices of murder as well as the taking of the land 
which belonged to the American Indians. An example of one such legitimatization 
describing the practices against Natives as a result of the California Gold Rush 
follows: 
When such men spoke of the "Indian problem," they usually meant the 
Indians themselves. Indian killing became a way oflife, a form of 
reliable, state-subsidized off-season work for ranchers and unemployed 
miners; between 1850 and 1859, the federal government reimbursed 
the State of California $924, 259 for what was basically freelance 
murder (Bordewich· 1996: 49). · 
Because of the propaganda that had been circulated against them, Indians were not 
perceived as being human and being somewhat less than human, the whites believed 
that they were justified in killing them. Therefore, certain individuals were able to 
justify their occupations as hunters of human pelts based upon the dehumanizing, or 
animal-like classification of Native Americans. 
Gramsci's concept of hegemony, or cultural domination, represents an 
important aspect of the process of internal colonization, which we will discuss as 
well. Without establishing control of the culture practiced by the native group, the 
these Legitimations are designed to "mystify" the political system so that the majority of the population is unaware of or unclear 
as to what exactly is actually occurring (Ritzer 1996). 
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power of the dominant group can not be complete. It is important to note that the 
practice of native cultures, as opposed to the complete acceptance of the dominant 
culture, is an important means of resistance to the dominant group. Therefore, in 
order for successful colonization of the native group to occur, they must first be 
assimilated into the ideologies of the dominant culture in this case, that of the Euro-
Americans. 
As an industrial group exhausts its supply of natural resources, it finds that it 
must explore other regions in order to fulfill its need for them. Upon encountering a 
region with a vast quantity of the resources it desires, the group conquers the natives 
of that region so that its extraction and exploitation of the area's resources will be 
uninhibited. Simply conquering this group is usually not enough to assure the 
dominant group absolute power and success, so control of the region must be 
established in order for the dominant group to remain in power. This control is 
established by the suppression of the indigenous culture, supplanting it with that of 
the dominant group, along with the seizure of governmental and bureaucratic control. 
According to Helen Matthews Lewis (1972) the process of colonization occurs 
as described in the following four stages. The first stage of colonization is gaining 
entry, which involves the invasion of the area and the securing of that area's land and 
resources. Next, the colonizing force would establish control of the area by removing 
or destroying opposition and/or resistance groups. The third stage involves the 
education and conversion of the natives whereby efforts are made to "change the 
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values and social systems of the colonized group." (Lewis, Kobak, and Johnson 1972: 
117) Finally, control is maintained through political and social domination. (Lewis, 
Kobak, and Johnson 1972: 117) 
The process of colonization is a very functional method in which one group 
establishes and exerts control of another group. Initially there may be some resistance 
on the part of the indigenous peoples to colonization but over time the ideologies of 
the invading group become so ingrained into society that the process is no longer 
questioned. Furthermore, by gaining access to and establishing institutional power 
within a society, you are able to prevent possible resistance on the part of the 
indigenous population. This is supported by the critical theorists' idea that if you can 
manipulate the rules, you can insure that you will win the game. By establishing 
cultural dominance, you are able to socialize the natives to believe that the invaders 
were just in their administrative actions. 
For Native Americans, hegemony or cultural domination, functioning in the 
context of colonization was a highly significant factor in the perpetuation of 
inequality. In order for hegemony to be established by the invading or dominant 
group, the exploited group must first be stigmatized. An important aspect of the 
"devaluation phenomenon" is stigma or "spoiled identity" which greatly influences 
the perceptions of individuals in the dominant group toward members of the 
stigmatized group (Ritzer 1996; Schur 1984). Applying Schur's (1984) stigma and 
social control theory to the American Indians, one could argue that this group is 
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primarily perceived on the basis of their categorical membership, that of, in this case, 
"Indianess", a devalued status. Thus, membership in the stigmatized group, as 
described by Goffman, becomes the individual's master status, setting precedence 
over all other attributes that the individual may possess (Ritzer 1996). In this process 
of categorization, on the basis of group membership, those "qualities and actions that 
contradict preconceived images regarding the particular deviant 'type' are largely 
ignored," because observers tend to define an individual's behavior on the basis of 
their devalued identity (Schur 1984: 29). As this occurs, a person's individuality 
becomes secondary to his or her master status. In many cases, "[m]embers of the 
devalued category are treated as being virtually indistinguishable from, and in many 
respects substitutable for, one another." (Schur 1984: 31 ). Thus, we see that the 
generic Indian stereotype categorizes all American Indians, from all tribes, into the 
same mold as to what an Indian is supposed to be. 
Furthermore, the stigmatization of this race, on the basis of these stereotypes, 
negates individual differences and serves to limit the opportunities available to them 
along with increasing the inequalities of the individuals who belong to this group. 
Historically, white Americans stigmatized the American Indians, ethnocentrically 
classifying native cultures as inferior or deviant to that of the Euro-Americans, in 
order to promote ideologies like that of manifest destiny. In this process, negative 
qualities and attributes were assigned to the race as a whole. 
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The individual is responded to, first and foremost, in terms of his or 
her presumed membership in the devalued category. Furthermore, 
once this categorical label is applied, people tend to impute to the 
individual various "auxiliary traits" they believe (however erroneously) 
to be "characteristic of anyone bearing the label." It can easily be seen 
that this process is central to the general phenomenon of"prejudice," 
and that it is therefore manifest in the categorical devaluation of 
persons on the basis of race, ethnicity, or religion (Schur 1984: 24). 
Categorical devaluation, of this nature, involves the treatment of entire groups 
of people as objects, leading to the objectification of the group. The stigma justifies 
the objectification therefore, members of the stigmatized group encounter "less than 
human" treatment based on their presumed negative traits. "The logical endpoint of 
this process would involve treatii:ig them exclusively as 'non-persons' or mere 
objects" (Schur 1984: 31). Examples of the result of this "depersonalization" would 
be the slavery experienced by African-Americans, in this country, and the Jewish 
Holocaust in Germany. Thus, stigmatization gives rise to the devaluation of the 
group, which in turn leads to the objectification of the group, precipitating the 
exploitation, discrimination, and harassment of the stigmatized group. In the course 
of this paper, it will be argued that the stigmatization and objectification of the 
American Indians, in the context of cultural domination, are major processes that 
serve to explain the various inequalities experienced by the American Indians. 
Stigmatized persons then, are little valued as persons. Classificatory 
status tends to displace alternative criteria of personal worth. Under 
these circumstances, others may claim license--implicitly if not 
explicitly--to treat the stigmatized individuals in exploitative and 
degrading ways. (Schur 1984: 31) 
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Finally, for the purposes of this thesis, it is important to note that 
stigmatization is maintained via stereotypes and negative perceptions of the 
stigmatized group. As described by Schur (1984), it is through the stigma-laden 
stereotyping process that the classification of deviant is often employed. In such 
cases, anything varying from what is established according to the societal norm is 
labeled as deviant. Thus, native cultures being different from the culture of the white, 
largely European, Americans has been defined as deviant or inferior, which in turn, 
functions to classify those individuals practicing native cultures as deviant as well---
devaluing the entire group. This process of categorical devaluation appears to be far 
reaching as one can observe stereotypical portrayals of Native Americans throughout 
American culture, in such venues as television and the movies, the media, and the 
sports industry just to name a few. In addition, the widespread acceptance of 
stereotypical cliques such as "Indian-giver" and the "s-word" illustrate society's 
neglect of Native American social issues. The phrase "Indian-giver" insinuates that 
Native Americans are apt to renege on business transactions and implies that the 
group cannot to be trusted. The origins of this clique is also ironic in the fact that, 
historically speaking, it was typically the white Americans who broke their treaties 
and reneged on their agreements with the Native Americans. The term "squaw," 
which will hereafter be referred to as the "s-word," is widely used throughout society 
to describe Native American women, originates from the Algoquin and Mohawk 
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languages terms describing the vagina and the female genitalia (AIMAZ 2000; 
Chavers I 997). This term was appropriated by French fur-trappers describing their 
primary interest in Native American women, as that of sexual objects (AIMAZ 2000; 
Chavers I 997). This term however, possesses both racist as well as sexist 
connotations. Recognized by both the American Heritage Dictionary (I 992) and 
Webster's' Dictionary (1988) as "offensive" this term continues to be used in grade 
school history books as an "acceptable" term referring to Native American women. 
What is important to note about the various stereotypes cliques involving Native 
Americans, is that they serve to perpetuate the "otherness" classification of the group 
and tends to desensitize people concerning Native American inequality. 
Feagin & Feagin (1996) outline several studies that have been conducted on 
the topic of Native Americans and their portrayal in books and media. One study, in 
examining elementary, high school, and college textbooks, found several instances 
where negative stereotypes of Native Americans were perpetuated. In addition, it was 
concluded that "most school texts deal briefly with Native Americans, almost always 
in the past tense, with a few references to pioneer days and occasional use of 
derogatory terms such as squaw and buck" (Feagin & Feagin 1996: 204). Also, 
studies of the mass media found "grossly exaggerated stereotypes, including 
widespread use of the 'Indian warrior' image" (Feagin & Feagin 1996: 204). 
Some scholars have criticized the tendency of many white observers 
to define Native Americans and their ancient traditions in terms of 
eighteenth and nineteenth century Euro-American observations. This 
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limited basis for definition has influenced North American and 
European art, literature, the mass media, and the mainstream view in 
general and has contributed to the invisibility of contemporary Native 
Americans (Feagin & Feagin 1996: 204). 
Theoretical analysis in the field of racial and ethnic relations has long 
neglected the conditions and experiences of Native Americans. Native 
Americans are distinct among U.S. racial and ethnic groups, in that the 
classical external colonialism model is relevant to analyzing their 
encounters with Europeans (Feagin & Feagin 1996: 225). 
In conclusion, in order to build a foundation to adequately address American 
Indian inequality, one would examine the dehumanizing effects of stigmatization, 
looking at instances in history that served to devalue this racial group as well as the 
perpetration of these stereotypes in today's society through mascots and "Hollywood 
Indians." In the previous chapter, it was argued that the American Indian Holocaust 
and its implications for the American Indians of today, is a part of American history 
that has often been ignored and overlooked by white America. It was argued that the 
genocide of the American Indians was a result of the dehumanization process which 
assigned the group to a "less than human" status. It is being proposed that the 
acceptance of stereotypical images and characterizations influences peoples' 
perceptions of this racial group and may thus serve to perpetuate their mistreatment. 
In light of the three-tiered hierarchical model of inequality that has been 
discussed, this thesis examines how the stigmatization and dehumanization contribute 
to Native American inequality. It has been argued that the inequalities experienced by 
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the Natives in the past, as well as those that persist today, have been ignored by 
researchers and the American public. Of the various aspects of American Indian 
inequality, on the basis of this theoretical model, we will be examining the influence 
of stigmatization in the form of stereotypes, upon individuals' attitudes and 
perceptions as they then function to support cultural domination and institutional 
control. In the previous chapter of this thesis, a historical construct of Native 
American inequality was presented, tracing its origins back to colonization policies, 
control, and the stigmatization of the group. It is being proposed that the acceptance 
of stereotypes affect the way people perceive the mistreatment of the stigmatized 
group (in this case, the American Indians). A conceptual connection is being drawn 
between stigmatization and dehumanization of the group and their treatment in 
society, proposing that the day-to-day acceptance of stigma-laden characterizations 
correlate with negative attitudes toward the group. Lastly, the significance of the 
deviant categorization will be examined as the relationship between ones' belief in the 
importance of conformity is compared to ones' perceptions of native cultures. 
Hypotheses 
Therefore, the following hypotheses can be deduced from the aforementioned 
discussion of the theoretical framework of this thesis. They are: 
• Native American inequality has been ignored by sociological researchers. 
• Native Americans are often neglected in academia. 
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Hypotheses (Cont.') 
• It is expected that individuals' acceptance of stereotypical images and 
characterizations of Native Americans will influence their perceptions of this 
racial group. 
• Those respondents adhering to Native American stereotypes would be less likely 
to acknowledge Native American inequality. 
• The acceptance of stereotypes effect the way individuals perceive the treatment of 
the stigmatized group. 
• Those respondents valuing conformity would perceive Native Americans and 
Native American cultures as deviant therefore, one would expect that their 
perceptions of the race would be reflected by their social distance scores. 
• Acceptance of mascots influences negative attitudes and perceptions of the group. 
• The acceptance of mascots influences the perception that all Native Americans 
practice the same culture. 
• Stigmatization leads to mistreatment of stigmatized group. 
• An individual's college major would influence one's perception of the stigmatized 
group. Those individuals in the field of sociology would be more likely to have 
lower social distance scores (more contact with members of the group) and more 




To test the applicability of the theoretical framework of this thesis, two 
different methodological procedures were employed, content analysis and survey. 
The analyses were conducted in an effort to test the impact of society's adherence to 
stereotypes and stigma-laden characterizations upon the stigmatized group, in this 
case the Native Americans or American Indians. Initially, a content analysis was 
performed to examine the degree to which Native Americans are discussed in 
sociological discourse building upon the idea that Native American issues are often 
neglected by the dominant society. To observe the impact of stereotypes upon 
individuals' perceptions of Native Americans, a survey instrument was administered 
to compare respondents' adherence to stereotypes with their attitudes toward Native 
Americans and their cultures. 
Content Analysis is a social research method which involves the examination 
of "social artifacts," written documents, media presentations, etc, to determine social 
perceptions at a given time period. (Babbie 1995) Aside from the possible 
disadvantages1, two major advantages in conducting a content analysis, come from 
the fact that this form of research enables the researcher to study "processes occurring 
over a long period of time" and also because it is an unobtrusive form ofresearch, 
1 Disadvantages to content analyses arise from the fact that there are sometimes problems of validity when one tries to detennine 
the meaning of communications. In addition, content analyses are limited to "the examination of recorded communications;" the 
communications "may be oral, written, or graphic, but must be recorded in some fashion to permit {this type of] analysis." 
(Babbie 1995: 320) 
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"seldom ha[ving] any effect on the subject being studied." (Babbie 1995: 320) There 
are two types of content analyses: manifest and latent content. The manifest content 
examines the "visible or surface content of a communication" and closely resembles 
the use of a standardized questionnaire in that this method of content analysis simply 
provides the researcher with a count, or the number of times that something occurred 
in the communication.2 (Babbie 1995: 312) The other form of content analysis 
focuses upon the latent content of the communication examining "its underlying 
meaning" and involves the overall assessment of the communication to determine the 
actual meaning behind the content.3 (Babbie 1995) For the purposes of this analysis, a 
content analysis was conducted, upon two separate samples, examining the manifest 
content of four sociological journals and five undergraduate sociology textbooks. To 
test the hypotheses that Native Americans were neglected by sociologists as well as in 
the world of academia, a manifest content analysis was used to determine the degree 
to which this racial group was discussed. In each of these analyses, the amount of 
coverage that the group received was compared to the amount of coverage of other 
groups in society. 
In order to assess college students' attitudes and perceptions concerning 
Native Americans, a survey consisting of a standardized set of questions was 
administered. The survey is "probably the most common research method used in the 
2 This fonn of content analysis has the advantage of reliability in that a standard for measurement is established however; 
manifest content analysis sacrifices validity due to the fact that it doesn't uncover the deeper meaning of the communication. 
(Babbie 1995) 
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social sciences" and by utilizing a questionnaire, a degree of reliability is insured 
because the exact same technique of observation is employed with every respondent 
in the study. (Babbie 1995: 8) In fact, this replicability is possibly a survey's greatest 
methodological strength. However, there are also several weaknesses in doing survey 
research.4 Despite the inherent weaknesses of survey research, this methodology 
proves to be a fairly efficient mechanism whereby one can examine the present 
concept, that of individuals' perceptions ofNative Americans. 
Before engaging in the discussion of the methodological tools used in this 
research, it might be helpful to first discuss the concepts of reliability and validity. 
Babbie (1995) describes reliability as "a matter of whether a particular technique, 
applied repeatedly to the same object, would yield the same result each time." (124) 
In other words, it examines how replicable your results are. However, he describes 
validity as "the extent to which an empirical measure adequately reflects the real 
meaning of the concept under consideration." (Babbie 1995: 127) More specifically, 
does the research serve to describe the various dimensions of a concept and can this 
3 Latent content analysis does serve to uncover the underlying meaning behind a communication however, this method is often 
Jacking in reliability and specificity due to the fact that the definitions and standards would vary based on the interpretations of 
individual researchers. (Babbie 1995) 
"In the first place, the same standardization that proves beneficial can also decrease research validity in the fact that respondents 
may find themselves trying to fit their answers into the constrains of the available responses which may, in essence, "result in the 
fitting of round pegs into square holes." (Babbie 1995: 273) lfthe respondents do not feel that they are provided with 
appropriate responses they may feel as though they must "fit" their answer into one of the categories they are provided with, and 
thus the researcher would possibly miss out on important dimensions of a given concept. Survey research is also limited in its 
ability to deal with the context of social life and they cannot measure social action. (Babbiel995) Surveys may be able to give 
insight or provide information concerning the various facets of social life but this method of research is unable to access the 
respondents' emotions and what they may be thinking at the time of the analysis. (Babbie 1995) This research methodology 
lends to be very artificial in nature and as a result, often sacrifices validity. (Babbie 1995) As a matter of fact, "survey research 
is generally weak on validity and strong on reliability." (Babbie 1995: 274) However, survey research does function to eliminate 
a great deal of unreliability because it presents all subjects with a standardized stimulus as opposed to depending solely upon the 
observations made by the researcher. 
99 
description be used to make generalizations or to theorize about real world 
occurrences. Several measures have been suggested in order to insure reliability in 
one's research such as the test-retest method, the split-half method, using established 
measures, and by asking questions that the respondents are likely to have an answer5. 
In this analysis, efforts were made to increase reliability by using several measures of 
various variables, in the split-half method, such as perceived inequality and prejudice, 
Native American perceptions, as well as the influence of mascots and stereotypes. 
Also, the Bogardus Social Distance Scale, an -established measure, was used to 
determine the respondents' social distance, or level of contact, with Native 
Americans. As to the issue of validity, there are four forms ofvalidity:face validity, 
criterion validity, construct validity, and content validity.6 The primary types of 
validity used in the construction of this analysis were face validity, construct validity, 
and content validity. 
5 In the /est-retest method, respondents would be given a survey and then they would be asked to reply to the same questions 
again at a later time so that the two responses could be compared for possible discrepancies. Using the split-half method, 
researchers use more than "one measurement of any subtle or complex social concept, such as prejudice, alienation, or social 
class." (Babbie 1995: 126) Another means of generating reliable measures is to use established measures that have proven their 
reliability in previous research, such as the Bogardus Social Distance Scale that has been utilized in this analysis. Lastly, to 
improve the reliability of any given measure; research questions must be framed in a way that meanings are clear so that the 
respondents know the variables to which the research is referring. 
6 One would increase a measures face validity by making sure that the empiricaJ measures support the "common agreements and 
individual mental images associated with a particular concept" (Babbie 1995: 127) Criterion-related validity pl~ces an external 
criteria upon the measure asking it to predict some kind of behavior based on the respondents• responses to the measurement 
instrument; for example college success based on the student's college board exams. (Babbie 1995) In construct va1idity, 
theoretical expectations are presented to describe how a variable relates to other variables based on logical relationships; the 
example being the way "martial satisfaction" could be measured using "likelihood to cheat on spouse," (Babbie 1995) Lastly, 
content validity "refers to the degree to which a measure covers the range of meanings included within the concept." For 
instance, in the content analysis of the sociological journals, every type of inequaJity (racial, ethnic, gender, religious, etc) that 




To address the research hypotheses and the various aspects of Native 
American inequality, and its neglect in the past, a content analysis was performed 
using three more often cited Sociological journals, a sociological journal from the 
Midwest, and four undergraduate introductory sociological texts. The textbooks were 
selected for this analysis on the basis of their use at the same university, at which the 
Native American Perceptions survey, utilized in this study, was administered (which 
will be discussed in further detail later). For the journal reviews, individual articles 
were categorized according to whether or not they examined inequality based upon 
their article abstracts. Those articles, which were identified as addressing inequality, 
were then further examined noting the group (s) that were included in their analyses. 
In addition to examining inequality articles, those articles specifically including 
Native Americans were further examined, noting the basic premises and contexts of 
the research. The content analysis of introductory Sociological Texts was performed 
by analyzing the indexes and table of contents of the texts. 
The content analysis was conducted using three of the most oft-cited 
sociological journals, American Sociological Review, the American Journal of 
Sociology, and Social Science Quarterly examining the articles published by the 
journals over a five year time period (1993-1997), encompassing the five years 
preceding this analysis, in an effort to give a brief synapsis of current sociological 
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literature. An additional journal, The Sociological Quarterly (1998-1995)7 was 
chosen based on its origin of publication as the official journal of the Midwest 
Sociological Society. For each of the journals, an analysis of the abstracts and/or 
methodological tables was made noting which groups were included in their studies. 
In addition, it was noted whether or not it was an article specifically addressing 
inequality as opposed to an article in which the group(s) was examined for descriptive 
or theoretical purposes8• The total number of articles for each group was calculated 
as well as the average number of times the group was mentioned per year during the 
five year time period. This information was then used to compare the racial groups' 
representation in inequality articles, and to examine the percent inequality and 
Descriptive/Theoretical articles for each journal by racial group. A comparison was 
made of the racial inequality articles to the number of times each racial group was 
included in the analyses. After examining the overall representation of the various 
racial groups in the sociological journals, US Census data9 was used to contrast the 
7 The table of contents and article abstracts for this journal was obtained from The Sociological Quarterly 's home page on the 
Internet. No infonnation for the years of 1993 and 1994 could be obtained so an analysis was made using the articles over the 
four year time period (1998-1995) that could be accessed from the Sociological Quarterly home page. 
8 
In cases where there was an overlap between inequality and descriptive/theoretical categories, a notation was made and the 
article was then listed in both categories. 
9 
Demographic Comparison of Racial Groups 
Published US Census data was used to compare and contrast lhe various racial groups in the United States. The 
American Indians comprise the smallest racial group in the United Slates with a population of slightly less than two million 
persons or 0. 79 percent of the population. The population of American Indians is predicted to increase over the next few years, 
as the projected population for 2020 is 3-4 million Native American persons. (Appendix Tables B.I & 8.2) The states with the 
largest populations of American Indians are California, Oklahoma, Arizona, and New Mexico. Of the 550 federally recognized 
tribes listed \Vith the Bureau of Indian Affairs the Cherokee, Navajo, Sioux, and Chippewa constitute the most populous groups. 
(Appendix Tables B.3and 8.4) 
Of the racial groups, the American Indians possess the highest rate of unemployment at 14.4 percent. The median income per 
capita for Native Americans is $8, 617 with the median household income an estimated $20, 025, slightly higher than lhe lowest 
household income, based on race, of African-Americans. American Indians have the second highest poverty rate (31.0%) 
slightly trailing behind that of African-Americans (33.1 %). (Appendix Tables B.5-B.9 a-cf) 
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relative population of the various racial groups in this study to their representation in 
the sociological data. 
Survey Research 
Lastly, to examine the impact of stigmatization upon the dehumanization and 
discrimination of the American Indians, a survey was administered to assess college 
students' attitudes toward the American Indians. The study, which took place, during 
the 1998 spring semester, involved a sainple of 116 students at Morehead State 
University, a small to midsize,-predominately white, school located in Eastern 
Kentucky. The survey instrument was administered to four introductory sociology 
classes and one introductory biology class. Unfortunately, the sampling technique 
that was utilized was more of convenience than it was random 10. With this particular 
sample, eighty-nine percent (f= 103) of the respondents were white, while fifty-six 
percent if= 65) of the respondents were female. The racial composition of the 
respondents is outlined in the following table. 
The median age for the American Indians in the United States is 23.5, giving rise 10 an increasingly youthful population and 
creating an increasing need for education. However, Hispanics and American Indians have a lower degree of educational 
attainment than all the other racial groups. Where whites have an 82 percent high school completion rate, only 66 percent of 
American Indians and 53 percent of Hispanics receive a high school diploma. In addition, only 9 percent of American Indian or 
Hispanic individuals earn a college degree compared to whites' secondary education rate of24.7 percent. (Appendix Tables 
B.I0&B.11) 
io The sociology classes were chosen based on the fact that they were scheduled to meet at times that coincided with times that 
the were convenient for the survey instrument to be administered. As for the biology request was made of the biology 
department and was thus granted permission to administer the survey in one of their introductory biology classes. 
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Table I 
Racial Representation of lhe 
Parlicipants in the Native 
America11 Perceptions Study male female total 
I % r % I % 
White/Caucasian 45 39.1 58 50.4 103 89.6 
Hispanic 0 0 I 0.9 I 0.9 
African-American 2 1.7 2 1.7 4 3.5 
Native American I 0.9 I 0.9 2 1.7 
Asian/Pacific Islander I 0.9 I 0.9 2 1.7 
other I 0.9 2 1.7 3 2.6 
otal 50 65 115 
missing I 
The Native American Perception Survey asked respondents a series of closed-
ended questions about American Indians, characteristics of modem Native American 
culture and included an adaptation of the Bogardus Social Distance Scale whereby 
one could determine the respondents' attitudes concerning this racial group. To 
access survey participants' perception of Native American inequality, the survey 
instrument asked respondents to rank Native American prejudice, discrimination and 
inequality, as each of these variables related to their perceived experience of other 
groups. For each of these variables, respondents were asked to respond whether or 
not Native Americans experienced more (inequality for instance), about the same 
degree, less, or no (inequality) as compared to other racial/ethnic groups. In addition, 
the respondents were asked to respond to such statements as "Native Americans have 
experienced inequality in the past," "Native Americans may have experienced 
inequality in the past, but do not experience inequality in today's society," and 
"Native Americans experience inequality in today's society" in an effort to spatially 
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observe individuals' attitudes and perceptions within an historical construct and how 
it relates to the adherence of stereotypes. After asking the participants' perceptions of 
Native American inequality, a series of statements related to the Bogardus' social 
distance scale was used to establish the degree of social distance that the respondents' 
maintain between themselves and members of this group. 
The Native American Perceptions Survey was administered in two separate 
parts. In Part One the respondents were asked to list the groups that they believed to 
experience inequality in today's society. Part Two, of the survey, asked the 
respondents a series of questions about Native Americans, their cultures, and the 
degree of inequality they experience, closing with a Native American social distance 
scale. The two sections of the survey were intended to be administered separately, so 
that one could accurately access the respondents' perception of Native American 
inequality and prejudice without the mention of this group. After the completion of 
the first section, the respondents were to be given section two so that their perceptions 
of Native Americans could be compared to whether or not they were mentioned in the 




Prior to the administration of the survey, each survey fonn was numbered and respondents were given lhe corresponding 
survey number for section II, after completing section I. 
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The results of the content analysis of the sociological journals are summarized and 
outlined in Tables 2-5. 12 Tables 2 and 3 present the relative frequencies in which 
each group was mentioned in each of the four journals in the context of either 
inequality or descriptive articles. The frequencies recorded in this analysis, simply 
note the fact that the group or groups were listed as variables in the articles reviewed 
based upon the manifest content analysis technique that was utilized in this study, as 
opposed to reporting the overall theme of the individual articles. The findings for 
each journal highlighting the racial groups that were listed in their article abstracts are 
summarized in the following sections concerning this racial group. 13 
American Sociological Review 
American Sociological Review (ASR) published 268 articles for the five year 
period, examined in this study with 17 .9%, or 48 articles addressing some form of 
inequality. Of these articles, only two articles (4.2%) included a Native American or 
American Indian racial category. During this same time period, twenty-two articles 
addressed African American inequality (46% of the inequality articles and 65% of the 
racial inequality articles), six articles (I 8% of the racial articles) discussed the 
inequality experienced by Hispanic Americans, and four articles ( 12%) addressed the 
inequality of Asian Americans. 
11 Tables that list the number of times the various groups were listed and the general context of the article abstract can be found 
in the appendix. A few of the articles listed replies lo a given piece of research that had been presented. The replies were noted 
but not listed in the actual article count. Replies were noled using parentheses and an asterisk next to the overall number of 
articles. for example if an issue of the journal had a total number of four articles and two replies, that issue would be listed as 
4('2). 
13 The variables used in this analysis and the survey questions can be found in Appendix C. 
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American Journal of Sociology 
The American Journal of Sociology (AJS) published 189 articles between 
1993-1997 and of these published articles, 42 articles (20.3%) addressed inequality. 
Fifty-five percent of the inequality articles addressed some form of racial inequality 
for racial groups such as African-Americans (representing 43 percent of total 
inequality articles, 78 percent of the racial inequality articles), Hispanics (9.5 percent 
of the inequality articles and.17.4 perceni of the racial inequality articles), and Asians 
(representing 2.9 percent ofthe'inequality articles and 4.3 percent of the racial 
inequality articles). A category listing Native Americans was not listed in any of the 
inequality articles published by AJS during this time period. 
Of the descriptive/theoretical articles published by AJS, Native Americans 
were listed as a category in one article (3. 7 % ). Of the articles listing racial 
categories, the one article, describing Native Americans in its analyses, accounted for 
9.1 percent of such articles describing various races or groups. Articles including 
African-Americans comprised 22.2 percent of the total descriptive articles (55% of 
the descriptive articles with a race variable), I I.I percent (27% of the racial articles) 
listed people of Latin or Hispanic origin and Asian-Americans were listed in one 




Inequality Addressed and/or Groups 
lndudd 
lneq Afri/A Native '"· Income/ Non- lntemat• Rm Poor/ Physical Ineq 
Jour Aniele Am" Hisp. Asians Am" '" Orient. claS!I Wh. !=, ional (general) "other• Age Children Ethnic. Homel. Disab. Obesit. Theory 
ASR 48 22 6 4 2 3S 0 22 J I 16 7 0 0 4 0 0 0 0 0 
AJS 42 18 4 I 0 18 I 19 4 0 19 0 I I 0 I 0 0 0 2 
SSQ 73 26 20 0 J 3S I 9 4 I 2 4 2 I 0 0 0 0 I 0 
SocQ 44 ' 4 2 0 14 2 14 0 J ' 2 0 0 0 2 ' I 0 0 
Total 207 74 34 7 5 67 4 64 II 5 45 IJ J , 4 J , I I , 
Table J 
Descriptive and/or Theory Artldes 1md Groups 
Included 
Ineq Afr/A Na1ive Sex. Income/ Non- lntemat• "'" Poor/ Physical Incq 
Year Aniele Arna Hisp. Asians Amee '" Orient. class Wh. leM ional (general) "other" Age Children Ethnic, }:lomcl. Disab, Obes. Theory 
ASR 32 16 I 0 0 21 I 5 0 0 0 I 0 0 0 0 0 0 0 0 
AJS .27 6 J I I IO 0 6 5 I I 0 0 0 0 0 0 0 0 J 
SSQ 62 26 14 J I " 0 ' J 0 0 I 
, 0 0 0 0 0 0 0 
SocQ ,, J I I 0 7 I J 0 2 0 I 0 0 0 0 I 0 0 0 
Total 139 51 19 5 2 66 , 16 ' J I J 2 0 0 0 I 0 0 J 
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Table4 
Percent(%) Inequality Articles for Each Racial Group 
Inequality Articles African-Americans Hispanics Asians Native Americans 
Year % of total ¾Racial ¾lnequal ¾Racial ¾lnequal ¾Racial ¾lnequal %Racial ¾Inequal ¾Racial 
ASR 17.91% 70.80% 45.80% 64.70% 12.50% 17.60% 8.30% 11.80% 4.20% 5.90% 
AJS 30.16% 54.80% 42.90% 78.30% 9.52% 17.39% 2.35% 4.34% 0% 0% 
SSQ 22.12% 67.!0% 35.60% 53% 27.40% 40.80% 0% 0% 4.10% 6.10% 
SocQ 31.00% 27.30% 18.20% 66.70% 9.10% 33.30% 4.50% 16.60% 0% 0% 
Ave 25.30% 55.00% 35.63% 65.68% 14.63% 27.27% 3.79% 8.19% 2.08% 3.00% 
Table 5 
Percent(%) Descriptive/Theoretical Article for Each Racial Group 
Dcscr.ffheory Articles African-Americans Asians Native Americans 
Hispanics 
Year % of total %Racial %Descr. %Racial %Descr. %Racial %Descr. %Racial %Descr. 
ASR 18.40% 53.10% 50.00% 94.00% 3.10% 5.80% 0.00% 0.00% 0.00% 
AJS 52.25% 40.70% 22.20% 57.54% 11.10% 27.30% 3.70% 9.10% 3.70% 
SSQ 18.79% 71% 41.90% 59.10% 22.60% 31.80% 4.80% 6.80% 1.60% 
SocQ 12.70% 27.80% 16.70% 60% 5.50% 20.00% 6% 20% 0.00% 
Ave. 25.54% 48.15% 32.70% 67.66% 10.58% 21.23% 3.50% 8.98% 1.33% 
Social Science Quarterly 
Social Science Quarterly (SSQ) is the official publication of the Southwestern 
Social Science Association and is published by the University of Texas Press. During 
the same time period, SSQ published three articles addressing Native American 
inequality, representing 4.1 percent of the total inequality articles and 6.1 percent of 
the articles addressing racial inequality. In comparison, of the 73 inequality articles, 
published during this period, there were twenty-six articles dealing with African 
American inequality (36% of the total articles addressing inequality and 54% of. the 
articles examining some form of racial inequality) and twenty articles dealing with 








published during the same time period. Asian Americans were not discussed in any 
of the articles addressing inequality during this five-year period. 
The Sociological Quarterly 
Thirty-one percent of the 142 articles published in The Sociological Quarterly 
between 1995-1998, were inequality articles. Of the inequality articles twenty-seven 
percent addressed some form ofracial inequality. During this five year period, 
African-Americans were included in 66.7 percent([= 8) of the racial inequality 
articles (18% of total inequality articles), Hispanics 33 percent (9.1% of total;/= 4), 
and Asians were included in 16.6 percent (4.5% of total;/= 2). The Sociological 
Quarterly did not publish an article including Native Americans. 
Articles Including Native Americans 
During the five-year period, examined in this analysis, seven articles were 
published which listed a Native American variable. Of these articles, five addressed 
some form of inequality. (Table 6) Of the articles listing a Native American variable, 
forty-four percent were inequality articles and 31 % were descriptive articles, serving 
to contradict the initial hypothesis that the majority of the articles including Native 
Americans would tend to be descriptive in nature. 
An additional comparison was made between the relative percentages of 
representation, for each of the racial groups, to their population. It was found that 
Native.Americans comprise only one percent of the United States population. By 
comparison, this group represents four percent of the racial minority population in 
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this country. If one were to use this relative population to determine the number of 
articles, listing this group as a variable, one would assume that Native Americans 
would be listed in at least four percent of the racial articles listed. However, Native 
Americans were only mentioned in 3 percent of the articles addressing some form of 
racial inequality and only 2.85 percent of the descriptive/theoretical articles including 
a racial variable. The fact that Native Americans represent the smallest racial 
minority group serves to increase the propensity of researchers to ignore this group. 
In the comparison ofracial population to research articles, it was found that those 
articles, including Native Americans, slightly fell short of what their contribution to 
the racial minority population would merit. (Table 7) 
Table 6 
Articles Including Native Americans 
Journal Total# Inequality %Inequality Descriptive %Descriptive 
American Sociological Review 2 2 100% 0 0% 
American Journal of Sociology I 0 0% I 100% 
Social Science Quarterly 4 3 75% I 25% 
Sociological Quarterly 0 0 0% 0 0% 
Total 7 5 44% 2 31% 
Table 7 
Racial Group Population Compared to Represelltation in Sociological 
Literature 
Total Population % of Total % of Minority % Inequality Articles % Desc/fheory Articles 
Racial Group Population Groups Total Articles Racial Articles Total Articles Racial Articles 
African-Americans 29 986 060 12% 61% 35.60% 65.70% 32.70% 67.66% 
Latin-Americans 9 804 847 4% 20% 14.62% 27.20% 10.60% 21.20% 
Asian•Americans 7 273 662 3% 15% 17.14% 7.70% 3.63% 9% 
American Indians I 959 234 1% 4% 2.08% 3% 1.33% 2.85% 
11 1 
A regression analysis was used to examine the possible relationship between 
the publication of articles including Native Americans, to numerous factors including 
the relative publication of articles listing other groups. However, the data produced 
by these analyses, proved to be insignificant. (Tables 8-10) Therefore, no 
extrapolations could be made, based on this particular analysis, other than the relative 
frequency that each of these groups appeared in the sociological literature. 
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Table 8, Unstandarized and Standardized Coefficients from lhe Regression of 
the Occurrence of Native American inequality articles appearing in selected 
Sociological journals as compared to other articles addressing inequality. 
I Unstand. B I Stand. Beta I t 
Journal -0.643 -1.595 -1.862 
(0.345) 
Year (1998-1993) 0.236 0.799 3.063 
(0.077) 
Issues.' year -0.507 -0.575 -0.883 
(0.575) 
Total number of Inequality articles 0.002 0.02 0.083 
(0.026) 
Total number ofDescriptive·and/ -0.034 -0.375 -1.898 
or }'heoretical articles (0.018) 
African-American 0.006 0.036 0.102 
(0.056) 
Hispanic 0.149 0.532 2.141 
(0.069) 
Asian -0.166 -0.219 -1.028 
(0.161) 
Sex/Gender -0.146 -0.922 -2.7 
(0.054) 
Sexual Orientation -0.558 -0.517 -1 .634 
(0.324) 
Income/Class -0.213 -0.875 -2.725 
(0.078) 
Non-white -225 -0.408 -1.79 
(0.126) 
Jews 0.482 0.599 3.625 
(0.133) 
"Race" (in general) 0.185 0.335 1.436 
(0.129) 
"Other" 0.404 0.335 1.474 
(0.274) 
"Elhnic" (listing various ethnic -0.479 -0.397 -1.957 
groups) (0.245) 
R2 =0.981 missing= 0 




Table 9. Unstandarized and Standardized Coefficients from the Regression of 
lhe Occurrence of Native American inequality articles appearing in selected 
Sociological journals as compared to other articles addressing inequality. 
I Unstand. b I Stand. Beta I I 
Journal -0,052 -0.13 --0.13 
Year (1998-1993) -0,004 -0.013 -0.051 
Issues/ year -0.158 -0.179 -0.172 
Total number of Inequality articles -0.008 -0.Q75 -0.202 
Tola! number of Descriptive and/ -0.005 0.053 0,068 
or Theoretical articles 
African-American Descriptive and/ -0.127 -0.732 -1.242 
or Theoretical ar1icles 
African-American Inequality 0,082 0.519 1.878 
articles 
Hispanic Descriptive and/ -0.051 -0.194 -0.339 
or Theoretical ar1icles 
Hispanic Inequality -0.165 0.59 1.993 
articles 
Asian Descriptive and/or 0.147 0.183 0.35 
Theorelical articles 
Asian Inequality 0.028 0.037 0.14 
Native American Descriptive and/ -0.185 -0.129 -0.301 
or Theoretical articles 
Sex/gender Inequality articles 0.088 0,66 1.149 
Sex/gender Descriptive and/ 0.023 0,145 0,351 
or Theoretical articles 
R2=0.904 missing= 0 




Table JO. Unst_andarized and Standardized Coefficients from the Regression of 
the Occurrence of Descriptive and/or Theoretical Articles including Native Americans, 
Appearing in selected sociological journalS as compared to other articles addressing inequality. 
I Unstand. b I Stand. Beta I l 
Journal 0.071 0.251 0.214 
(0.33) 
Year (1998-1993) 0.075 0.363 1,845 
(0.041) 
Issues/ year 0.347 0.564 0.552 
(0.627) 
Total number oflnequality articles . 0.013 0.165 0,159 
(0.079) 
Total number of Descriptive and/ 0.014 0.223 0.284 
or Theoretical articles (0.049) 
African-American Descriptive and/ 0.059 0.485 0,664 
or Theoretical articles (0.088) 
Hispanic Descriptive and/ -0.045 -0.246 -0.467 
or 1l1eoretical articles (0.096) 
Asian Descriptive and/or 0.391 0.696 0.545 
Theoretical articles (0.717) 
Sex/gender Descriptive and/ 0.015 0.156 0.079 
or Theoretical articles (0.186) 
Sex Oriental. Descriptive and/ -0.905 0.905 -0.404 
or Theoretical articles (2.242) 
Income/Class Descriptive and/ 0.097 0.294 0.419 
or Theoretical articles (0.231) 
"Non-white" Descriptive and/ 0.038 0.092 0.091 
or Theoretical articles (0.413) 
Jews Descriptive and/ 0.368 0.586 0.282 
or Theoretical articles (1.305) 
"Race" Descriptive and/ 0.127 0.151 0.242 
or Theoretical articles (0.525) 
~Other" Descriptive and/ -0.158 -0.158 -0.182 
or Theoretical articles (0.87) 
"Ethnic" Descriptive ancV 0.293 0.213 0.556 
or Theoretical articles (0.527) 
R2= 0.976 missing= O 
P=0.175 'p< .05 .. p< 
.OJ 
(not significanl} 
I I 5 
Sociological Texts 
As mentioned earlier, the last part of the content analysis involved an 
examination of four different freshman sociological texts, which were used during the 
same semester and at the same university in which the Native American Perceptions 
survey was administered in the 1998 Spring semester. The data for the sociological 
texts is presented in Table 11. The texts were examined to determine whether or not 
Native Americans were included in their discussion of ethnic and minority groups and 
the degree of coverage that was given to this group. All but one of the texts cited 
Native Americans in their discussion. Of the texts which included this group in their 
presentation, the level of coverage varied from some or limited coverage, to adequate, 
or even equal coverage as compared with other racial or minority groups. The 
amount of coverage is reported relative to other racial groups, equal meaning that the 
author devoted much the same degree of content to Native Americans as to other 
racial groups whereas some would reveal that the group was briefly mentioned but 
was not discussed to the same degree as other groups. 
Table 11 
Content Analysis of Sociological Texts 
NA's Amount of 
Author Year Included Coverage 
Appelbaum, Richard, & Chambliss 1995 yes adequate 
Newman 1995 yes equal 
Stark 1998 no none 
Zanden 1996 yes some 
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Survey Data 
The survey instrument asked respondents a series of questions dealing with 
minority perceptions and their beliefs about Native American culture. When 
addressing perceived inequality in the U.S., women and African-Americans were the 
most cited. The top five responses, groups perceived to experience the most 
inequality, were Females (N=70), African-Americans (69), Poor/homeless (42), 
Hispanics (39), and Native Americans (29). (Table 30) Some contamination of the 
data did occur and may have possibly contributed to a higher occurrence of Native 
American listing. 1 
In another section of the survey, respondents were given a list of common 
Native American stereotypes (Table 13) and asked to check the items that were 
characteristic of modem American Indian culture. The perceptions of most 
respondents were primarily those that would be classified as "noble savage" or the 
historical genre of stereotypes. However, fifty-four percent of the respondents did 
state that American Indians possess qualities similar to the white culture. Responses 
indicating a propensity toward the "noble savage" stereotype included such items as 
spiritual (72%), honorable (66%), child of nature (45%), noble (40%), and Indian 
Princesses (12%). Other responses were more indicative ofan historical portrayal or 
native homogeneity (one singular, unifonn Native American culture, as opposed to 
five hundred distinct cultures) of Native American culture, positively responding to 
1 
Due to time constraints, some respondentneceived both sections of the survey at once. In addition, some respondents were 
observed discussing what they believed to be the desired response to the survey questions. 
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the items of warriors (30%), bows & arrows (28%), beads (29%), wear feathers & 
buckskin (25%), live in teepees (22%), and chase buffalo (13%). At the other end of 
the spectrum, some participants listed some of the more negative stereotypes, those of 
the "blood-thirsty" savage, such as the "s-word"\22%), lazy (8%), lack complex 
language (8%), scalp whites (8%), dirty/unclean (6%), savage (6%), thieves or 
"Indian-Givers"(4%), unintelligent (3%) and liars (3%). Lastly, respondents were 
given space for additional responses whereby they could write in any characteristics 
that believed to be accurate representations of modem Native American culture. 
Among the write-in responses were dark skin (f =2), as well as dark hair, tribes, and 
reservations (f=l). 
Overall, it appears that the majority of the students who participated in this 
survey, had a propensity to the "noble savage" and the historical portrayal genres of 
stereotypes. While the "blood-thirsty savage" Native American stereotypes remained 
noticeable in number, they were not the majority. There was however, some 
representation of the more negative or "blood-thirsty savage stereotypes, and those 
individuals primarily adhering to this genre of stereotypes were of interest in the later 
analyses. 
2 The "s-word" refers to ihe derogatory term commonly used to describe Native American women. "Squaw" is considered to be 
a sexist as well as a racist tenn. 
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Table 12 
Groups that the respondents consider to 
experience inequality in today's society 
Group; Listed F % 
Females 70 60.34% 
African•Am:ricans 69 59.48% 
Poor/Hom:less 42 36.21% 
Hispanics 39 33.62% 
Native Arrericans 29 25.00% 
Asian/Pacific Islanders 26 22.41% 
hoimsexuals 22 18.97% 
elderly 15 12.93% 
Racial groups in general 13 11.21%, 
Handicapped/disabled 13 11.21% 
religious groups 12 10.34% 
White/Cauca<iions 8 6.90% 
Males 8 6.90% 
Childem 8 6.90% 
Youth (teenagers) 8 6.90% 
Students (college) 8 6.90% 
uneducated people 8 6.90% 
working class 7 6.03% 
Jews 7 6.03% 
Elhnic groups 7 6.03% 
No inequality 7 6.03% 
wealthy people 4 3.45% 
Appalachians 4 3.45% 
People of foreign origin 3 2.59% 
People who are overweight 3 2.59% 
People from the South 3 2.59% 
tobacco snnkers 1 0.86% 
ex.convicts I 0.86% 
TaNelJ 
Characteristics Which Respondents 
Attributed to Modern Native American 
Culture 
f % 
Spiritual 83 71.55 
Honorable 76 65.52 
Possess qualities similar to 56 48.28 
white Society 
Child ofNature 52 44.83 
Long Hair/braids 50 43.10 
Noble 46 39.66 
Chiefs 40 34.48 
Possess few material things 39 33.62 
Warriors 35 30.17 
Beads 34 29.31 
Bows and Arrows 32 27.59 
Wear feathers and buckskin 29 25.00 
Squaws 26 22.41 
Live in Teepees 25 21.55 
Face Paint 22 18.97 
Alcoholics 20 17.24 
Tomahawks 20 17.24 
Completely different from 16 13.79 
white A m:rica 
Chase buffalo 15 12.93 
Indian Princesses/Pocahontas 14 12.07 
Primitive 14 12.07 
Lack Complex Language 9 7.76 
Lazy 9 7.76 
Scalp whites 9 7.76 
Dirty/unclean 7 6.03 
Savage 7 6.03 
Thieves, "Indian Givers" 5 4.31 
Unintellegent 4 3.45 
Liars 4 3.45 
Beggars 4 3.45 
Dishonest 4 3.45 
Nai've/childlike 3 2.59 
Blood•thirsty 2 I. 72 
Other(list): 
Dark Skin 2 1.72 
Tribes I 0.86 
Reservations I 0.86 
Dark Hair I 0.86 
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Multivariate Analysis 
In an effort to explain students' perceptions of Native Americans, several 
regression analyses were performed examining respondents' perception of Native 
American inequality and the adherence to racial stereotypes. 
In an effort to observe the influence of the acceptance of stereotypes upon 
individuals perceptions ofNative Americans, a series of regression analyses were 
performed. In these analyses, several factors were observed including the perception 
ofNative American inequality, the perception that Native Americans are inferior to 
whites, and respondents' social distance scores. 
It was observed that age was a significant variable explaining the variance 
among those respondents who listed Native Americans/ American Indians in Part One 
of the survey, when asked to list those individuals and/or groups which experience 
inequality (Table 14), with older respondents being more likely to list Native 
Americans as a group experiencing inequality. (B = 0.237, t=-2.175*). In addition, 
ones' major3 served to influence this initial listing of Native Americans. Sociology 
majors, it was observed, were more likely to list Native Americans when asked to list 
those groups they believed to experience inequality and in today's society. (B = 
0.284, t = 2.210*). (Table 14) The R2 value for this analysis was 0.425, representing 
almost half of the variance in the respondents propensity to list Native Americans as a 
3 The survey initially asked respondi:;nts their major as an open--ended question which was later collapsed into two categories 
sociology majors and non-sociology or ''other" majors. 
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group experiencing inequality in today's society; no other variables were found to be 
significant in this analysis. Sociology majors, it would appear, are more likely to be 
more aware of the inequality of various different racial groups. 
Table 14a. 
Respondents Initial Listing ~f 
Natht Americans nhcn asked about 
Groups nho experience inequality 
in today's society 




missing= 0 median= 0.83 
St. Dev- 0.43 
Table 15a. 





Nathe Amt:rican cultures are inferior 




Not Sure 34 
Disagree 32 















St. Dev- I.OJ 
When a comparison was made between the various factors that may contribute 
to an individual's perception that native cultures are inferior (Table I 5), it was found 
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that those individuals stating that characters/mascots, depicting Native Americans, 
influenced their perceptions were more likely to believe that the native cultures are 
inferior to the dominant/white culture (B = 0.337, t = 3.134**). It was also found that 
the respondents stating that all Native Americans practice the same culture were more 
likely to believe that native cultures are inferior as well (B = 0.269, t = 2.776**). A 
relationship was also observed with those responding that the government should 
continue its involvement in Native American affairs were more likely to state that 
Native Americans and the belief in the inferiority of Native American cultures (B = 
0.240, t = 2.339*). Social distance maintain, that respondents maintain between 
themselves and members of this group, was also a significant variable in the 
perception that Native American cultures are inferior to the Euro-American culture. 
It was observed that those individuals with social distance scores indicative of less 
contact with members of the .group were more likely to state that native cultures are 
inferior. (B=-0.197, t=-2.019*) 
From this analysis, one could argue that those individuals whose perceptions 
are influenced by mascots are more likely to believe that Native American cultures 
are inferior to the Euro-American culture. It was found that the belief that all Native 
Americans practice the same culture related to the perceived inferiority of culture, 
which would possibly illustrate the continued stigmatization of the racial group and 
the perception that all "Indians" are the same. The relationship between the attitude 
that the U.S. government should continue its involvement with the Native Americans 
122 
and the perceived inferiority of their cultures could be rationalized as the 
manifestation of the belief that these groups, because of their inferior cultures, lack 
the ability to take care of themselves. Conversely, the R2 value for this analysis was 
0.531, representing over one half of the variance in the perception that Native .. 
American cultures are inferior; no other variables were found to be significant in this 
analysis. 
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Table 14. Unstandarized and Standardized Coefficients from the Regression of 
Respondents Listing Nati\-e Americans, as a group Experiencing Inequality, 
and Selected Independent Variables 
I Unstand. b I Stand. Beta T t 
AGE 0.027 0,237 2.175' 
(.013) 
SEX 0.144 0.159 1.428 
(.IOI) 
RACE -0.062 -0.153 -J.426 
(.044) 
CLASS -0.03 -0.08 -0.642 
(.046) 
MAJOR 0.284 0.263 2.210• 
(.129) 
Contact with Native Americans -0.059 -0.062 -0.572 
(.104) 
Statement that mascots influenced 0.018 0,048 0.387 
perception ofNative Americans (.047) 
"Mascots Honor Native Americans" 0.038 0.09 0.74 
(.051) 
"Mascots are not offensive -0.073 -0.176 -1.451 
to Native Americans" (.050) 
Parents' attitude toward Native 0.029 0,054 0.512 
Americans (.057) 
Government should continue its 0.036 0.081 0.63 
involvement in Native American affairs (.057) 
Government's action concerning -0.158 -0.317 -2.308' 
Native Americans is positive (.069) 
Tribes represent ·sovereif}l nations -0.023 -0.046 -0.435 
(.053) 
Native Americans are minority groups 0.08 0.192 1.791 
in the same sense as other races (.045) 
Nalive American cultures are inferior to -0.041 -0.094 -0.696 
white culture (.060) 
All Native American cultures are the -0.043 -0.098 -0.803 
same (.053) 
"Everyone should conform to the -0.009 -0.02 -0.144 
dominant culture" (.063) 
Adherence to noble stereotypes 0.151 0.165 1.118 
(.135) 
"'Blood-Thirsty" savage 0.312 0.196 1.502 
stereotypes (.208) 
Adherence to historical portray al 0.101 0.106 0.75 
(.135) 
Social Distance Score -0.114 -0.184 -1.515 
(.076) 
R2 = 0.425 missing= J.I 
P = 0.057 'p < .05 .. p < .OJ 
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Table 15. Unstandarized and Standardized Coefficients from the Regression of 
lhe Perception that NaliYe American Cultures are inferior to lhe white cultures 
and Selected lndependenl Variables 
I Unstand. b I Stand. Beta I I 
Social Distance Score -0.278 -0.197 -2.019• 
(.138) 
Adherence to historical portrayal -0.077 -0.035 -0.305 
(.253) 
Adherence to savage stereotypes 0.064 0.018 0.160 
(.404) 
Adherence to noble stereotypes -0.049 -0.023 -0.193 
(.253) 
"Everyone should confonn to the 0.161 0.151 1.372 
dominant culture" (.117) 
All Native American cultures are the 0.267 0.269 2.776•• 
,am, (.096) 
Native Americans are minority groups -0.019 -0.02 -0.225 
in lhe same sense as other races (.083) 
Tribes represent sovereign nations 0.085 0.075 0,865 
(0.098) 
Government's action concerning -0.055 -0.048 -0.43 I 
Native Americans is positive (0.128) 
Government should continue its 0.243 0.24 2.339' 
involvemenl in Native American affairs (.104) 
Parents' attitude toward Native 0.097 0.079 0.913 
Americans (.107) 
"Mascots are not offensive 0.025 0.026 0.264 
to Native Americans" (.094) 
"Mascots Honor Native Americans" 0,097 0.102 0.966 
(0.101) 
Statement that mascots influenced 0.291 0,337 3.134'* 
perception of Native Americans (.093) 
HM as cols are accurate portrayals -0.089 -0.087 -0.809 
of Native AmericansH (.110) 
Contact with Native Americans -0.317 -0.145 -1.660 
(.191) 
MAJOR 0.129 0,052 0.537 
(.240) 
CLASS -0.017 -0.02 -0.189 
(.087) 
RACE 0.076 0.082 0.927 
(.082) 
SEX 0.154 O.D75 0.819 
(.188) 




"' 0.531 missing" 1-1 
P = 0.000 •p <·.05 .. p < .OJ 
125 
Table 16a. 
ResJX>ndents' SelfReJX>rting of Attitude: 
Attitude tom1rdNati,ic Americans is: 
I % 
Strongly Positive 33 28.9% 
Positive 51 44.7% 
Neutral 29 25.4% 
Negative 0 0.()% 
Strongly Negative 0.9'% 
Na 1/4 mean= 1.99 
missing= 2 median=l.97 
St. Deva 0.79 
Examining the various stereotypes that were listed as characteristics of 
modern Native American cultures, it was observed that the noble savage and the 
historical genre of stereotypes were the most oft cited. When a comparison was made 
between these stereotypes and the respondents' attitudes toward Native Americans 
(Table 16) it was found that class, or year in school, and the attitudes of one's parents 
carried the most significance in the respondents reporting of their own attitudes. In 
this particular analysis, it was found that the individuals' perception of their parents' 
attitude was the most significant factor in the respondents' reporting of their own 
attitudes toward Native Americans. (B = 0.712, t = 9.717**) Ones year in college also 
appeared to be significant as the number of years spent in college appear to have an 
effect on the self-reporting of a positive attitude toward Native Americans. (B = -
0.268, t = -3.081 **) 
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The most significant influence upon the self-reported attitude variable, was 
the respondents' perception of their parents' attitudes toward Native Americans. 
Therefore, one would assume that he students' perception of their parents' attitude 
toward this group greatly influenced their own beliefs concerning their attitudes 
toward Native Americans. The class standing variable was also found to influence 
respondents perceived attitudes, it appears that upperclassmen were, on the whole, 
less likely to report a negative attitude toward Native Americans. The R
2 
value for 
this analysis was 0.680, representing over two-thirds of the variance in the self-
reporting of attitudes toward Native Americans; no other variables were found to be 
significant in this analysis. 
Table 17a. 
Respondents' Adherence to the 













St. Dev- 0.2 7 
When an analysis was made of the three different forms of stereotypes, a 
relationship was found between the adherence to the "blood-thirsty savage" genre of 
stereotypes4 (Table 17) and the belief that mascots are an accurate representation of 
Native Americans (B = 0.262, t = 2.523*) as well as a negative relationship to the 
4 Similar regression analyses were perfonned for the other two genres of stereotypes; "noble savage" and historical portrayal but 
these analyses failed to produce significant findings. 
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admission that these images influence one's perception of the group (B = -0.267, t = -
2.464*). In addition, inverse relationships were observed between the propensity 
toward "blood-thirsty savage" stereotypes and the other forms of native stereotypes, 
those of the "noble savage" (B = -0.439, t = -3.965**) and the historical genre (B = -
0.369, t = -3.965**) of stereotypes. Therefore, it would appear that those individuals 
who strongly adhere to the more "savage" genre of stereotypes are less likely to 
adhere to the other two categories of native stereotypes. In addition, a relationship 
was also observed between those individuals stating that the governrnent's action 
toward the Native Americans has been positive (B = 0.413, t = 3.371 **), and the 
governrnent should continue its involvement in Native American affairs (B = -0.343, t 
= -3.145**) in the propensity toward the adherence to the "blood-thirsty savage" 
genre of native stereotyping. 
Of the variables relating to the adherence to savage stereotypes, the two 
statements relating to governrnent appear to have had the most significance. Those 
stating that the governrnent's actions concerning the Native Americans has been 
positive were more likely to adhere to savage stereotypes. In contrast, those 
individuals stating that the governrnent should not continue its involvement in Native 
American affairs were also more likely to adhere to this genre of stereotypes. In 
addition, those respondents stating that mascots are an accurate portrayal of Native 
Americans were more likely to adhere to savage stereotypes as well. Ironically 
though, these individuals were also more likely to state that these images did not 
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influence their perceptions of Native Americans. This relationship occurs perhaps 
because they feel that mascots are accurate portrayals of the group thus, they do not 
correlate these images with their perceptions of the group. The negative relationship 
with the other genre of stereotypes may be indicative of the fact that those individuals 
who adhere to the more "savage" Native American stereotypes are less likely to 
adhere to the other two genres of stereotypes. The R2 value for this analysis was 
0.550, representing over one half of the variance in the adherence to "blood-thirsty 
savage" stereotypes of Native Americans; no other variables were found to be 
significant in this analysis. 
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Table I 6. Unstandarized and Standardized Coefficients from the Regression of 
Respondents~ Self-Reporting or AUitude Toward Nath-e Americans 
and Selected Independent Variables 
I Unstand. b I Stand. Beta T I 
Social Distance Score 0.008 0.007 0.088 
(.091) 
Adherence lo historical portrayal 0.086 0.052 0.531 
(.162) 
Adherence to savage Stereotypes 0.139 0.05 I 0.536 
(.2l9) 
Adherence to noble stereotypes 0.031 0.02 0.193 
(.162) 
"Everyone should conform to the -0.144 -0.178 -1.896 
dominant culture" (.076) 
All Native American cuhun:s are the 0.055 0.073 0.856 
•=o (.064) 
Native American cultures are 0.012 0.015 0.161 
inferior to white culture (.072) 
Native Americans are minority groups -0.066 -0.092 -1247 
in the same sense as other races (.053) 
Respondents' Perception ofthe 0.066 0.08 1.061 
Inequality experienced by NA's (.062) 
Tribes represent sovereign nations 0.001 0.002 0.023 
(.063) 
Govern111ent's action concerning -0.092 -0.106 -1.l 16 
Native Americans is positive {.082) 
Government should continue its 0.133 0.173 1.950 
involvement in Native American affairs (.068) 
Parents' attitude toward Native 0.667 0.712 9.717 .. 
Americans (.069) 
"Mascots are not offensive 0.025 0.035 0.418 
to Native Americans" (.060) 
"Mascots Honor Native Americans" -0.030 -0.041 -0.458 
(.064) 
Statement tha1 mascots influenced 0.054 0.083 0.867 
perception of Native Americans (.063) 
"Mascots are accurate portrayals -0.045 -0.058 -0.642 
ofNative Americans" (.070) 
Contact with Native Americans 0.189 0.144 1,516 
(.125) 
College Major -0.236 -0.126 -1.542 
(.153) 
CLASS -0.172 -0.268 -3.081 .. 
(.056) 
RACE -0.006 -0.008 -0.110 
(.054) 
SEX -0.029 -0.018 -0.239 
(.120) 
AGE 0.024 
(.015) 0.121 1.57] 
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R1 = 0.680 missing=. /.I 
P = 0,000 •p < .05 ttp < .OJ 
Table 17. Unslandarized and Standardized Coefficients from the Regression of 
lhe Propensity toward Nath~ American stereotypes 
and Selected Independent Variables 
I Unstand. b I Stand. Bera I I 
Adherence to hislorical portrayal 
. 
-0.224 '-0.369' -3.447 .. 
(.065) . 




.. .. •· -3.965 .. 
(.064) 
Social Distance Score ; -0.019 -Q.047 -0.472 .. 
(.039) 
•Everyone should conform to the 0.041 0.139 1.245 
dominant cullure" (.033) 
All Native American cultures are the -0.043 -0.154 -1.540 
same (.o28) 
Native American cultures are -0.004 -0.013 -0.120 
inferior to white culture (.031) 
Native Americans are minority groups -0.038 -0.145 -1.670 
in 1he same sense as.other races (.023) 
Government's action concerning 0,135 0.413 3.371 
Native Americans is positive (.040) 
Government should coniinue i1s -0.098 -0.343 -3.145 
involvement in Native American affairs (.031) 
Parents' attitude toward Native 0.029 0.086 0.904 
Americans (.033) 
Rank NativeAmei'ican prejudice 0.004 0.016 0.165 
compared to other groups (.023) 
•Native Americans experienced 0,004 0,013 0.133 
inequality past nol t()day· (.027) 
•Mascots are not offensive -0.018 -0.071 -0.695 
to Native Americans" (.026) 
"Mascots Honor Native Americans" -0.016 -0.06 -0.577 
(.028) 
Statement that mascots influenced -0.065 -0.267 -2.464• 
perception ofNative Americans (.026) 
"Mascots are accurate portrayals 0.D75 0.262 2.523• 
ofNative Americansn (.030) 
Contact wi1h Native Americans 0.055 0,091 1.040 
(.053) 
College Major 0.1 JS 0.17 1.739 
(.066) 
CLASS 0.005 0.021 0.202 
(.025) 
RACE -0.004 -0.017 -0.J 84 
(.024) 
SEX 0,037 0.065 0.705 
(.053) 
AGE 0,000 -0.003 -0.029 
(.007) 
R2 = 0.550 missing= 16 
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P = 0.000 •p < .05 ••p < .OJ 
Table 18a. 
Ca1culated Social Distance Score 
I % 
Close Contact 51 45.9% 
Moderate Contact 43 38.7% 
Sorre Contact 16 14.4% 
Limited Contact I 0.9% 
No Contact 0 0.0% 
N-J/1 mean= 0.70 
missing= 5 median=0.60 
St. Dev- 0.75 
In the analysis that was made concerning social distance (Table I 8), and 
individuals' perception of Native Americans, a higher degree of social distance (less 
contact with members of group) was observed for those individuals stating that 
Native American culture is inferior to the white culture (B = -0.247, t = -2.019*). In 
addition, contact with members of the group (B = 0.195, t = 2.008*) and the 
perception that mascots are offensive (B = -0.3 I 9, t = -2.999**) appear to influence 
social distance scores indicative of closer contact with Native Americans. 
The results indicate that one would expect social distance scores indicative of 
Jess contact with those individuals stating that Native American cultures are inferior. 
In addition, higher social distance (less contact) was observed for those individuals 
stating that mascots are not offensive to Native Americans. The most significant 
influence upon social distance however was contact with members of this racial 
group. Those individuals responding that they had ever encountered an individual or 
individuals that were Native American were more likely to be more open to contact 
132 
with members of this group. The R2 value for this analysis was 0.412, representing 
almost half of the variance in the social distance scores of the respondents in relation 
to Native Americans; no other variables were found to be significant in this analysis. 
As to the hypothesis that one's adherence to conformity would require a larger degree 
of social distance or less contact with members of the group, conformity was not 
observed to be a significant factor in these analyses. 
Table 19a. 
Res(l)nses lo the Statement: 
"lndi\iduaJ Nath~ American tribes all 
practice the same culture, traditions, etc." 
f % 
Strongly Agree 2 1.8% 
Agree II 9.8% 
Not Sure 32 28.6% 
Disagree 35 31.3% 
Strongly Dis agree 32 28.6% 
N= 112 mean= 3.75 
missing= 4 median=3.8/ 
St. Dev= 1.04 
A final analysis was made examining the perception that all Native Americans 
practice the same culture. (Table 19) It appears that conformity was the most 
significant influence upon the viewpoint that all Native Americans practice the same 
culture, or that there is just one universal Native American culture that all members of 
this racial group practice. (B = 0.434, t = 3.852**) One additional variable, the 
perception that Native American culture is inferior was also significant to the 
statement that all Native Americans practice the same culture. (B = 0.327, t = 
133 
2.776**) It appears that those individuals who place a high priority upon conformity 
are more likely to believe that there is only one Native American culture. 
Additionally, those individuals who perceive Native American culture as inferior 
would be more likely to see Native Americans as practicing a universal culture. It 
could possibly be argued that those individuals, who value conformity and/or 
perceive Native American cultures as inferior, would believe that all Native 
Americans practice the same culture. Ironically though, no relationship was observed 
between the perception that all Native Americans practice the same culture and 
individuals' social distance scores. The R2 value for this analysis was 0.431, 
representing almost half of the variance in the perception that all Native Americans 
practice the same culture; no other variables were found to be significant in this 
analysis. 
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Table 18. Unstandarized and Standardized Coefficients from the Regression of 
Nalh-e American Social Distance Scores 
and Selected Independent Variables 
Uns1and. b I Stand. Beta I I 
Adherence 10 historical portrayal -0.013 -0.009 -0.066 
(.201) 
Adherence to savage stereotypes -0.038 -0,015 -0.120 
(.320) 
Adherence to noble stereotypes -0.387 -0.262 -1.975 
(.196) 
HEveryone should conform to the -0.103 -0.137 -1.108 
dominant culture" (.093) 
All Native American cultures are the -0.003 -0.004 -0.034 
same (.080) 
Native American cultures are -0.175 -0.247 -2.019* 
inferior to white culture (.086) 
Native Americans are minority groups -0.020 -0.03 -0.300 
in the same sense as other races (.066) 
Tribes represent sovereig,i nations 0.121 0.15 1.567 
(.077) 
Government's action concerning 0.038 0.047 0.371 
Native Americans is positive (0.102) 
Government should continue its -0.016 -0.023 -0,191 
involvement in Native American affairs (0.085) 
compared to other groups 
Parents' attitude toward Native 0,114 0.13 1,353 
Americans (.084) 
"Mascots Honor Native Americans" -O.oJ8 -0.026 -0.222 
(.080) 
"Mascots are not offensive -0.213 -0.319 -2.999*' 
to Native Americans" (.071) 
Statement that mascots influenced -0.083 -0.136 -1.070 
perception ofNative Americans (.078) 
HM asco1s are accurate portrayals -0.003 -0.004 -0.036 
of Native Americans" (.088) 
Contact with Native Americans 0.301 0.195 2.008' 
(.150) 
College Major 0.135 0.077 0.707 
(.190) 
CLASS 0.021 0.035 0,300 
(.069) 
RACE 0.009 0.014 0.137 
(.066) 
SEX 0.140 0,096 0.938 
(.149) 
AGE 0.020 0.109 1.097 
(.019) 
R2 :=: 0.412 missing= J.I 
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pi,: 0.001 •p < .05 ••p < .Of 
Table 19. Unstandarized and Standardized Coefficients from the Regression of 
the Perception that all Native Americans practice the same culture 
and Selected In dependent Variables 
I Unstand. b I Stand. Beta I l 
Social Distance Score -0.005 -0.004 -0.034 
(:157) 
Adherence to historical portr.iyal 0.227 0.104 0.813 
(.280) 
Adherence lo savage stereotypes -0.621 -0.17 -1.401 
(.443) 
Adherence to noble stereotypes -0.120 -0.057 -0.427 
(.280) 
BEveryone should conform to lhe 0.466 0.434 3.852 .. 
dominant culture" (.121) 
Native American cultures are 0.329 0.327 2.776 .. 
inferior to white culture (.119) 
Native Americans are minority groups 0.056 0.058 0.602 
in the same sense as other races (.092) 
Tribes represent sovereign nations 0.002 0.002 0.021 
(.110) 
Government's action concerning 0.106 0,093 0.749 
Native Americans is positive (.142) 
Government should continue its -0.166 -0.163 -1.406 
involvement in Native American affairs (.118) 
Parents' attitude toward Native O.D15 0,012 0.123 
Americans (.119) 
nMascots are not offensive 0.021 0.022 0.201 
to Native Americans" (.105) 
"Mascots Honor Native Americans" -0.136 -0.142 -1.225 
(.111) 
Statement that mascots influenced -0.122 -0.14 -1.123 
perception of Native Americans (.109) 
"Mascots are accurate portrayals 0.152 0.148 1.253 
ofNative Americans" (.121) 
Contact with Native Americans 0.359 0.163 1.696 
(.212) 
MAJOR -0.100 -O.o4 -0.374 
(.267) 
CLASS 0.012 0.014 0.126 
(.097) 
RACE 0.088 0.094 0.962 
(.091) 
SEX -0.265 -0.128 -1.275 
(.208) 
AGE -0.006 -0.024 -0.241 
(.026) 
R2 = 0.431 missing~ /.I 
P = 0.000 •p < .05 ••p < .OJ 
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Discussion 
After performing a manifest content analysis upon four different sociological 
journals, examining those issues published over the course of a five year time period 
(1997-1993), only five articles were found to include some form ofNative American 
variable in the analyses involving the concept of inequality. This low degree of 
representation in the sociological literature was found to be significantly lower than 
the other groups included in this analysis. In an effort to counter the argument that 
Native Americans do not constitute enough of the overall population to merit a great 
deal of study, a comparison was made between the relative racial populations to their 
citation in journal articles. It was found that Native Americans did in fact receive a 
lower percentage of journal articles than what their relative proportion, as a racial 
minority group would merit. Therefore, one could roughly conclude that Native 
Americans are in fact underrepresented in the sociological literature. 
Again, there are individuals who may still argue that Native Americans do not 
comprise a large enough proportion of the population to merit a great deal of study. 
However, based on the degree of social problems that are experienced by this group, 
one could state that Native Americans may be small in numbers, but they have some 
of the biggest problems facing racial and ethnic groups. I would also argue that in 
light of the numerous misconceptions and stereotypes that are circulated about this 
racial group and the various tribal groups, more needs to be done in the realm of 
social inequality to address the inequalities experienced by the Native Americans. 
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In the initial section of the survey, only twenty-five percent ofthe respondents 
listed Native Americans as a group experiencing inequality in today's society. 
Despite possible contamination of data, one could conclude that college students 
typically ignore Native Americans when they are asked to consider inequality. This 
observation served to give credence to the hypothesis that Native American inequality 
is often overlooked by society. 
The section of the survey asking respondents to choose those characteristics 
that they believed to be a reflection of modem Native American cultures revealed the 
respondents' propensity toward native stereotypes. Overall however, the responses 
were typically in the range of the "noble sava~e" characterization. The respondents 
adherence to stereotypes, both those of the "noble savage" genre as well as the 
"blood-thirsty savage" characterizations illustrate the stigmatization of this group. 
Even as harmless as the "noble savage" stereotypes may appear on the surface, these 
in fact serve to represent a romanticism of the native cultures. Therefore, with this 
romantic portrayal of Native American history, there is a tendency to ignore or 
overlook past injustices as well as important social issues, affecting the modem 
Native Americans. 
Based on the respondents' adherence to the stereotypical portrayals of native 
culture and the acceptance of mascots as accurate representations of native culture, a 
connection could be made to the overall stigmatization of the racial group. Those 
respondents stating that mascots influenced their perceptions of Native Americans 
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were more likely to state that Native American cultures are inferior to the Euro-
American culture. · 
In regard to the "blood-thirsty savage" genre of stereotypes, relationships 
were observed between the statement that mascots are an accurate representation of 
Native Americans and their culture, and the adherence to this genre of stereotypes. 
Ironically though, those individuals primarily adhering to these savage stereotypes 
would typically state that mascots and media images do not influence their 
perceptions of Native Americans. It is possible that these individuals do not feel that 
mascots and/or media images influence their perceptions of Native Americans 
because they already believe that these images are accurate portrayals of this racial 
group and therefore, do not make the connection between these images and their 
perceptions. In addition, those individuals stating that the government's actions 
toward Native Americans have been positive were more likely to adhere to more 
savage stereotypes about the group as well. These responses could possibly be 
interpreted that these individuals feel that the government was justified in its actions 
concerning Native Americans, maybe even on the basis of their savage perceptions of 
the racial group, possibly even a modem manifestation of the ideology manifest 
destiny. A relationship was also observed between the disagreement with the 
statement that the U.S. government should continue its involvement in Native 
American affairs and the adherence to the savage genre of stereotypes. This 
relationship is being interpreted as "Everyone should take care of his own," mentality 
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the perception that Native Americans may receive special privileges and that minority 
groups as a whole benefit from government policies. 
In regards to social distance scores, those individuals stating that Native 
American cultures are inferior to Euro-American culture were more likely to have 
social distance scores indicative of less contact with members of the racial group. It 
appears that these individuals would be less comfortable with close interaction with 
members of this racial group based upon the perceived inferiority of their cultures or 
more reflectively, those individuals practicing these supposedly inferior cultures. It 
was also found that those individuals who had encountered an individual of this racial 
group in the past were more likely to have social distance scores indicative of a closer 
degree of contact with Native American peoples. 
The impact of one's.major in college was also examined in regards to Native 
American inequality. Sociology majors were more likely to list initially list Native 
Americans as a group experiencing inequality. However, ones' college major did not 
prove to be significant in any of the other analyses, including the examination of 
Native American social distance. 
Those traits/characteristics that are so highly valued in the masculine world of 
sports, those of fighting and showing no mercy for ones opponents, are thought to be 
characteristic of this racial group. The characteristics they profess to admire are the 
same characteristics/stereotypes that Americans have used in the past to justify the 
abuse and mistreatment of this racial group. In addition, the group is defined as a 
140 
vestige of the past, remnants of a bygone era, as opposed to being perceived in the 
same manner as other racial or ethnic groups. These stereotypes serve to mask 
present inequalities in a manner such that even if people come to realize that the 
group was in fact persecuted in the past, they may come to believe that now that 
American Indians are represented by mascots, they are now revered by society. All 
the while, they may not realize that the mascots are in fact perpetuating five hundred 
year old stereotypes. As evidenced by these research findings, these stereotypical 
images, those of the savage genre in particular, appear to influence individuals' 
perceptions both directly and indirectly. These images serve to perpetuate 
stereotypes, promoting the notion that Native American cultures are inferior and that 
all native cultures are the same. This in essence continues to relegate Native 
Americans to a status of inferiority. Thus, the stigmatization process functions to 




In order to set the stage for the discussion of Native American inequality, the 
first chapter presented a brief chronology of Native American relations in this 
country, in order to serve as a background to the theoretical framework of Native 
American inequality. The background chapter examined the evolution and the 
various dimensions of the relationship between the Native Americans and the Euro-
Americans. It was also in the background section, that the reader was first introduced 
to the dimensions of the theoretical framework that was presented in chapter two, as 
the inequalities experienced by Native Americans in the past were presented on the 
basis of this model as well. The various levels of control were discussed in the 
background chapter in addition to the impact that each of these levels of control had 
upon Native American group life. Most importantly, the background chapter served 
to propose an historical basis whereby much of the later theoretical chapter could be 
explained. The concepts of stigmatization and dehumanization were introduced in the 
background chapter as well, arguing that these perceptions served to influence the 
perceptions of the group. 
During the course of this thesis, a theoretical_ model was proposed whereby 
Native American inequality could be examined. It has been suggested that Native 
American inequality has occurred at three levels: the control of political resources, 
institutional control, and cultural domination. If the dominant group can gain control 
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of another group at each of these levels, the controlled group becomes powerless. 
Another important aspect of Native American inequality is the role that stigmatization 
and dehumanization play in the establishment and perpetuation of the inequalities 
experienced by this racial group. The purpose of this particular study was to observe 
the influence of stereotypes upon individuals' attitudes and perceptions of the 
stigmatized group. 
Prior to the presentation of the theory chapter of this thesis, a background 
chapter was presented in an effort to illustrate the historical evolution of Native 
American inequality. The historical context of Native American inequality is 
important because not only does it provide a framework for the analysis of the power 
and control relationship, between this group and the Euro-Americans, but it also 
serves to establish a foundation whereby one can explain the diverging perceptions of 
American history. Whites' perceive American history on the basis of progress, 
civilization, and manifest destiny. Moreover, whites' perceptions of native cultures 
typically characterize these cultures as primitive, savage, and incompatible with 
civilization and modern culture. In this perception of history, the numerous 
encounters with the Native Americans are interpreted on the basis of how they pertain 
to the ultimate goal of colonization and the establishment of American society. For 
this reason, the discussion of American Indians in various history courses throughout 
this country presents the tribal groups as obstacles in which the Euro-Americans 
overcame in their quest to fulfill the mandates of manifest destiny. In this sense, the 
r 
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American Indians are simply perceived as obstacles that the tide of civilization was 
forced to overcome. 
On the other hand, Native Americans have a very divergent viewpoint of 
American history. The perception of history for this racial group, is influenced by the 
deliberate acts of genocide, acts of betrayal (broken promises and treaties), inequality, 
and efforts to control them politically, institutionally, economically, and culturally. 
As a result of past injustices, and the established power and control relationships, 
there is understandingly, an innate mistrust, on the part of the Native Americans, 
concerning the dominant society. Moreover, due to the fact that much of the 
inequalities that have been endured by Native Americans have yet to be 
acknowledged by mainstream society, it would be reasonable to argue that elements 
of the stigmatization and dehumanization of the Native Americans still exist in 
modern society. 
It is on the basis of these two very divergent perceptions that all of the 
interactions, past as well as present, between the American Indians and the Americans 
are influenced. For instance, numerous Indian massacres have historically been 
described as "battles" as opposed to classifying these massacres of entire villages as 
acts of genocide. In addition, despite numerous efforts to eliminate Native American 
cultures, members of the dominant society were often perplexed by the fact that many 
tribes remained steadfast in their adherence to their native cultures. Over the years 
American society has struggled to understand the importance of native culture upon 
the Native Americans because they were unable to come to grasps with the fact that 
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native cultures are intrinsically linked to native identity and self-concept. A modem 
example of these divergent perceptions, and the perpetuation of deviant stereotypes, 
can be illustrated with the ongoing mascot debate. Proponents of sports mascots 
argue that native mascots honor the valor and fighting spirit of warriors from a by-
gone era. On the other side of the argument, many Native American groups accuse 
sports mascots of ridiculing Native Americans and their cultures, stating that these 
images serve to make fun of the very individuals that they are supposedly honoring. 
It is has been argued that these images serve to perpetuate stereotypes of a racial 
group and may thus serve to perpetuate their dehumanization. 
At the same time, the stigmatization of Native Americans is not limited to 
mascots. Numerous "Indian" stereotypes are embedded in the culture of today's 
society. The much used phrase "Indian-giver," for instance, which is used to describe 
an individual who gives something and then takes it back, is evidence of the 
perception that Native Americans are not trustworthy. In addition, despite being 
defined as a derogatory term by Webster's dictionary, the term "squaw" continues to 
be used to describe Native American women and is even used in elementary and high 
school textbooks. Numerous other examples exist and serve to reveal a great deal of 
misconceptions concerning this racial/ethnic group. 
In this thesis, it has been argued that the stigmatization of the American 
Indians was a significant factor contributing the inequality and internal colonization 
that they have experienced in society. Therefore, one could contend that the modem 
perpetuation of native stereotypes, as evidenced by the acceptance of the stereotypical 
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portrayals, noble or otherwise, perpetuates the stigmatization of the American 
Indians. The continued portrayal of the group as a primitive society serves to 
reinforce the previous belief and value systems associated with the old manifest 
destiny ideologies.which perceived the American Indians as obstacles to civilization, 
as an antagonist to be destroyed. It was these same stereotypical characterizations 
that proclaim to "honor" American Indians, which were once used as justification for 
the theft of their land and resources. Over the course of this thesis, it has been argued 
that political and institutional control of the various tribal groups has been 
rationalized on the basis of the naivete and inability of the tribe to take care of its 
members. The perpetuation of these stereotypes therefore, would serve to perpetuate 
the inequality experienced by the group. 
Thus, the stigmatization of the American Indians, that was once used to justify 
the destruction, removal, and control of the race, may in fact be perpetuated in an 
effort to excuse or ignore past injustices. It was also observed that those individuals 
positively responding to the mascot issue had a tendency to adhere to the "blood-
thirsty savage" or the historical genre of native stereotypes. Going back to the 
argument that native mascots are used to reflect a "fighting spirit," and ferociousness, 
qualities that are highly admired on say a football field. In this arena, to be savage is 
to be triumphant. .. victorious over your opponent. However, in this simple 
justification of mascots, and even Hollywood Indians for that matter, we are once 
again reverting back to the savage portrayal of Native Americans. It needs to be 
noted that those qualities that are admired on the gridiron, baseball field, and movie 
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screen, those of savagery, brut strength, a force to be feared, and merciless are 
socially unacceptable in modem society. This stigmatization process could possibly 
be used to interpret the lower social distance scores for those respondents stating that 
mascots influenced their perception of Native Americans, indicating that these 
individuals were uncomfortable with some forms of contact with members of the 
group, such as living next door or even knowing them on the basis of friendship. The 
very qualities so highly admired and "honored" by the promoters of the various 
iconographic images of this race, function to reinforce stereotypes relegating their 
cultures, as well as the individuals themselves, to a deviant status in modem society. 
For this reason, the primitive culture is perceived to be inferior and incompatible with 
a modem, technological civilization perpetuating the stigmatization of native culture 
and enforcing the demands of cultural domination. 
In the future, improvements can be made upon this analysis by including a 
larger sample size and by sampling additional regions of the country. Possibly the 
greatest hindrance in drawing many concise conclusions from the Native Perceptions 
Survey was the small sample size. In addition, future research needs involve a 
comparison with a sample from a geographic region that possesses a significant 
American Indian population. 
This thesis has proposed that the perpetuation of Native American stereotypes 
serve to not only to ignore the inequalities and injustices experienced by this group in 
the past, but they also function to perpetuate the race to a deviant status/position in 
society. Moreover, the adherence to these stereotypes reveals a bias against societal 
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diversity. In this manner, there is a tendency to highlight the differences as opposed 
to celebrating the diversity of the various racial and ethnic groups. Rather than 
perceiving differences as bad, more needs to be done in light of education, to 
recognize the value of diversity and the acceptance of others. This in essence, 
becomes a lesson for all humanity. 
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malolfcrM!c(l); black/white(I) 
~lacl: orgonizltion& polilh:s->offirmlti,.., aotioa(I) 
malelfemalo(l) 
wt,itoslmwca, origln->mo!elfOfflalc(I); 
blaclclwhite...,.,,,.!elfcmal<(l); &. Chicono migntiw(I); 
bladMuteAu,ponio-->trui!olf"""'lo(I); malolfon,aJe(\); 
bl4clcMlite(I); M""icon-Amc:rican/All&]o(l) 
lheory oa t1cial ,ttilllde,(blaol;,'o,hite& malell'ellllllo ....,.,Xl) 
\llllllll righu Usues(J); uianslwhi!e!->po,,my{I); 
mlnority(g<,,oro.t cotegory~lcffcmalo(I); 
""'1ollemale-:>blaok/otber(I); ""Nlltlvo AID<tkaiu(I) 
mexioan UMlltu>Uion(l }, b~ bispanic, uian(I); blacks(I); 
b~nic(l);malolf<m1le->whitdnon.whito(I); 
moxican «igin/Angl~infant monalityrate>(l); 
Page 160 
T11/JhA..J,. 
SOCIAL SCIENCE QUARTERLY 
Tolalfl ..... ,. 
'"' orAr!lcle, ....... - " • 
,_ 
" ' 
"" " ' 
















c1a .. ..,.womational(IJ; 
scxnalorientati<>a 
Latina,(!); 
gc:nder(dmiographic on oemctarie, & gmdcrbiu)(I); 
....., c.....,.IJ>dud.c1 -~ 
' Hiopame(lj; black, "11i11!, ll'lllc,, female catqone.(lt, 
blaw..,. p,verty(I); 
' bllck VO!CB(\)'. blacklwhiu.->wting bwvioi(I); 
' tucklwhi!C(I); ~lo-'>malc/fcmale(l) 




THE SOCIOLOGICAL QUARTERLY 
Tollll lf!C<jDa!IIJ. 
,m ~·- ·-w.~ ' ' 
..... • • 
..... • • 
'" • ' 
Tdk-A-4"c. 









C""'P• laduded """' Croup• lndud...i - ,,,.,.,
Mnicam(I); UIIXlfflC{<;!,.os(l); honlclen(I)·, ' 
,.,, 
..-, ' . .. 
~gcnda. dass, Aliican•Ainerican. & lowiab(I): 
cthnicil)' & ctbnio idcffljly(•graup, ~I); ' talllloricnlation 
blacklwhile(2); AfriCIII-Alnaicam & La~!): 
is-=cl}; ,-.;,,inoomo(l)", black & K=an{I)", ' ge,,du, immigranll&./,,,,,. 
Crvup, Included Cl'Ollpolncb,,Jcd 
Gend<r{\t, African.America & IIOll.Jfup,niC wbltl!(J): EWlidty <F:llll!Ph Americam) ond Ethnic identity 
"Nie!, Afrie&11•American,, Asiar,-Junorioans-> 
intamtional•, (US \S.Canada)(J); 
ge,,du->intematianal(l);gmder->t,Jad.twtiile(I); 
incomdcloa->inlcmationa!(l): mrun1 oricnu.liml(I); 
incomek!oa(r=uioQ, ~I prejudica & ill impact 
on pcrcq,tion c(pocr)(I): kwl(I); 
gender & ~l!llemational(l): 
r------ -- - - -- -·-1 
' 1 





TIU: SOCIOLOCIC\L QUARTERL V 
_,, 
179!1 or Artki,1 
W1111cr ti JcwisJiHolocaUS((I)', 
cLur->inlffll!tional(I); 
Cl"Ollp1 lachuled 
gender A olau(l); gcr,dc{l); 0Lu1->inttmational(I); 
Vietnmnete-Amoriwui(I) 
ethnicity{"groups 111'.lkaoan)(l); Physicol disabiLity(l);. 
black, white, &kws(antisemitimiofblaok/white)(l); 
DHcrl Gn,up1 lDcluded 
orpnization., helping poor{\): 
A&ican-Amcric.ans{ I)', 
A&i<:an-Ammc:an, ~-American & male/female(!); 
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Appendix B 
A Demographic Comparison of Racial Groups 
Table B.1 






















199 686 070 
29 986 060 
I 959 234 
7 273 662 
9 804 847 







































Whites $32 960 
African-Americans $19 532 
Asian/Pacific Islanders $38 347 
American Indian $20 025 





Asian/Pacific Islanders 15.30% 
American Indian 31.00% 
Hispanic 30.60% 
Table B.7 
Educational Attainment (for individuals 25years & older) 
High School College 
Whites 81.50% 24.70% 
African-Americans 70.40% 13.20% 
Asian/Pacific Islanders 85.00% 41.50% 
American Indian 66.00% 9.00% 
Hispanic 53.10% 9.00% 
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Table B.9 
American Percent Percent 
Indian Median H.S. College 
State Population1 Age Grads2 Grads2 
California 227 757 25.8 65.50% 9.60% 
Oklahoma 171 092 24 56.20% 8.80% 
Arizona 154 175 19.9 42.40% 4.30% 
New Mexico 106 585 20.3 47.40% 5.10% 
North Carolina 65 808 23.3 38.50% 5.80% 
Washington 61 233 23 63.20% 7.40% 
Texas 50 296 27.2 63.20% 12.40% 
South Dakota 45 525 18.6 46.10% 4.70% 
Michigan 44 712 22.8 56.00% 6.20% 
New York 43 508 26.3 55.70% 8.10% 
U.S. 1478523 23.5 55.80% 7.70% 
11ntludes Alaska Natives; does not include Eskimos and Aleuts. 
1As a percent of persons 25 and o!de.r. 
I 
Source: U. S. Census Bureau, Characteristics American Indians by Tribes and Selected Areas, ]980. 
I 
(Beauheu 199 I: 34) 
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Table B.8 
Top 25 American Indian Tribes for lhc United States: 1990 
Source: U.S. Bureau of the Census 
Release date: August 1995 
(Data are based on a sample) 
Tribe 
All American Indians ....... 
Cherokee ................. 
Navajo ................... 
Sioux 1 .................. 
Chippewa ................. 
Choctaw ..... ............ 
Pueblo 2 .... 
Apache. 
Iroquois 3 .... .......... 
Lumbee 4 ..... 
Creek .................... 
Blackfoot 2 ................ 
Canadian and Latin American ... 
Chickasaw ................ 
Tohono O'Odham .. 
Potawatomi . 
Seminole 2 .. 
Pima ... 
Tlingit. ................... 
Alaskan Athabaskans ........ 
Cheyenne .... .. .. ......... 
Comanche .. 
Paiute 2 ...... ... ·····•··• 
Osage ......... 
































Variables Examined in the Native Americans Perceptions Survey 
Survey Variables: 
I.) Open-ended: Groups or individuals respondents identified as experiencing inequality in today's society. 
2.) Open-ended: Rank of groups/individuals experiencing inequality from question #1. (I-having experienced the most 
inequality ... 5-experiencing less inequality) 
3.) Age of respondent at time of survey 
4.) Sex of respondent 
5.) Race of respondent (White/Anglo, Hispanic, African-American, Native American, Asian or Pacific Islander, or Other) 
6.) Class: The students' year in college 
7.) Open-ended: College major 
8.) Respondents were ask to check those items that they believed to be characteristics of modem Native Americans/American 
Indians from the following list: 
9.) Respondents were asked if they had ever met an individual who was Native American. 
10.) Contingency: Individuals responding that they had met an individual of this race in question# 9 were asked to list the 
number of encounters they had had with this race. (Categories given were: I, 3-5, 5-10, and IO or more) 
1 I.) Open-ended: Respondents were,asked to list literary, media characters and/or sports mascots, which portray Native 
Americans. 
12.) Open-ended: Respondents were instructed to indicate whether the characters listed in question# I I are positive, negative, 
or neutral. 
13.) Respondents asked if the characters and mascots (listed in #11) are accurate portrayals of Native American culture using a 
likert scale. 
14.) Likert Scale: Participants asked if Native images influence their perception of Native Americans. 
15.) Likert Scale: "By using Native American mascots we are honoring Native Americans." 
16.) Likert Scale: "Team mascots depicting Native Americans are not offensive to Native Americans 
17.) Likert Scale: "In the past, Native Americans have experienced a great deal of inequality in our society." 
18.) Likert Scale: "Native Americans continue to experience inequality in today's society.'' 
19.) Likert Scale: "Native Americans may have experienced inequality in the past, but no longer have to endure such 
injustices." 
20.) Likert Scale; "On a scale of I to 5, please rank the level of prejudice against Native Americans in today's society." (I= 
very strong prejudice 5 = no prejudice) 
21.) Likert Scale: "What are your attitudes toward Native Americans?" 
22.) Likert Scale: "What are your parents' attitudes toward Native Americans?" 
23.) Likert Scale: "The American government should continue its involvement in Native American affairs." 
24.) Likert Scale: "The federal government's involvement with the Native Americans is positive." 
25.) Liken Scale: "Individual Native American tribes are Sovereign Nations, separate from the state and federal governments." 
26.) Likert Scale: Native Americans have experienced {much more, little more, about the same, less, or no) inequality. 
27.) Liken Scale: Native Americans have experienced (much more, little more, about the same, less, or not) discrimination 
than other minorities. 
28.) Liken Scale: Native Americans have experienced (much more, little more, about the same, less, or not) prejudice than 
other minorities. 
29.) Likert Scale: "Native Americans are a minority group in the same sense that African-Americans and Hispanics are." 
30.) Likert Scale: "Native American culture is inferior to the Euro-American culture." 
3 I.) Likert Scale: "Individual Native American tribes all practice the same culture, traditions, etc." 
32.) Liken Scale: "Everyone within the border to the United States should conform to the dominant Euro-American culture." 
33.) Bogardus' Social Distance Scale: Social distance scale was used to determine respondents' perception of Native 
Americans. 
"I would be willing to accept Native Americans (moving into in my community, moving into my neighborhood, living next 
door, as a friend, date, and marry) 
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APPENDDIX D cont' 
Correlation Coefficients 
AGE SEX RACE CLASS MAJOR Contact ncounte Mascots erce.e_Uo 
-113 -114 -114 -114 -112 -114 -114 -108 -109 
ovt/posl 0.171"' 0.159"' -0.043 0. 162"' -0.011 -0.014 -0.029 0.308"'"' 0.083 
-113 -114 -114 -114 -112 -114 -114 -109 -109 
:overelg 0.128 0.071 0,069 -0.047 -0.104 -0.081 0.046 -0.034 
-114 -115 -ll5 -113 -115 -115 -109 -110 
equallty -0.290*- -0.042 -0. 129 0.14.5 0.073 0,083 -0,027 -0,085 
-114 -114 -114 -113 -114 -114 -108 -109 
bcrlml -0.377° 0.08 -0.214'" 0.097 0.099 0.127 -0.134 -0.16 
-112 -112 -112 -111 -112 -112 -106 -107 
IPreJudlc -0.322"'"' 0.107 -0.148 o.tss• o.os o.t49 o.034 -0.014 
-Ill -111 -111 -no -111 -111 -tos -106 
llonor Orrenslv ne1uallt oday/lne Past/lneq ankl.e_re Attltudo Par/att 
-113 -113 -114 •114 -113 ·111 -113 -113 






-114 -114 -113 -111 
0.056 0.075 0.147 -0.054 
-115 -115 -114 -112 
0.118 0.226·· -0.156· 0.089 











-0.126 -0.165· 0.109 0.202• -0.264·· 0.306·· 0.039 0.035 
-111 -111 -112 -112 ·111 -109 -111 -111 
0.005 -0.061 0.072 0.193• -0.200• 0.111• -0.088 -0.084 
-110 -110 -111 -111 -110 -108 -110 ·110 
,~:,:,:· Ui~::lilf;I, 
0.274 .. 0.186• 
-114 -114 














. .,;:<,..™fj@!::::&'tj:::={' ,i-::-'::""m@ -:-, '«<«I 
~ilfa~~¾¥~ ,:1i:Pt·@,41i.F~f -~~··1:::::, "~~}'.}-8.mrs:::; ,~tli~::i@. 
1 ~:..::&«<::-Ilffiw ... ~\r~~ t;:-::,❖, 
W~x-4%~, '%-::,-1:::::::::..m''~N~aj 
-114 w~MJ~%\F$&e ... ,~½f,f,1 
:-:,;..,.;,;.,.❖,..::: ', << ~{:;-':::(-.; \x-:::-:.-:!::i;~ 
0.119•• 1 6wrrNm*\\it 
,,,, ,,--❖::,:,-.._..,._, ::: ::::::=-=1 
-112 -112 ::Vi:::tn -~w:;-,:::7, 
'❖,». ,,,,.9~1#*:?.f 
0.59t•• 0 577u 1 $@-ill-!:-~ 
:;:..¼1t~i ... , 
-111 -111 t.:S¾d -111 














-0.02 0.018 o.168* 0.083 -0.201• -0.258 .. -0.211• -o.2s8•• 0.002 -o.039 -0.126 -0.06 0.265·· 0.255.. -0.101 -0.190· 0.057 -0.044 0.059 -0.083 
-111 -109 -111 -111 -105 -106 -110 -110 ·111 -111 -110 -108 -no -110 -lll -110 -111 -110 -109 -109 ·Ill 
APPENDDIXD 
Correlation Coefficients 
PAIRWISE: I-TAILED test) Significance Levels:••= .01, •-=_.OS 
AGE SEX RACE 
AGE &¥$¾:~'«<~ 
-114 Htthlf i,:-:.,.»; 
SEX 0.127 
-114 -115 
RACE -0.017 0.009 
-114 -115 
CLASS 0.423 .. 0.0079 0,09 
-114 -11!1 •llS -115 
MA.JOR -0.035 -0,041 -0.022 -0.286 .. 
-113 -113 -113 -113 
Contact -0.003 0.147 -0.085 --o.026 
-114 -115 -115 -115 -113 
ncounte --0.015 0.019 -0.049 -0.002 -0.109 
-114 -115 -115 -115 -113 -115 
Mascots -0.043 0,023 0,023 -0.026 0.119 0.116 0.104 
-108 -109 •109 -109 -107 -109 -109. 
en:epUo -0.135 0.012 -0.161* 0,012 -0.063 -0.045 o.m 
-to9 -110 -110 -110 -108 -no -110 •109 
Honor 0.095 0.109 -0.097 0.109 -0.036 0.192 0.143 0.483** 0.200•• 
-113 -114 -114 -114 -112 -114 -114 -109 -110 
Olfenslv 0.242*"' 0.164* -0.005 0,164"' 0,063 0.108 0.009 0.242"'"' -0,074 0.491 .. 
-113 -114 -114 -114 -112 -114 -114 -109 -110 -114 -114 
nequallt -0.162 -0.114 -0.049 -0.114 -0.02 0,047 0.004 ~0.129 -0.083 --0.048 
-114 -11S -115 -11S -113 -us -US -109 -no -114 -114 ·11.S 
oday/lne --0.24s•• -0.194· --0,189· --0.194· 0.09S -0.021 0.101 -0.107 o.os --0.109 -0.121 
-114 -115 -US -115 -113 -us -llS -109 -110 -114 -114 -ns 
Pastllneq 0.229 .. 0.152 0.04 0.152 0 0,029 0.111 0.303•* 0.077 0.272 .. 0.253 .. --0.389•· 
-113 •ll4 -114 -114 -112 -114 -114 -108 -109 -113 -113 -114 -114 
anklpre -0.193 -0.142 --0.156 -0.142 0,024 0.042 0.048 -0.099 -0.012 ·0.057 -0.036 0,243° 0.311 .. -0.3S2 .. 
·111 -112 -112 -112 ·110 -112 -112 ·106 -107 -111 -lll -112 -112 -112 
Attitude 0.059 ·0,127 -0.06 -0.127 0.0S6 0.126 0.057 -0,101 -0.078 -.101 -0.074 0.142 •0.lSl --0.lSl 0.174· 
-113 -114 -114 -114 -112 -114 -114 ·108 -109 ·113 -113 -114 -114 -114 -112 -114 
" - ~;;~,~❖- ❖,,- t~ Par/att 0.06 0.086 -0.087 0.0S1 -0,026 0.08 0.043 -0.104 -0.139 0.024 0,001 0,043 -0.034 -0.089 0.126 0741 .. 1 ~01 ,~::::M.\t: :..::::~ ... 
·113 ·114 -114 -114 -112 -114 -114 ·108 -109 -113 -113 -114 -114 -114 -112 -114 -114 tr¥-;:t1iftf❖; #.~;:.::.,;:,m;:~clWt¾ 
ovemme 0.113 0.082 -0.113 0.212"' 0.009 -0.071 --0.096 0.112 0.031 o.vo-- 0.217* -0.086 --0.051 o.m•• -0.079 --0 022 0 018 1 t.:~J¾,-::::~ 
